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ABSTRACT
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experiencesicOngruent With the needs of students' across all high
vchool grads. (Author/AM), f.
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PART I-- Information and Project Description

A. PROJECT INFORMATION

Area of concern Alternative for Alienated Youth/Potential Dropouts

Priiject Title FQCUS PROJECT

Project Directors' Names Dr. Ralf?( T. Nelsen/Mr. William A. Olsen

2735 R.E. 82nd Avenue,.- Portland, Oregon 97220

Address City State Zip

Phone Number (503) 253-4781

Application Agency Portland (Oregon) Public Schools

Location 631 N.E. Clackamas Stieet
Street Address,

Portland Oregon 97208
City State Zip Code

Superintendent's Name Dr. Robert Blanchard

. . .
631 N.E. Clackamas Street Portland Oregon 97208
Address City State . Zip Code

Phone Number (503) 234-3392

Project, Period: Beginning 7-1-73 Ending 6-30-74

Expenditures:

Grant* Period

date date

)Title III Other Total
Funds Funds Funds

7-1-70 to

to

to

to

6-30-71 35$ 35,000, -- $ 35,00,0

7-141 6-30-72 $ 99,747 $ 11,083 $ 110,830

7-1-72 6-30-73 $ 67,900. $ 4.8,640 $ 116 0

7-1-73 6 - 30 74- $ 55,050 $ 67,200 $ 122,250

Total $257,697 $ 126,923' $ 384,620
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PROJECT DESCRIPTION

1. Context

The FOCUS Project operates as a School-Within-A-School alter-,

native at Portland's James Madison Hi01 School. Madison High

School serves a diverse population in the northeast section of

the Portland school district. The school's enrollment of approx-

imately 2,000 students in a four-year program includes representatOri'

from the broad range of socio-economic groups in the community: A,

significant segment of the student body has educational problems bf

the type which in other Portland schools receive attention through

ESEA Title I programs. T1 symptoms -of difficulty which originally
,

prompted-planning for FOCUS included a noticeable increase in ninth

and tenth grade academic failures, a growing drop-out rate, and

notable pupil indifference to and disenchantment with the traditional

school pkogram.

The overall purpose of the FOCUS Project has been to deVelop

and present an alternative school program for Madison High School

students who have been identified.ai having lost enthugiasm for

school work, who have Htd few su6cessfulexperiences in the tradi-

tional school pr9gram, and. who are, Consegueiatly, highly likely to
,

-
leave school prior to graduation. Within this alternatilie program,

the classroom has become the center of a flexible, stlantrcentered,

supportive educational process which seeks affirmative answersto

three questions:

1. Are edu cational objeCtives baseeori the needs and,
interestts of the students?.

e

r.
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2. Are the tasks - ,.assigned to reach these objectives
ones in which the student can reasonably be expected
(and expect himself) to succeed?

3. Is the school program (structure) such that if questions
1 and 2 are answered-"Yes,n4we can expect to see the
objectives reached?

Simply stated, the FOCUS project,is intended to develop and

implement an alternative school program for high school students

which will provide. relevant opportunities for student growth, both

personal and academic, and thereby reduce the number of drop-outs,

academic failures, and pupil indifference and disenchantment.

The student population of,Madison High School was approximately

2',500 when planning for the FOCUS project, began in 1969. It has

since dropped to approximately 2,000 due to a decrease in thd over-

all Portland.school population and the opening of a new high school

in the northeast section of the district. Madison is one of fourteen

high schools in the Portland district, The\)ortland system has xpaghly

80,000 students enrolled in classes K-12. Non - public sbhool's in the

area enroll an additional 14,000 students.

The City of Portlan i-and contiguous areas make up the
.

.

Portland dAtrict
.

(Multnomah County District #1) h4ve a total popula-

tion of more than 400,000, about one-fifth of the population of the

State of Oregon,

Educational facilities of the metropolitan area include the public

school system, a parochial system, an intermediate education district,

two community colleges, a state university, and five privately oper-

ated colleges. Cultural facilities. include a symphony orchestra, a

junior symphony, a civid'opera company, a county-wi library system,

an art museum and school, the °reg.= Museum of Science and Industry,
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an modern zoo, a semi-profeSsional civic theater group, several
rr

amateur theater grOups, and an extensive park/recreation system.

Finarlcial support 'available to the high schools in the

Portland district has nearly doubled since the 1967.68 school

(
year, as indicated in Figure 1 below.

1967-68 School Year $575.01,
1968-69 School Year 693:00
1969-70 School Yesar 769.00
1970-71 School Year 876.00
1971-72 School Year 903.00
1972-73 School Year 1,038.00
1973-7rSchool Year 1,110.00

Figure, Ap oximate Per Pupil Expenditures
for Portland High School Students, 1967-1974.

f
2. General Explanation

Prior to the timq that the FOCUS project bec4me operational',

the bulk of atte t d "adjustments" in the Madison Higjr School pro-

t

gram were not those whicF directly of ected classroo

A basic point in the FOCUS philosophy ontends that in the last

analysis the classroom must be recognized as the arena in which the

school establishment can most effectively ecognize and meet the needs

of yoUngsters. (It might even be said that the classroom is. the only

arena in which educators can consistently evaluate and attempt to
.

meet tie ever-changing individual nEds of students.) What happens

(or lat does not happen) in the classroom is the most important

determinant of a student's success in,school. ,DiSqnchantment with

the routine, the meaningless, the irreleliant, the outright -boring is

best countered by using teaching and learning strategies designed to

M
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meet specific etlucational objectives which are based on the partic-

ular needs, interestt, and"Concerns of ,the individual student. It

is, then, in the classroom and its day-to-day progi.ams that the-

. FOCUS project attempts to redirecttthe educational orientation of.
.1*

its one hundred students.

It should be noted that the FOCUS ptogram does not condemn the

existing Madison High School structure and curriculUM or urge its
o

abandonment. On the contrary, much of the existing program is

'retained in the FOCUS,program.. Other content is added, however,

,depending.uptm staff and student assessment of what best contributes

to the attainment of the general behavioral goals and specific per-

formance objectives, developed cooperatively by teachers, students,

and others with an interest in the effective process of education.

Thete are several "fragments of philosophy" which represent

the basic educatioilal'beliefs upon whicWthe FOCUS project is built.
a to

Some are readily substantiated by research, some by (4xect observa-

, ,t
tion, and some simply reflect staff opinion. It is from these shared

ideas, hOwevAr, that the FOCUS, project d4eloped and took on its ,

present form. r S'

1. The student - teacher ration has a significant effect on

classroom learning.

2. The "I.Teach, You Learn" relationship is not sacred.

3. The school A& community offer a multitude of resources

which are too frequently left untapped by the classroom teacher.

A. People learn to succeed bar succeeding, and school activities

should logicyl'ly pwgress from one success to another.

5.- The development of a positive self-oQncept is more important
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to the alienated school child than art, predetepliped, structured

body of knowledge.

6. The positive aspects of school "rewards" and the negative

aspects of school "punishments" have not been powerful enough

Motivating agents for a substantial number of Madison students.

7. The student can profit from his school experiences without

being confined to an externally imposed, rigid curriculum.

8. Adequate time is required for teacher planning, obseivation,

and evaluation pf student.performarfce.

9. To be effective, the teacher must allow himself to be seen

as a real person and must be willing to accept the risks and pains

involved in this humanizing process.

10. More effective learning occurs When the student is involved

in the initial choice of-classroom activity than when.the teacher

controls all classroom options.

11. The cost of student-centered curricula is cheap in contrast

to what the community and nation pay for unemployable and/or

.delinquent youth.

12. To be a significant person to stud nts, the teacher must

seek,out feedback from them 'and act accordi gly.

13: One's ego development is enhanced by having the opportunity

to be heard and by seeing others respond positiVely to what i said.

14. Emotional stress frequently interfers will daily 'ac'ademic

.

pursuits and must be dealt with before learpieng can occur in most

cases.
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Organization: The FOCUS project is designed to provide'an

students.. The first year student population was lit41-to ninth

alternative educational program for a maximum of one hundiedo

and tenth graders but e nth and twelfth graders were added during"

the second and third operat?onal,years. During the 1973-74 schoOl

'year, the projects third operational year, the student population

consisted of thirty freshmen, twenty-five sophomores, thirty juniors,

nd fifteen seniors. .

The FOCUS project operates as a "school-within-a-school".

roject staff members feel strongly that the program must function
.

within the regular school context and have, as a result, refused

suggestions that the project consider the-idea of moving toga
I

separate facility. 4 ,prOgr%am utilizes four standard school

classrooms and two sections Of abilverted school hallway. It is

not felt that additional space is a critical need if the project

is to continue.

Staffing. The FOCUS staff consists of a project director,'

a counselor, five teachers, apd A..project secre64y. Additionally,

university Students preparing for teaching careers are'frequently

placed with FOCUS td meet their pre7professiOnalpracticum require-
s)"

ments.

Curriculum. The project curriculum revoLves around ,four areas

of inquiry: Communications, Analysis,'Realiids, and Values.

Classes, (referred to in the project' as l'abs),'are,offered within

the general definitions of each class.ification. For example labs

designated as Communications might in'volveany number.oespedifip

content areas-- creative writing, Spelling,improvemerit, film u oduc-

tion, drama TV rr,rodUction, recreational reading, developmental reading,, .

10
-
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etc. The me variety of-offerings occurs in Analysis. (Math/

Science)', Realities (Social'Studies), and, Values .(Interpersonal

Relations) laboratories.
. . .r j,

\ .

Also important parts, of the FOCUS curriculum Are, developing
1

"

career orientation/job sampling and social service strands..: 0,A, large
. .

.
' 9 ,

percentage Of 'FOCUS student spend part of ea:0 4C400l day involved
,

_ ..
..,

in on, -site job orientation training programs with local -busihessei

and city and state agencies: Students also leave the ,school grounds

to work as elementary school tutors, Outdoor school'teachers, and '

,,'

,

r 1

serve as voluhteers in a number of community service/social action

progaMsr .

( : FOCUS l'abs are .most frequently organized ,to lait four weeks.,
4 11,

1

1
At the end Of the four week peri06 (referred to as an instructional,' .

. :.

--.

cycle), the entire schedule of Classes (referred to
,

as the cycle

'menu') as reviewed' and classes are xgvised, replaced, or continued.

Decisions as to what"blaSses are.to appear on the menu for an instrucL.

tional cycle are made cooperatively by students and staff Members._

(At any given-time; apoximately 60% - i0% Of the labs which appear

on the menu were initiated at ,studentrequest.)

- The school day is structured as foflows: 6

, ModUle 'time - Usual Activity
,.., r

:1 8:05 .-:*- 9:10 Planning, infoimal counsel-
c,

`ing,special 'activities.

/ .

Student attend'ance optional

2 9:12'-' 9:50 Instructional period
. .

VV.

1

3 9:55 - 10:35 Indtructional,period

4 10:40 - 11:20 Instruetional period

5 11:25 - 12:0'0 Instructional period
.

Lunch 12:00 --12:35 K

1
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.

,special activities.
Student attendance optional. '

4 ,
, .

..,4..

The- FOCUS time sciiedule is not the safe as followed by regular

r.9

Module Time'

ok.

Usual ActiVityi

6 12:40 - 1:25 Instruc5lanalyeriOd

7 -4 1:30 - 2:17 ..TnstrUctional period

8
.

2:17 - 3:20 Evaluation, =inferences,

:'Madison High School classs. (The schedules coincide. only at the

start of the school day, at noon, and at the end of fhe seventh

module.)

While"POdUS is, in most ways a. "self-contained" program, students

are able-to4ttend specialty classeS in the regular progEam when pro=i

ject pergonneland resources are not adequate to serve a sipecic

learning goal or interest. Similarly, students frOm the%reguLar.

')

program are we;lcomed to participate in FOCUS classes, or activities.

All project classes center on pursuit of specific 'learning
,

, )

objectives. Students have the option of selecting either common
.

.

clags objectives or jndividually designed objectives. Both class

objectives and individual'objectives are established cooperatively

rs involved in a specific lab section.by ,the students .and teac

..-Focus opgrates without any reguirld claSteswith the exception
2

of basic, math and reading- All students must participate ii remedial'

math and reading classes until they are able to coMpiete fundamental

arithmetic functions through the multiplication and,divislibn of

decimals and fractions and can demOnstrate seventh grade reading'',-

proficiency. With these: exceptions, students are allowed complete

freedom in making- selections from the class menu for .a given instruc-

tional cycle.

12
VIP



In addition to regularly assigned student, tea

jectjept also utilizes the servicesvof short term volunteer's in a

variey of ways. Undergraduate college students lead special
, i ,

...,

41iort4term classes, parents function as skill-area instructors

zoo

ers pro-

s 'and excursion leaders, and local artists, craftsmen,.professional

persons, and vity employees frequently meet with.students for

'disCussions and workshops.

While. certainly not a major4omponent ofthe project's

instructional program, a unique feature ofFOCUS is the strong

"mediaflavOkapparent in many classes. Recognizing that today's

students are socially conditioned to rely-heavily on non-print

message4systems, the teaching staff frequently utiliAs a "visual
4

literacy"Alpproadh, to communication skills development-- photography,

picture seqUencing, sound recording, slide/tape and TV production,

e c.. (Students halle produced most of the materials used in the% 4 /pr ject's dissemination effort to date.)

Some commercial materials are used in the instructional pro-

gram, but, due Primarily to the tremendous variety of class options

available, most instructional materials dbed in the project are

produced by.teachers and students.

Student population. Most students participating in the FOCUS

Project ar hose whohave been recommended to the,project by Madison

High School personnel (teachers, counselors, administration) or by

staff members_in
4

Madison's elementary "feeder" schools. Some stu-
A

dts, hovievet., are "walk,-ihe; tilatD is they are self-referrals

who sought out participation in the program. P, student must

,meet one or more of the selection criteria listed below, {Figure 2),

must, request placement in the project, and must Have-the full sunport

13
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project has strictly a volunteer populdtion.
,.. .

The following criteria were ddveloped for the purpose of screening
dtudents who were identified as being in,need of an alternative to
the regular school prograM: .(Analysis of criteria rlferences for
1973-74 FOCUS student population is included.) .

f

-711

of, hits parents befqre he is accepted as a rOCUi member. pus, the

Reference Criteria FregVency % of Student
Population

L. Does not like school # 71 73,
,

,2. Does not find studies meaningful
or relevant. f 68 71 '--

3. Will probably encounter difficulty
during high school career because
of none-academic fabtors. 47 48

1

A. Does riot believe in self. (Poor
self-image.) 45 46

5. Does not have sufficient command
of basic skills to predict high (

school academic success." 33 34
.

6. Does not work well in groups with ,peers. 30 31

7. Does not set long-range goals. 28 - 29

) 8. Has failed two or more subjects during
27the school year.

9. Does not respect or respond well to
authortty.

10.. Has high academic poteitial but is not
,sponding to instruction due to boredom,
stlessness, rebellious behavior, etc.'. 24 25

25

28

26

11. Does hot view teachers andtoc adults'
as approachable. 17

12. Has left school butis re-enrolling. 10

igure 2. Summary of Student Referral Categories 1973-74'
School Year (n = 97)

18

12

While a student need meet only one of these\criteria in order to

"qualify" for FOCUS, it is rare to see a case in which fewer than

14
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three or four items have been identified loy individuals and

agencies "nominating" a particular student.

Special Occurrences: Student Turnover. The turnover of

students in the FOCUS project during its first three years of

oberation might be, considered a "special occurrence". There are

only 100 students on the active rolls at any given time, but through/

transfer, release, and new admissions/ well ovet two hundred students

have been enrolled in the project since September '1971. This has

not only made i4 necessary to stretch available resources--personnel

and material-- but hasialso limited the-extent to which comparative

longitudinal data have' been generated. To further explain the
4

"expenditure".of project resources, it must be recognized. that all

interviews, conferences,

as testing, counseling,

and consultations, and all services such,

instructional design have been "kepeated"

twice as often as one might-expect when considering a program

dealing with one hundred students. In moments of retrospect, the

staff is pleased to realize the FOCUS program has Aad impact on an

audience far more extensive than oiiginally conceived, but also

recognizes that a 100% increase in student popOlation has added a

restriction to the concept of innovation which was not anticipated
0

6 the oriOnalTOCUS plan.

Between Septeniber 1971 mg April 1974, two hundred and ten

students haird lett-FOCUS and have been'replaced by new project

participants.. A breakdown Af enrollment during this three year

period -L's presented in Figure 3.
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r

Returned to regular Madison
High School classes

4
Transferred to other Portland

high schools

151

5

Family moved from Portland 15

Transferred to other local
institutions (Vocational
Vfllage,'Residential Manpower
Center, Portland* Community College,
Evening High School) 14

Married,'left school 2

Left school fot full-time
- 'employment 12

Dropped all educational programs
and not working 7

Court assignment togroup home 1

Assigned to hortte teacher due to
extended illness 2

School :Hoard expulsion 1

Currently enrolled 100

210

Figure Ana ysis of Student Turnover,
Sept. '71 - April '74

16
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Reactions to FOCUS. The day-to-day operation of the FOCUS

project results in a constant flow of informal inputs which evidence

the positive impact of the program'on its students, faculty colleagues,

parents, and, other members of the community. ?ollowing.are a few

examples of such stpporive feedback.

Case #1 - The Twins: Alan and.Dale are identical twins,:alike

in appearahce as the proverbial peas in a pod. When they entered

the project during its first.year.of operation, they were described

by their family doctor as a case of "reverse schizophrenia," that..,

is, two people behaving and thinking as a single personality.

"They.are so closely associated," said the doctor, "that if one

dies, the _other will probably follow him within a very few days!"

If one twin was'ill and absent school, the other was also

absent. If. one Had 'twisted an ankle in 0m, 'the other had sympar

thetic pains. They always signed up for the same. FOCUS classes,

ate identical lunches, and ignored other students in the project,

gendrally,sitting on the fringes of any group, almost in physical

contact with each other.

Recently a visitor'to the project made an annoyed-comment about

the noisey rowdiness shown by the two boys during a particular class.

The visitor ras ''amazed to hear pleased staff members crow with

delight and offer the incident as an example of project accomplish-

ment! Today, Alan and Dale continue to take some classes together

but have no reluctance for signing up separately for others. Each

feels confident enough to embark on new aCtivities without the
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support of the other. From third gibe reading levels themp have:

. progressed to the point where Dale reads at the sixth grade ?revel

and Alan at the seventh, and both have completed remedial math

workshops and can demonstrate competencies through the multip ica-

tion and division of fractions, decimals, and percentages.

Perhaps more important than their 'acamic progress is t

fact that they can now talk about their change in behaviors w h

staff membersand peers. Dale has"said, "We never had any_fri nds

before: rhat's really what makes coming to school worthwhile." 14,

His brother, adds, "The ;teachers couldn't tell us apart, and w

always used to feel.dumb."

Ih)the analysis of their three Years' participation in the

project, what F6CUS.hastdone for these boys is to provide a secure.
.

base in which tbdy can risk moving outof their 670-person world.

Program actM.ties"s.uch as casual ,"rap" sedsions, out -of- school

trips for fishing and camping, and in-olass projects keyed/to the

specific interest of 'each boy seem to have provided the right envi-

ronment fork both cognitive and' affective development.

Case #2- Adkedom: Sunny was with FOCUS during the project's,

first year. Stacey has been in the program during the third year.

Yet, while they were three years apart, both Sunny and Stacey have

Said theme thing. "I hate weekends now. They're really boring,

nothing to do. I never thought I'd say this because'school was

always the bo & ingthing beifore. wit 'now T hate weekends."
t

.Case #3- chahic: Bob has been with the project for three
a a

years. He Sailed 41 subjects as a freshman and entered FOCUS as a
\

"no credit" sophomore. By doing extra work, doubling summer school

1 45
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.credits, and earning work experience units, he has made up for

his lost'year and will graduate with his original class. "FOCUS-

helped me make sense out of education," says Bob. "I've always

liked cars and when the, teachers,set!me up with job - sampling place-

.

ment with a VW repair shop and let earn credit for learning, it

made a difference in my attitude toward school and teachers. The-

boss to job after. my training programboss liked my wor and kept me on
K

was over. I'm wilding up a tool s t, earning money, and _using my
N

time in school to really dig into tuff I'll need to become a/top-.- 4

X
notch imechanic.' I might even try to cOntinuein auto design at the

Community -College." .---

Case #4- Cathy and Karen: After two years it FOCUS, Cathy and

Karen were returned to the regular Madison High School program to

complete their senior year. The two' girls were the first "FOCUS

kids"

their

o attempt the rigors of the traditional senior program and
"!'

rogress has been.carefully.monitored. The project staff

has been' delighted to find both ginld have'beqn passing all their

classes and have even,earned, a sprinkling of A's and B's. When

'asked whether or not havingpeen in FOCUS for two years was a

handicap now, Kathy replied "....No! I probably missed some English

and social studies, but I found out that what d wanted to know was

the most important thing in learning. I guess I know that ots-of

what they're giying us this year is garbage, but in FOCUS I learned

.to:hang tough and waitto find things I liked and could use."

Karen. ,was an indifferent student--'talented but turned-off.

She really wanted to leayelsbhRol after her freshman year but was

persuaded to become partapf 't.00US when the project started. She
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remained with FOCUS for two years. Recently she has come back to

speak with project personnel and ask for help in selecting a good

college where she can train to be an art teacher.' "I really want

to be.a teacher in i,program like FOCUS," she has said, "that's

where I might do the most good."

Case #5- Tina's Mother: Tina spent.only one year in FOCUS

before returning to the regular program. Early.this year, Tina's

mother visited the school for a P.T.A. function and took \ime to

stop by the FOCUS - office to speak with" the project staff.: ".1

know what you people did with Tina last year, but whatever it was,

it sure made'a differ ce. She's really doing well in/sch001.4f140

year. She's blossomed out and I'm so.pleased. I wanted to tell ' 4P18

'you'because I know that schools, particularly FOCUS, must get sick
.

of always getting complaints and never compliments."

Case # - Librarian: The school librarian sent the.prOject

staff a very supportive letter, excerpts of which'read:

change (since the first project yearl is impressive to me and my

staff. The studehts are more polite than the average teenages.

They are using our resources well and have enough sense to ask for

help when-they need it. Many students don't. Many of the students

have improved.their dreSs standards and are far more attractive; I'-.

feel that the staff being so wekl-groomed and wearing the'newest

.styles has impressed the students. In other words;, they are

accepting a model.

I know nothirig about their academic achievements, but they do

seenuinteresteA in what they do in class. If changing a behavior

pattern is a goal of the program, it is successful. These boys and



girls are pl easant to work 'with and are interesting 411:man beings.

I am proudpof what has been accomplished by this staff. kyould"

hate to have had to work as hard asAey did to achieve these

positive results, but it must,be rewarding.,." (Constance Wickwire)

Case #7- Hostess: In a letter to the Madison princ- ipal., a
IP

Seattle resident with whom several students from FOCUS stayed during

a field trip wrote: ."...I am writing yo"tell yoU I had, as

house guests, nine of what must bethe finest young men in your
4

school. They were on a'field.trip to $eattle.with Mr. Parker

(FOCUS staff member). I was apprehensive to learn there would be

.nine boys staying with us,:but'I invited tliem and to my pleasure

we had 'a very memora je time. The boys were courteous, polite, and

most helpipl. By occupying my four ypung children while breakfast

was-being prepared, helping with the'disheS, and doing some general

household chores; they made themselves_most welcome. From our house

they .continued onftheir trip,, all of us a little richer for the

"experience..." (Mrs..James Locke)

Case #8- Quarantine: Jeff was a sophomore in FOCUS when he

contracted scaOies and was quarantined for two weeks by his doctor.

This created a aoblem for the project staff because Jeff kept

sneaking away from home to go to schdol. 11'11 miss out on what's

happening," he complained,each time he was sent bac\home.

Becky had a severe ear infection but kept coming to school.,

A staff member,,finally had to drive her hme and try to convince, her

mother that she was too ill to be in schooA4 "But she keeps saying

she feels fine;" Said the mother, "Npat kin' of school are you

running up there?"

21
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Case #9- SubstitIte Teacher: Ms. Lewis .is a substitute teacher
.00s

iiI\the'Portland schools and frequently requests placement ip FOCUS

and other altern?tiye programs in the district. -She says, "FOCUS

is the best'alternative in town. Not that the program is perfect

or couldn't .be improved. But, you're Miles aheadf everyone else

in the gaMe as far ad positive impact on your studdhts is concerned.

I ilk to work with FOCUS, it's a wareplace."

Case.#10- Self-Appraisal: Linda came to an afternoon staff

e aluation meeting to discuss,her progress with her teachers. "I

never Made it to hot in school because. I'm a di-art-mouth," she said.,

"But don't hassle Leon, he.is the best.teacher'I ejer had. I don't

care what he teaches, I sign up for all of his classes. I don't
I 4

smart-mouth him."

Case #11- Parent Protests: Four mothers with children in a

nearby elementary school were publicly outraged when they di scovered

that FOCUS students were serving as tutors with grade, school children.,

Du'ing a PTA meetingc one complained, "What right have you (FOCUS) to

allow those creepy, messed-up kids, whp can't even ct their on math

and reading, to work.4with our children'?" The commotion was so great

that the tutoring program was suslibnded 'for further study' by school

administrators.

visit the project

The FOCUS staffinvited the protestingparents to,

and talk with staff and students.- The parents

this, observing for the better.part of a day. They left convinced

did

t liat FOCUS :not only offered a legitimate educational pr6gram, but

that FOCUS.students Would be uniquely able to liliiyounger children
.

with.various,educational and behavioral difficulties. FOCUS tutors

were reinstated in the elementary school and soon after became active'

in two other schools.

22
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Case #12- Madison student journalist: The Madison school

newspaper, The Constitution, sent a member of the reporting staff

to visit FOCUS and write a human interest story on her observations.

4 Among other comments; the reporter wrote, "FOCUS classeS feel like

being in a large warm family instead of a'school. FOCU teachers

seemed more like older brothers and sisters ,than they did teachers..

It was a, neat feeling."

Case #13- Bus Driver: "I want ycit'to know that this is the

friendliest, most interested; and nic4t group of students I have

ever driven anywhere," wrote the-oriVer of aUs' chartered for a
I

k '

FOCUSeld-trip.

Case #14- Superintendent: In ,atko-artEcte:pt. fort4.and school
..-. .

.
t.. ,..,,

,

,

problems published in the. Sunday OregOnd,an, ,pr:.- Blanchard;

Superintendent of Schools, was quoted as sayTAg, "..f;,one answer to
4i.

the district-Wide ,Ffroblem of student non- attendance would be the

development'of more alternative programs such as Madisoh's,FOCUS,

project."'.

Case #15- Students Read: "Not really, does that'sey shun?

(Stulent"holding a Distar "tion" card.)

"I'm getting better at reading, can toll. I practice read-

.ng newspapers at home every night. (Bill telling Spike and Roger

that he's starting to "dig" books.) 4

Case #1- Advisory Council Evaluator: A college counselor,- a

membe of the Title III Advisory Council evaluation team reviewing

the CUS program, wrote a special letter to the staff following his

on-site visitation. He said, "I always thought that if I couldn't

work at the'junior college level,- my'next choice would be an elemen-
t

tary school. At the bottom of the list would be high school. But,
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after speriding time ,with FOCtirs, particularly aftersitting in on

yoqr poetry classes where kids were rapping comfortably about po0s

and writing some pretty good stuff of their own, I just. might have

to revise my Priorities. Thanks for a fine 'experience..."
,

Case #17- Angry lone Call!: The office, phone rang and a

'student secretary answered. "What are you people going to do.
, . ,

about getting them to tart a'FOCUS project at our, school.

It's unfair to other kids that only Madkson stUdents can have g
.

..

. /
prqgram like this. My daVghter is being cheited'and I'M going to

SchoolSchool: Board to make sure-that everyone gett it or none will!"

f

3. Effectiveness,
.

4. I
,

When speaking to the qdestion of FOCUS effectiveness, it

I

must be pointed out th -at the, terminal goals of the project are

really no different than those of almost any other American secondary

school. There is hothinginrlovatiNte, or exemplary about FOCUS in

terms of prodi±ct objectives:

to become prqficient in the

sound decisiond, to utilize

the staff hopeS to help youngsterg

basic skillt, to be capable of rdaking

effectively their leisure time, and to

become, ingenerali happy, productive members of the soCipty.

What`is innovative and exemplary about FOCUS are the processes'
.. ,

.,,

by which the project approaches theA common educational goals.. It

is in the areas of philosophy, organization, personal relationship's,

and operation that FOCUS hopet to demonstrate procedures and protocols

which will serve as models .for t4id'natIonal educational community.,

It is unfortunate, therefore, tlikt,:the national validation

program is so exclusively concerned with measurable product objectives,

24' .
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for the principal strengths and Vanes of FOCUS lie-in the,realm

of process. The staff feels that in comparison with their process.

systems their product objectives are of secondary importance.

However, since, in regvd to the ar.ticu ar student population

involved, EtiCUS outcomes are superior to those of the traditional

Madison program, it has been decided to proceed with the national

validation program on the strength of the project's produceobjec-
.

tives and results., (Also, see State Advisory Council On-Site

Visitation report, pp. 142 ff. )

Major Product Objectives. 1. By the end of the 1973-74

school year, 60% of the FOCUS students who hacYpoor attendance

records (absent more than 12.5% of days enrolled) during the.1972-

73 school year will demonstrate at least ten percent comparative

increase in the -umber of days attended. ('72-73 compared with '73-74)

or will reduce absen o less than 12.5% of days enrolled.

2t By the time of-the final 1973-74 post-test, 70% of the

FOWskstudents who had ratings of 1, 2, ,or 3 on,the Self-Regarding

Attitudes rating scale pre-test will dembnstrate a positive change

of at least one scale point in each of the specific self-regarding

attitudeS contained in the rating instrument;

3. By the time of the final 1973-74 post-test, 70% of the

FOCUS student population Will demonstrate acceptable performance

(minimum rating:of 3) an 30% of the student population will dem-

dhstrate superior performance (rating of 4 or 5) on at least four

of the five behaviors specified on the Self-Regarding Attitudes
0

rating instrument.
fa
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4. At the time of the final 1973-74 post-test, at least 60%

of the FOCUS student population who had pre-test scroes worse titian

one standard deviation below the norm on any sub-test (reading,

compqsition, math) of the' T.A.P. will demonstrate improvement. of at '

least five standard score points.

5. At the. time of the final 1573-74 Post-test, 'at least 60%

of the FOCUS student population who had pre-test scores between

one-half and one standard deviation below the norm on any sub-test

(reading, composition, math) of the T.A.P. willqlemonstrate_iMpYo7e-

ment ofsat least 2.5 standard score,points.

Student Selection Procedure. Complete descriptions of the

FOCUS student selectin process may be found in' thee preceding

section, pages 10 - 12 and in FOCUS Monograph Series, #1 - Student

Selection in FOCUS and #12 - Procedures for Admitting and Releasing

Students. ,

Evaluation Strategy. ,EVaruation of FOCUS opjectives and pro-
.

k
cedures, both formative and summative,js a funCtion of the project's

evaluator, Mr. Barry Reinstein. Mr. Reinstein is an evaluation spec-

"ialist assigned to the project by the Portland school district's

Research and Evaluation department. He.provides the "third-party"

evaluation services called for in the Oregon Titi,e III State Plan.

Additionally, the project is reviewed in depth annually by an audit

team from the NorthweA Regional Educational Laboratory. A complete

description of, the 1971:74 evaluation plan is included in Appendix A.

4.* Costs.

Developmental and operational costs for, the 1973-74.school
.

year are displayed in Figure 4. Estimated start-up costs.for

schools wishing to adopt the -FOCUS model are displayed in Figure 5.

;
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DevelOpmental . Operational
Costs ' Costs

Admini.strative OVerheed.-11 1,950

'200 - Instruction

Salaries:

-Project Director 16,000
-Counselor i 12,000

, -Teachers (5 FTE) , . 44,600
- Project Evaluator:(.2FTi

i

) 3,5
- Secretary- 5,00 2,200'
- Extra. Preparation Time(Staff) 1,600 2,000
-Summer' T73.ainYngt 2,700

V

0

7Teqhinq aateri & Supplies:

onstmbl -.e

Travel:
-Local Millage
-Out-of-Town

, ,

450 /
480 400

'Contracted Services: -.
-,Consultant feeS "1,200'
teonsultant travel & per diem - 400.

-.,Testing services - 200

'`bisSminat'ibil 1,150

'Off -CampuS,Faaili'ets -%

FriOrip Transp&rtatian-,
y -

Offiap.Expenses:-'
t.m,didea se.P.!4Te

-Par0age
.:7,0aper, 4sc.'-office

;40 - HealWServices

975
400

1,300
1,000

. 1,200

1,595

st

Ope.Fatieri-kif Plant --

,
800 - .FixedCharg6g 'tEmpldiee°baiii-efi*);, 3;154

4

$433,044 -$1214.510:.

El9ure' ,

27
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"and OpOratignaTi.
Costs --1.973/4
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Class Item Operational
Costs

200 - Instruction

5 Teachers, est. @ $10,000 each $50,000
Team Leader,.est. .5 FTE @ $5,000 5,000

Extra Preparation Time, est.
5 da. for 6 staff @ $40 da. 1,200

Student Teacher selection &
Coordination (est.) 250.

Regional travel: Workshops,
Conferences, etc. 425

Consultant Services to Staff 250

Consultant Services to Program 250

*Consultant Travel & Per diem 300

Books, film*, non-consumables

a

1,000

Off Campus resources 1,000

Summer Workshop:
-Teacher stipends 5 da.x $40 2,000
-Team Leader stipend 15 das x $4,a, 600

Academib Year in-service classTddrk -400

'500 - Pupil Transportation

Bus Charter/bus.operation est.
1,000 mi. @ $.75 per mi. 750

800 - Fixed Costs

Employee benefits @ 14% 8,230

a

Total $72,655

Figure 5, Estimated Start-up Costs for

Schools Adopting FOCUS Project.

28



,5. Exportability Factors

I( The following consideration- will be important to'any school

or district planing an al = ative program based on the FOCUS model.

A'

a
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v Personnel. sites should plan on providing at least

one instructional.FTE for every-twenty students who will be enrolled
c t

in the program. The FOCUS project operates with a student population

of one hundred and a team of five teachers. The adoption site should

also plan on providing, ai leak .5FTE for program leadership (depart-
.

ment chairmanteam leader, program coordinator). Additional personnel

might also be provided according to local conditions. (secretarial/

clerical help, counselor, teacher aides, etc.)

. Physical Resources. Adequate classroom 'space must be provided.

One teaching station for every twenty students is a mAimal require-

ment. Adequate office space is\also required. Dependent upon local

conditions, sp cial school stations (gym, science labs, typing rooms,

etc.) might als bq made. available for short-term use on a negotiated'
o . ,

basis.

Staff Development. An intensive staff development program VS

an important start-up activity in establishing a FOCUS-type prof
DI.

A summer,orientation/training workshop shbuld be considered part of

the necessary pre-operational program. (two to six weeks, according

to resources available for staff development.) Academic year i

service should also be considered a part of the adoptidn program.

Costs of teacher time for staff development actrities must also be
,,

absorbed by' the school according to local "extra time" policies.

Local districts and schools should also provide some funds for

obtaining consultant services, the project and staff.
. ,

..2
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ook

Travel.. A small travel allowance should be provided the pro-

gFam by the school or district. This will Foyer cos involved in

sending, project personnel to local arta regional workshops 'and

conferences. (State ASCD, APGA, Title III, -etc.)
0 0

Developmental Period. It is recothiended that schools consider-

ing the adoption of the FOCUS model commit' to at least a two year

developmental period before deciding to discontinue the program or

make major changes in its primary component

Evaluation and Dissemination. Although both evaluatio and

dissemination h\alve been important elements, of the FOCUS operation, .

the extent of the adopters activities in these two'areas must be a
-(

local decision. It is recommended, however, that projects adopting
. si

the FOCUS model view local evaluation and dissemination activities

-as important elements of the overall program.

Instructional Materials. Specification of instructional

materials required in the operation of a program based on"the FOCUS

model is difficult because the choice materials used wi 1 be depend-
.

ent upon the individual staff members who make u the ogram teach-

inging team. FOCUS teachers, is general, have not chosen to utilize

class sets
4
of-semmeibially produced materials. Instead, they Have

woo

relied heavily upon teacher-made materials. Likewise, they have not

been dependent upon textbooks, preferring to use "home made" hand-

outs, worksheets, and brochures, pamphlets, etc. available from

governmental agencies, businesses, and similar community organiza-

tions. The FOCUS curriculum has a strong media accent which rewires

an unusually extensive resource bank of hardware- cameras, projectors,

VTR equipment- as well as a rather high expenditure figure for film,

film processing, flashbulbs, etc.

30
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1 In short, the kinds of instructional materials and equipment

employed in a program such as FOCUS are'almost entirely dependent .

upon the preferences of the instructional staff and their judgements

as to which materials are most comfortable and appropriate for the

7

particular students with whom they work. It might be said, however,

that_the total FOCUS expenditure for instructional materials and

supplies is comparable to that of most other school programs-- only

the manner in whiCh available resources are allocated is different.

Financial Resources.- Projected costs for FOCUS adoption pro-
.

grams are detailed in ,the bddget which appears in the pretrious

section of this report. (p.25 ) Costs may vary from site to site

but figures.included are considered basic for the development and

operation of a program based on the FOCUS model.

0

ixt
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Review of FOCUS
Program Materials______

Decision on school(s)
to adopt model

Staff volunteers for
Program'

Order materials for
September start -up_

Conduct summer,staff
development workshop

. .

Complete local
evaluation plain

Start first inservice
class for staff

Interim evaluation,
formative/process data__,,

Preliminary planning
for next school year_____4,

-Post-testing, ap
required

Final evaluation,
product/summative data

Fig1.1 6.

February

March

April.

May

June

July

August

September

October

November

Decembi'r

January

February

1March

April

May

June
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Consideration of FOCUS'
for local context

Decision to adopt
*______ FOCUS model

Local school information
sessions

Select program leader,,
staff.

Allocate resources
Begin student identification

Complete student selection

Program operation

< Pre-testing, as required

Continuous materials
development

E--- materials
Collate instructional

Devel Mental/Operational

Landmarks

L
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6. Publications and Materials

The following disseminatio4 materials are

FOCUS project.

1. Monograph Series .

available from the

(Jung '72)
(June '72)
(July '72)
(July '72)
(Sept. '72)

#1
#2
#3
#4
#5

Student Selection in, FOCUS
FOCUS Curriculum Model
Ut4lizing,CoMmunity ResourCqs
Baoic FOCUS Philosophy .

FOCUS Student Teaching Component
#6, Analyzing Student Attitudes (Oct.,'72r
#7 Utilizing School Resources -(Npv. '72)
#8 Class Selection Procedure (Nov. '72)
#.9. Cross Peer Instruction (Nov. '72)

#10 Attendance Procedures (Dec. '72)
#11 Physical Resources (Dec. '72)
#12 ProcedureS for Admitting and

Releasing Students (Jan. '73)
#13 FOCUS Curriculum Summary (Feb. '73)
#14 Anecdotal 'Records in FOCUS (Feb. '73)
#] An Observer Reviews FOCUS (Feb. '73)
t18 Evaluation vs. Accreditation (Sept. '73)
#17 Staff.Development in FOCUS '(Oct. 'A '73)
#78- Visual Literacy in "FOCUS
#19 Openin4 School Activities (Nov. '73),
#20 Affective Measurement (Dec.. '73)

a-

2. FOCUS Operational Handbook

3. Brochures

A Look at FOCUS

FOCUS in Bits and Pieces

4. Annual Reports

1971-72 School Yer

1972-71 School Year

5. ,Slide /Tape Productions

"Celebration of the Ordinary," 27 min. overview of FOCUS
project. (1972)

"An Alternative Withine-A,' , 14 min. description of program
curriculum. (1973)

.0 33
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7. Unanticipated Findings

Returns to Regular Program. -'The original FOCUS proposal was

prepared, in part, with the. idea that a one or two year experience

in a comparatively "Open" school environment would serve to pre-

pare turned-off, unmotivated studiita for eventual re-entry and

''success" in the regular school program. While this has been the

case in some dnstances, it has not been the general rule. The ,

current feeling of the project staff is that the FOCUS alternative

should not be viewed as an educational "fcx it" shop. "If e"re a

itimate alternative for freshinen and sophomored, why not for

juniors and seniors?" questioned one staff member. "Molt of these
ti

kids are so messed up when they get to us tht,it would 1;41t an

impossible task to get their heads straight in'a.,year or ven two

years. How can we hope to undo eight or nineqears of pre-condition-

ing in such a short time," asked another teacher.

In short, FOCUS is now viewed as soMetting_other than a

remedial supplement to the regular program charged with the,task

of "straightening up", youngsters who do not fit easily and comfort-

ably into the educational mainstream. Instead, the project has

been accepted as a viable, educationally credible program capable
,

of providing learning experiences congruent with the needs of Itu-

dents across all Thigh ischool grades.

Parental Involvement. Another key element in the original

FOCUS plan was to bring parents into the operation of the project

in order to create in them a feeling of "ownership" for the program

and to encourage them to become involved, directly with their childrena'

educational development. Perhaps non-involvement is characteristic

of parents of "FOCUS-type" students or perhaps staff efforts have

been inadequate, but the goal of establishing close home-project

relatidnphips has not been achieved. 34
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Staff Selection. FOCUS began operation wktif-A staff hired

specifically, for an (Tent flexible schocil program. However, since

1971, local personnd17hiring conditions have changed drastically.

'Replacements for original staff members have had to be made frOm a

district-wide "pool," of teacher released from other high schools.

Four of the five teachers now on the FOCUS teaching team have come

to the project thro h the district "pool" of surplus personnel. All

four of these teachers have made significant contributions to the

development of the program, leading to the startling conclusion that ,.

a hand-picked staff

alternative program.

As an additional n

hot vital to the success of failure of an open

I

to it might be mentioned that teacher's

formal academic preparation and specialty do not seem to be the key
,

,

, d--

to his or her success with FOCUS students. More important, by far,

are the individual's interests, abilities, and activities away froM

the academic arena: teachts who paint, fly airpl&nes, scuba dive,
NN

climb mountains, collect shells, etc. seem to be far more effective

than those whose impact on students is predominantly "content-

oriented."

Faculty Attitudes. In terms of their acceptance of the FOCUS

program, members of the regtilar'Madison High School faculty can be

divided into three groups.e

One group, certainly the largest,.has accepted the project as

a legitimate part of the overall school program. These teachers

cooperate and support the program because they can accept both the

clasic FOCUS philosophy andthe day-to7day operational procedures

which make the project distinctive.
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Another group of teachers accept the project's existence in

the school and support the continuation of the program,in future

years. This acceptance, however, is not based on the "right"

reasons - -- philosophy, curriculum, procedures: too often teachers

accept FOCUS because it makes their, own classes easier to manage.

"I'd rather have a class with 35 'good' students in it than a class

of 30 with two or three of the FOCUS kids," said onefaculty member

honestly.

Finally,,a small segment of the faculty objects to the concept

of an alternative such as FOCUS and, realistically, will never accept

the need fekrianything but the traditional school program. FOCUS and

6 its staff members have, however, learned to accept this condition and

continue on a course of peaceful professional co- existance.
4

In summary, the FOCUS pyoject, has become an established part of

the total Madison program, no longer dependant dpon continued federal

,funding for, the resources and support. it needs tg, remain in operation.

Shared Resources. A hoped for, but nonetheless pleasing, hoin-

J off result of the FOCUS program has been the impact of the project

on some teachers' and students in regular Madison classes. 'Students

from regular Madison classes often visit and participate in FOCUS

classes and seem to have little reluctance in "carrying back the

message" to their teachers and, classmates. Consequently; FOCUS

staff members-are frequently asked to share study units, teaching

s.rategies, and special materials utilized in the FOCUS program.

Paterials used in the FOCUS "visual literacy" approach to communica-

tion skills development have been of particular interest to teachers

in Madison and other local schools.

;36
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Conversely, the FOCUS'staff has Learned to overcome initial

hesitance to ask for help among the Madison faculty. As trust and

cooperation have grown, FOCUS has beep able to request and receive

help from almost every department in the school, including materials,

classroom facilities, special equipment, and, perhaps most importan't,

the voluntary lassistance of many teachers.

Academic Improvement. It Must be understood that the most

important goals of the FOCUS project lie in the affective realm. .

This isoot to say, of course, that cognitive outcomes are ignored.

However, the greatest thrusts of the project during its three

operational years have been directed toward such areas as values

clarification, self-image, and interpersonal relationships. It has

been encouraging', thgore,to find that respectable cognitive

growth has occurred with most project students, albeit as a "by

product" of basically affective activities. FOCUS staff members

feel stronglythat a student's feelings of self-doubt, inadequacy,

and detachment must be encountered and resolved before substantive

academic progress can be accomplished.
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Application
for Validation

PART II--Effectiveness/Sucoess

Project cbje*ctive(s) identified for validation have
been attained and the performance of the learner
has been improved..

Major Product Objectives:

. As stated in the previous section, the following objectives

reflect only the product goals of the FOCUS project. It is un-

fortunate that the Toject's process objectives, which are of, far

greater signifidance to the educational community, can not be

measured in such a way as to fit the requirements of the National

Validation, program. k

1. By the end of th4 1972-74 school year, 60% ofthe FOCUS students

who had poor attendance records (absent more than 12:5% of days

enrolled*) during the 1972-7'3 school year will demonstrate at least

a ten percent comparative increase in the days attended, ('72-73

compared with '73-7,4) or will reduce absence to less than 12.5% of

dayS enrolled.

2. By the time of the final 1973-74 post-test, 70% of the FOCUS

students who had ratings of 1,2, ,or 3 on the Self-Regarding Attitudes

rating scale pre-test will demonstrate a positive change of at

least' one scale point in each of the specific self-regarding

attitudes conpained on:the rating instrument.

3. By the time of the final 1973-74gst-teSt, 70% of the FOCUS-

student population will deMonstiate acceptable performance (minimum

* 12.5% accepted as approximate "norm" for absence among Portland

district high school students.,
38
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rating of 3) and 30% of the student population will demonstrate

superior performance (rating of 4 or 5) on at least four of the

five behaviors specified on the Self-Regarding Attitudes rating

instrument.

4. At the time of the final 1973-74 post-testiat least.60% of

N.
the FOCUS student population who had pre-test scores worse than one

standard deviation below the norm on any of the sub -tests (reading,

composition, math) of the T.A.P!' will deionstratg improVement of at

least five standard score /points. S.

5. At the time of the final 1973-74 post-test, at least 60% of th4

FOCUS student population who had pre-test scores between one-half '

,4
and one standard deviatidn below the nom On any7sub-test (reading,

composition, math) of the T.A.PP will demonstrate improvement of at

least 2.5 standard score points.

a

4

* T.A.P. refers to Test of Academic 'Progress, a standardized
achievement test iiiga tEroughout the Portland school district.

83



Application
for Validation

6

PART. 11--Effectiveness/Success, (cont.)

Objective No. One

By the end of the 1973-74 school year, 60% of the FOCUS
students who had poor attendance records (absent more
than 12.5% of days. enrolled*) during the 1972-73 school
year will demonstrate at least a ten percent comparative.
increase in the days attended, ('72-73 compared th
"73-74) or will reduce absence to less than 12. % of
days enrolled.

11.

* 12.5% accepted as approximate "norm" for abseOce among
Portland district highrschool students. r

40
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`'PART II-e-Effettikierie'ss).doess

..
Objective No ' One',

*D.eS6ripic-4.'of .needs' assessment tiladin4s:
.- -.; ,-

,,U1:1 analysis _of 472-73 Student Attendance kecoxds.,indicated.,,

'triat,, iriclqed;' a significant nunO6r oforocuqtiadenta, had ,had.
.::.,..... .,

.poo.i. {absent 12.5 3. of more of dayS enrolled) 'during_ that yea
..,, .

,,,z.,. ,, '''''' .'1:.1:: `:` 1 :f

1..
The .program goal of iinprOved attendance" from these fndings,..

--'--':..:.,.::. -! ,., - ...-ii 4- :','-
, .., ,-- ..,

1912;1;3 kttendana'e'i:':,13ecordi-,' i *`'''";'
., ..,, ... .,..

,,.-..
r ;---

Student
,A6gtiA

cc
lSC

..9tc
tcl
KC
sco
RC

LF
-115.

.f

vr:

SG:
SSG

BQ
J1f,.
TH

1744- -,
I7.4v

:474
67.

.174'
,

155,
f74':
174
174

4< 17
174
174

_174'
114
174:
174
174
74._

114'

. 174

of Days
:Atisent

,1

36

22k.
84

5 6+

s 4

35 ..
40

kW;

Rd."
RJo
Pit
KL
JL

.

381/2

24k,
481/2 ..s. , .
36 ..

. ...:: 2218
461/2. *- 2,27

., ,. 36 '''..'' 21"-..'
5.- ,,

'', 3
20 ',, . '17 ^.1
60

.`. ' :' / 34,''' ''. .s.

411/2 .
,,...

66 . .,.
'......:,. ';:'...,,, ...

..

ce;
-' ..1.9:' ,,,.'

./ .. %

tZo yea7-..Tooiiiinued p.3.8A-



Otaecidv item .continued

,

student :; Days Days 'W of Days
brit al enrolled Absent Absent

38

RN
KR
.JS

0/' NiS

.ps
N ES

'" ML'

GV
t4W

DW
RS
R8
MB(
,J13

DG
KJ
SJ
RL

. WM

NOL
PP
LR
ASS

Bo
mo
MA
JB
SB
MB'

RC
RCr
KC
RD
RDy
LE.

PP
SF
'DF

VG
TG
RH
RHu
GJ
LLa
SM
AM
DM

174
174
174
174
174

101/2,

14
35
11/2

221/2

6

8

20
1

13
32 8 25

174 31 18
174 21 ' 12
174 24 14
174 14 8

174 15 9

174 >Pr 43
147 ----13 9
174 9 5

174 14 , 8

174 50 ' .m28.5
174 4 2
174 14 8

174 38 22-

174 /
261/2 15

174 12.5 7

174 4 2.5
174 11 6.5.
174 8 4.5
174 35 20.5
174 25 14
174 3 1.5
95 28 29

174 3 1.5
174 24 14
174 15 8.5
174 5 3

174 41 23.5
174 5 3

174 43 25
174 5 3 ,

174 71/2 4

174 21 12
174 21 12
174 4 A 14 8

174 17 10 ,

174 41 23.5
174 33 19
174 28 16
164 9 5.5
174 25 14
174 26 15
174 18 10.5
174 40
174 42 24

4w (continued on p.. 39.)
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Objective 1, item 2, continued

-39

.Student
Initial

,Days
Enrolled

Days
Absent

% of Days
Absent

SM 174 515 5.5
NO 174 41 23.5
SSa 174 21 ' 12
CSt 159 1515 9.5
LS 174 19 11
CT 174 6 3.5
Lw 174 19 11

Thua,_21Ale 89 students fo4. whom 1972 -73 attendance data

were available at the beginning of the 1573-74 school year, 48

(53.9%) met the project's definition of "poor attendance" (absent

12.5% of more of days e rolled), indicating clearly that there was

a great need for attendance improvement to be viewed as a prime

project objective.

I-1



Application
for Validation

PART IIEffectiveness/Success (cont.)

Objective No. One

3.. Describe activities for the attainment of the objectiVe:

FOCUS attendance procedures and activities are described
v,

in detail in FOC,US Monograph #10, Attendance Procedures

and also appear in "Attendance 15rocedures,",p. 78ff.,

Program Operational Handbook.

4111C 0

0
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Application
for Validation

A a'
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PART IIEffectiveness/Success (cont.)

Objective No.. One

4(a). Describe evaluation design:

Evaluation of this objective is by Comparison/Discrepency.

Students who fit, on the basis of their 1972-73 attendance,

the project definition of "poor-attendance" are identified

during the first month of school. At the end of the year,

the i972+,73 absentee rates are compared with the1973-74

rates and,:improvement is noted. (Comparison based on the

percentage of days absent while officially enrolled.)

Resulting data are then viewed, in terms of the project

objective. If 60% of the project's "poor.attendance"

students have shown at least a 10% attendance improvement,

the objective is considered accomplished.



Application
1 for Validation

PART II--Effectiveness/tuccess (cont..)

Objective No. One

4(b). Describe the procedures, used for evaluation:

1. project director records 1972-73. attendance data
from school records. (August)

2. Individual student records displayed in terms of:

a% days enrolled
b. days absent
c. percentage of days absent

3. .Attendance displays forwarded to project evaluator.
(October)

4. Evaluator ideall-f4es individual students who are
targets for objective. (October)

5. Project secretary maintains daily 1attendance records
for all students.

6. Project director compiles attendance data for 1973-74
school year. -flay)

7. Project etalu r comoares 1972-73 ,data with 1971,-74
data and determines degree of objective attainment. (May)

Note: Attendance data after May 10 are not recorded due

to the need for data reduction prior to the end of

the school year.

4C?

¶



Application
for Valida-tibp

PART IIEffectiveness/Success (cont.)

Objective No. One

.=43

-4(c). Describe the activities:

Evidence to support claims of goal attainme4t-tegarding student

attendance is inferential. The majbrity of FOCUS students had

continually poor attendance records during years prior to FOCUS

L/"\

enrollment. The marked improvement'in student attendance, both

individually and as a group, is accepted by the project staff as

evidence of the effectiveness of their efforts to hold students,

in school.

Additional inferences may be drawn from fbllow-up surveys on the

attendance records of FOCUS students who have left the project to

enroll in other schools. During the .first two years of project

operation, fifty-two students left FOCUS for various reasons.

Twenty-six left the project because their families moved to other

high school districts. Twenty-two were returned to classes in the

regular Madison High School program,. and four left for other reasons-

marriage, extended illness, and court detention. Of the fifty-two

who left FOCUS, only eighteen actually enrolled and maintained

satisfactory attendance i:nitheir new school,environmekt, Compar-

ison of,data regarding these former students and those who remain

in the project leads to three conclusions:

IP

1. FOCUS screening procedures and selection criteria are
effective in identifying students Who are very likely to have
attendance problems apart from the FOCUS, context.

2: The FOCUS "treatment" is relatively ineffective in prepar-
ing students to become regular in their attendance in regular school
programs.

3. The FOCUS alternative is suqcessful in helping students with
poor attendance records improve attendance and,,quite probably, in
reducing the number of school dropouts. .

47
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AppliqatiOn
for Validation

PART II--Effectiveness/Success (cont.)

Oiiective No. One

I

re-

41(d)-. Describe sampling tedhnique:

::-----;'
The complete, statistical universe - i.e. 411 students

i= 4 4

Nit

for whom complete 1972-73 attendance data were available -

make up the sample.

NI*

(.

48
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Application
for. Validation

PART f/--Effectiveness/Success (cont.)

Objective No. One

4(e). Desbriti. procedure, _give evidence of equivalency:

Not applicable

4

o

4

-45
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Application
for Validation

PART II -- Effectiveness /Success (cont..)

Objective No. One

4(f). Identify and describe the instrument,:

Instrumentation:

1. 1972-73 Attendance Data:

-46

A. Students New to FOCUS- Information has been" gathered

from school records from Madison High School and

local el ary feeder schools. It is assumed that

endance data are accurate.

. Students Continuing in FOCUS- Information taken

directly from daily attendance records maintairpd

by the project secretary.

2. 1973-74 Attendance Data:

All information taken directly from daily'attendanoe.

records maintained by the project secretary.

Time lapse bptween pre /post data collection is twelve months.

(en tl of 1972-73 and 1973-74 school years) . The validity and

reliability of this type of data are considered high.

(Also see Monograph #10, AttendancexProcedures for detailed

explanation of attendance routines and data maintenance.)

0"



Application
for Validation

PART II --Effectiveness/Success.(cont.)

Objective No. One

4(g). Give evidence of qualifications:

1'

Attendance in FOCUS is gathered daily by classroom teachers,

collated and recorded by the project secretary; and displayed

by the project evaluator.

StafT.teachers gatheringcattendance data.are well qualified

training and experience to count the number of students in

classes, identify whichowAtudents are missing, and report
r

of missing students to the project ecretarv.
4

The project secretary has had extensi

- 4'7

heir

e experienc various

school clerical posrtions.r She is currently loyed on the Nigh

School Principal's Secretary salaryjscheduler.the highest cat

for classified, personnel in. the Portland sool district.

gory

The project evaluator has had previous experience as a classrpom

teacher, education researcher,. and evalUation specialist. He is

f
currently a member of 'the sta f of the

/

Department of the Portland S bools and

',in educational research and evaluation.

In summary, the qualification

more than adequate for the p'

appraising student attendance.

Planning and Evaluatii

is pursuing a doctOrte

/all personnel involved see

os s of taking, recording, and

1

4



Application
for Validation

PART IIEffectiveness/Success' (cont.)

-48

Objective No. One

4"(11). Describe the procedures:

1. Daily attendance records for all students are recorded and
checked twice, once in the morning and once in the afternoon.

. Project director reviews attendance register periodically.

3. Project director displays attendance data according to
requirements of project objective.

4. Project evalyator Verifies, display informdtion, calculates
degree of objective attainment.

5. Title III program auditor verifies the work'cif project
evaluator in evaluating project director's evaluation of
secretary's records in order to ascertain their accuracy
in reflecting student attendance.

-1-

monitored
by teacher's
twice daily

^F.

Daily
attendance
recorded by
Proj. Sect',y

-3-,
Records re-
viewed monthly
by Project.
Director

-4--
Data Analyzed
and Displayed
by PrOject
Director

C. 52

/

-5-
Data Reduced
and Evaldated
by Project.
Evaluator

-7-
Feedback.

On
Process
Revision

-6-
Evaluation
report verified
by Title III
Audit team.

C'



Application
for Vali4tion

a

PART IIEffectiveness/Success (cant.)'

Obi- tive No. One

Describe the procedures:

Director's
Activities. rte-

Data Supervise record-
Collection..ing of-daily

attendance
verify accuracy.

Evaluator's
Activities,

,Review complete
attendance re-
cords, verify.
completeness

Data Display- attendance ,Compare 1973-
Reduction records in annual , 74 records with

report 1972-73 records

Data
Reporting

Interim report
and final report
based on analysis
and comparison of
1972-73 and 19'73-

. 74 attendanCe
records

Auditoi"s*
Activities

Spot check attend-
ance records, verify
accuracy in direc- .

tor's report and
- evaluator's report

Spot chock eval-
uator's analysis
procedures

Examination of
reports for accurate
and proper conclu-
sions regarding
degree of objective
attainment

Personnel William Olsen
and Ralph Nelsen,
Project Staff

ve.

Barry J! Reinstein, fiark-Green, North-
Research and Eval- west Regional
uation Department, Educational Labora-
Portland Public tory'
Schools

53



Application
. for Validation

a

PARP ,-Effectiveness/Success (cont.)

A

Obje9pkve No. One

7;50

5.- Present evidence of Objective Attainment:

[

Analysis o5,1data below indicatei that forty-one students

began the year in FOCUS who had, by definition, "poor" -attendance

records during the previous school year. (Absent 12.5% or more

of total days.enrolled.) These students were the target audience
,

for this objeC ive. A breakdown by class indicates that approx-'

imately two- rds of these students were beginning their first

year as project participants and that one-third were continuing

in FOCUS from the previous school year. Also, sixteen students

were freshmen, twelve were sophomores*, ten were juniors, and

,three were seniors

Coinparison of 1972-73 attendance records with 1973-74

records for these students shows that 70,7% improved their

attendance satisfying this objective, either by decteasing

absence by..10% from the previous year, or by reducing absende

. below the 12.5% level. Thus, the goal of improving the attendance,

of 60% of the "poor attenders" was surpassed by almost 11%.

(Please refer to data presented on the next two pages.)
1
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Application
for Validatten

4
PART II--Effectiveness/Success

Objective No. One -

6. State the conclusion's:

ont.)

-53

Since FOCUS a program designed to help students become-

more positive in their attitudes toward scho#1, one key
- .

measure of the project's success and effectiveriess is the

attendance of students. Records over three years indicate,

a substantial improVement among students who meet the pro-

ject definition of "poor attendance.r (absent 12.5% or

more of days enrolled.) IndiVidut/Dstudents, particularly

in their first year with the,project, have made noteworthy,

often dramatic, improvements. As a group, FOCUS students

maintain a record of attendance which compares favorably

with overall attendance among all Portland-area high school

populations.

Students with prior year "poor attendance" have, indeed,

improved their attendahce during the 1973-74 School year in

comparison with the 1972-73 school year. Of the forty-one

students identified as the target audience for this objective,

twenty-nine either improved their comparative attendance by

10% or reduced ,their day absent to less than 12.5% of their 1

days enrolled. The goal of helping 60% of.the target audience

reach the accomplishment revel for this objective was surpassed.

(70,7% ofNtarget audience met objective.)

It would appear that improvement of this nature is due to

the flexible, student-centered4'supportive nature of the '0CUS

program. 57
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PART II--Effectivenes Success (cont.)

Objective No. One

ea.

.IN\7 Pres -nt evidence:

% decrease in absence is realistically the maximum

improvement to te'expected of,students in the FOCUS program.

That is, students with consistently poor school attendance,

disenchantment with the traditional school progi.am, repeated

academic failure, and general indifference. The criterion of

0.
10% improvement based on previous experience and research

literature.

Getting students of the above nature to be absent less

than 12.5% of their total days enrolled is a,. considerable

achievement in light of the fact- that their absentee rates

would then be comparable to the general average of all high,

school students in the Portland'school district.

58
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1

Objective No.

PART II--Effectiveness/Success (cont.)

By the time of the 1973-74 post-test, 7a% of the FOCUS
students who had ratings of 1,2, or 3 on' the Self-
Regarding Attitudes rating scale* pre-test will
demonstrate a .positive:thange of at least one scale
point in each of the specific self-regarding attitudes
contained on the rating instrument.

* The Self- Regarding Attitudes rating scale is a locally

developed, criteria enced instrument used by teachers to

monitor student progress d ing the school year. It allows

distinctions, of degree within five separate categories:

A. The student shows involvement p
activities.

-55

B. The student works productively with both staff and
peers in small groups.

C. The.student shows ability to handle own feelings
and other peoples' feelings 1.n a manner not':
destructive to self or others.

D. The. student deals constructively -with feedback from
other students and staff regarding his own behavior.

E. The student shows a commitment to the FOCUS-project.

(A copy of this instrument is included' in Appendix C.)

A

q
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for Validation

f

Objective No. Two,

4

PACT II=- Effectiveness /Success (cont.)

2. Description of needs essment and findings:
, a .

The original FpCUS proposa was motivated, in part, by the concern

of many Madison faculty for what they perceived to be growing

numbers of unmotivated, uncommitted, and unsuccessful students in

their classes. Many efforts were made to pin-point the cause or
.

causes of this phenomenon, including surveys of student opinion

by the faculty "We Care" committee, continuing "Let's Chat"

sessions between the school principal and students, and faculty/

PTA "Concern" meetings. From these efforts. came the conclusion

the many school and student problems had their origins in what

might best be called "the realm of,self-concept."

A substantial' portion of the ninety-seven students

enrolled in FOCUS during the-first month of the 1973r74

who were

school

year had multiple-references. That is, they came 2°nto'the pros

ject with school histories marked with two or more motivational,

commitment,.and/or success anomolies. As indicated in Figure 2,

p. 11,student eferrals to FOCUS for such r sons as "Does not
. .

work well in groups with peers, Does not find studies meaningful

or relevant, DoeS not believe in self, and Has high academic

potential,birt is not responding to instruction due to boredom,

restlessness, rebellious behavior, etc." are all too common.

Indeed, the frequency of such comments in relation' to the past;

histories of FOCUS students mandates attitudinal and behavioral

,..modification as aparamount target for the pro'ect. 1 .

t

60
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for Validation

PART IIEffectiveness/Success (cont.)

Objective No. Two

3. Describe activities for the attainment of the objective:

No spepific activity or strategy can be identified as the

exclusive vehicle through which students' attitudinal and behav-

ioral improvement is attained in FOCUS:, the entire project

operation is', in effect, such an activity.

Perhaps the best way to address this section is to consider

some of the aspects of FOCUS which differ
*

om.the regular school

program.

Curriculum. The FOCUS curriculum is built to as great an

extent as possible, on student input,. Rather than restrict stu-
,

dents to a course of study which teachers decide "is best for

.them," FOCUS staff members actively solicit comments and suggestions

from students as to what studies will best satisfy, their interests,

concerns, and needs. *At any given time, between 60% and .70% of the

instructional modules found on the FOCUS class "menu" are those

which were requested or initiated by students. Having a major

"say" in the curriculum creates in students a strong sense of

proprietorship.

Scheduling,. One common complaint of students in the regular

Program,is tht heir classes are too long, both in "minutes per

day," 4nd "months per year." In order to combat the boredom which

cften:.resuits from year-long and semester classes, FOCUS operates

on a schedule In which classes can be completely changed every
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four w ks. Also, FOCUS classes are only 35 -38 'nutes in length

inst of448-52 minutes found in regular Madison classes. The

"required" school day for FOCUS students is also noticeably shorter'

than that of other Madison students. FOCUS student's startstart ther

first classes at 9:12 a.m. and are dismissed from their final

instructional module at 2:17 p.m. Stunts in the regular program

have a school Toby which extends from 8:20 a.m. to 3:10 p.m.

The result of this streamlined sdhedgle is students can

apply all their energies over short period of time and then move

on to another set of classes before boreddliqets,tn. Many FOCUS

students have said that they can stay with some. classes they don't

particularly like because theyikno they can re-schedule after two

or three weeks.

Evaluation. FOCUS approaches evaluatio much different

,

manner than most school programs. Primarily, the difference lies

in the belief that evaluation is something a person does for him-

self to foster continuous growth, not an adjudicative process by

which another determines one's 'degree of learning, success, good-
,

ness, etc. While all FOCUS classes are definitely goal-oriemtedC

the goals pursued are predominantly those established cooperatively

by students and teachers and no formal grate or report cards are

ever used. Again, 'it is in allowing students piece of the

action"Ithat Focus makes major departure from most school programs,

a departure which fosters "good vibes" and feelings of self-worth

and confidence among students.

Student/Teacher Relationships. FOCUS teachers have frequently

sltid that they hive only one importa it quality which sets them apart
V

62
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.1
4 from most other, teachers-- a rather high tolerance for "deviant"

behavior. Fiankiy, the dramatic reduction of disciplinary referrals
; 14

involving FOCUS students may be as much a matter of teacher toler-

ance as i is of sudden change in student behavior. It takes a.lot

to get FOCUS teachers "up tight"_ in class. This willingness to go

along with students has a long-range payoff: unsupported in their

,efforts to gain attention once get the teacher'S "goat," new FOCUS

students most often stop tlying and move on to more productive

activities.

Student/teacher relationships in FOCUS are typically pressure-

free. Everyone in the project is on a first name basis with every-

one else, and students,like to point out to visitors that the

project staff members are more like older brothers and sisters

than teachers.

In summary, the relational processes in the project encourage

students to assume direction of their own learning goals and

activities.

Values Labs.. One of the four main elements An the FOCUS,.

instru6tional program Involves a series of classes called V'alues

Labs. The purpose of these sections of the curriculum is to

provide an arena in which, students can pursue, with skilled leader- ._
ship, the questions and crises involved in identifying and modifying

their own attitudes toward self and others. 'A great deal of time

is spent in assisting students in clarifying their own feelings

and values as well as the feelings and values of others in their

environment--- peers, teachers, parents, neighbors, etc.
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PART II--EffeCtiveness/Success (cont.)

Objective Nb. Two.

4(a). Describe evaluation design:

-60

Evaluation of this objective is by Comparison/Discrepency. Stu-

dents who are rated 1,2, or on an October Self-Regarding Attitudes

scale rating are the target population. In April, the foUrth and

last ratings of these students are compared with, October ratings.

Resulting data are then viewed in terms of the objective. If 70%

of the target population has shown a gain of at lciast ong scale

point in each of the self-regarding attitude's and behaviors contain-

ed on the ratng instrument, the objective is considered accomplished.

we'

64
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for Validation

PART II--Effectiveness/Success (cont.)

Objective No. Two

4(b). Describe the procedures used for evaluation:

1. ,Over a period of three years, project personnel have devised

an instrument which they can systematically record student

attitudes and behavior. This instrument is called the Self-

Regarding Attitude rating scale. (See Appendix C.)

2. Staff members observe daily each student's behavior pertain-
ti

ing to criteria references on the Self-Regarding Attitudes rating

scale.

3. Teacher ratings are recorded quarterly and sent to project

evaluator.

4. First teacher ratings (early October) are used as the year's

performance baseline.

5. Second and third ratings (December and February) are used to

provide formative data on individual students and allow for."mi6-

course" corrections. ;.

6. Fourth ratings (April) are compared with first ratin s to

determine degree of growth/improvement during the year.

7. If, by April, 70% of the students who had rating f 1,2, or 3

in October have gained at least one scale point in each of the

instrument's categories the objective is considered accomplished.

(Only students who haye been in continuonsenr llment are included

in final analysis and comparisons.)

-I

6i
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Objective No.
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PART II -- Effectiveness /Success (cont.)

4(c). Describe the activities:

Evidence to suplSort the claim of goal accomplishment regarding

the modificatiOn of student attitudes and behavior is inferential.

The majority, f FOCUS students were referred to FOCUS because of

attitudinal nd behavioral anomolies in previous' school situations.

(See Figure 2, p.11) Improvement in student attitudesiand be-
(
havior, both individual and as a group, is.accepted by the project

staff'as evidence of the effectiveness of the project,"treatment."

Additional inferences may be drawn from the many unsolicited

'1supportive statements regarding FOCUS students' attitudes and

behavior which have been received from a variety of adurces---

Madison teachers, parents, and other members, of the community.

(Samples of such supportive statements are presented in Section

I-B2, "Reactions to FOCUS," PP.14-21.)

(Also see FOCUS Monograph #20, Affective Measurement.) '

. 6S3
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PART Ii-- Effectiveness /Success, (cont.)

Objective No. two,.

4 (d) . Describe sampling technique:

The complete statistical universe-- i.e., all FOCUS students

who with October Self-Regarding Attitudes scale ratings of

1/2, or 3--- make up the sample.

S

7-

-63
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PART IIEffectiyeness/Success (cont.)

Objective No. Two

N

4(e). Describe proceaure't give evidence of equivalency:

Not applicable

A

0
A

4:4
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Objective No.

PART IIEffectiveness/Success (cont.)

4(f). Identify and describe the instrument:.

Thelpevaluation instrument used in monitoring and evaluating

changes in' Student attitude's and behaviors is a locally-

developed,developed, criteria-referenced ins4ument,called the Self-

Regarding Attitude Scale. This instrument, which,is included

in Appendix C, identifies degree variations within five

attitude/behavior categories. Members:of the FOCUS instruc-
,

tional team record data on all project students every nine .

weeks. Data froin'the first rating period (October) is compared

with data from the fourth rating period (April) in order to

'4.

determine changes in attitudes and behavior during the school

year.

Time lapse between pre/post data collection is six month, with

two interim ratings for the purposes of formative guidance. Judge-

mental validity (constructer, user, and face validity) is high and

"interwrater" reliability appeks high. (Inter-rater reliability

will be statistically determined-during the summer.)

6 0
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PART II--Effectiveness/Success(cont.)

Objective, No. Two

4(g). Give evidence of qualifications:

The Self-Regarding Attitudes rating scale (Appendix C) is

administered four times a year by members of the FOCUS instruc-

tional team. Since the scale was developed by these same persons, A

they are very familiar with the instrument.

Information recorded on ,the rating scale reflects studen.t, ie-
.

havior and attitude in FOCUS classes and out-of-school activities.

Project teachers, since they have the opportunity to observe stu-

dents on a day -to -day basis, are in the best position to make the

type of judgements called for by the instrument. Rating sheets

on, each FOCUS student are sent directly from the teacher; making

evaluations to the project evaluator. The evaluator records.,

displays, and analyzes all scaleS and returns summary data to

teachers for their use.

The project evaluator, Mr. Barry Reinstein,'is a member of the

Research and Evaluation Department of the Portland Public Schools.

He is an experienced teacher, educational researcher, and program

004

evaluator and is currently working,on his doctorate in the area
0

of educational research and evaluation.

In summary, all personnel involved in collecting and interpreting

data for this objective are suitably qualified for their particular

tasks.

,70-
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PART IT--.:Effectiveness/SucceSs (cont.)
-

Objective No. Two

4(h). Describe the,procedures:

1. Self-Regarding Attitudes rating scale administered 6y FOCUS
instructional staff.

a

-67

2. Instruments forwarded to project evaluator for collating,
display., and analysis. 4

3. Evaluator compares individual student ratings for October
and April and determines the degree of objective Attainment.

4. Independent auditor on contract to the State Title III
office reviews project evaluator's work and, verifies con-
clusions regarding degree of objective accomplishment.

-1-
Rating scale
completed, by
teachers for
every student
quarterly.

-3a-
Data from
1st rating
period estab-
lishes baseline

-2-*
Rating scales,
forwarded to
evaluator for
analysis and
display.

- 3b-
Data returned
to teachers
for review _an''
.formative.use

[

(lst,2nd 3rd
rating periods)

-4-
Data- from 4th,
rating period'
compared with
data from 1st
rating period

-5-
. Conclusions re-
garding goal
accomplishment r
made by project 1
evaluator. f -IJ -8-

i Feedback
--±------- on process,

-6- revision
Evaluation report as necessary,
submitted to State
Title III office N.... .

v.
-7-

Evaluator's
report verified
by Title III
audit team
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PART II--Effectiveness/Success (cont.)

ObjeCtive No. Two

4(i). Describe the procedures:

Project Staff
Activities

Observe students
daily, record

Data observations
CollectioA quarterly on

Self-Regarding
Attitudes rating -

scale.

Data
Reduction

Data
Reporting

Evaluator's
Activities

Review rating
forms, verify
completeness

Establish baseline
data for all
students on basis
of October ratings

Compare April
. ratings with

October ratings

Feedback to pkoject
staff after 1st,
2nd, and 3rd
ratings

Interim r ort
and final port
based on a alysis Pile final audit
and comparison of report
October, and April
data.

Auditor's
Activities

-68

Spot check
rating forms,
verify complete-
ness.

-Spot check
evaluator's
procedure, for
accuracy

Examination ,c
reports for accurate
and proper conclu-
sions regarding
degree of objective
accomplishment.

a.

Personnel All FOCUS teachers Barry J. Reinstein,
Research and Eval-
uation Department,
Portland Public
Schools

7 :2

Mark Green, North-
west Regional
Educational Lab-
oratory
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PART II -- Effectiveness /Success (cont.)

Objective No. Two

-69

5. Present evidence:

The following data were recorded following pre/post ratings
for,FOCUS students. (Fall/Spring.) (Criterion level. fbr consider-
ing this goal accomplished was.60%.)

Behavior/
Attitudp

A

B

C

D

73

Gr. 9 Gr. 10 Gr. 11

N 3 on pre -test 22 12 17

N with positive change
= 1 point on post-test 21 9 12

% with positive change
= 1 point on post-test 95.4 75 70.5

N 3 on pre-test 18 1 16

N with positive change
= 1 point on post-test 16 5 11

% wi positive change
= 1 oint on post-test 88.9 45.4 68.$

N =, 3 on p e-test 19 10 13

N with positive change
= 1 point on post-test 15 6 ,10

% with positive' change
'= 1 point on post-test 78.9 60 , i6.9

N 3 on pre-test 19 10 12

N with positive change
= 1 point on post-test 14 5 10

-% with positive change
= 1 point on Rost-test 73.7 50 93.3

N 3 on pre-test 17 9 14

N with positive change
= 1 point on post-test 1\6 8 13

- \..
% with positive change
.'. 1 point on post-test 94.1 88.9 92.9

Gr. 12 Total

10 61

8 50

80 81.9

7 :52

5 37

71.4 71.1

10 51

5, 3'6

55.5 70.5

10 51

Y7 36

7'0 70.6

6 46 .

6 43

100 93.4

(See Appendix D for display of ore/post ratings for individual students.)
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T4e Behavior/Attitude categories indicated above are defined,as:".

a

4

A. The student shows involvement in class and project activities.

B. The student works, productively with both staff and other
students in small groups.

C. The student shows ability to handle own feelings and other
peoples' feelings in a manner not destructive to self or
others. )

b._ The student deals constructively with feedback regarding his
behavior from other students and staff members. .

E. The student shows a commitment to the FOCUS project.

In summary, the criterion level for this objective required at

least 60% of the target audience to make at least one scale point

improvement between the first rating and final rating in each of the

five categories included 1,1.1 the Self-Regarding Attitudes scale.

Following are group results for each category:

Category Goal Outcome Objective Met?

A 60% 81.9% Yes
B 60% 71.1% Yes
C 60% 70.5% Yes
D 60% 70.6% tes
E 60% 93.4% Yes
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PART IIEffectiveness/Success (cont.)

tm..w

Objective No. Two

6. State the conclusions:

As indicated in the previous section, Objective 2 -(5 }, the

60% level required for objective accomplis ent was surpassed

in each attitude/behavior..,category. Students entering the

FOCUS project with a poor or weak self-image and corresponding

relational and performance problems, have indeed improved theii

self-regarding behaviors and ,Attitudes at least one level, i.e.,

to a distinct, observable degree.'

It should be noted that the rating instrument was developed

with zeSpect to project goals in terms of desired student behavior

and two years of observation of the range of actual student be-

havior.

75 4
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PART II--Effectiveness/Success (cont.)

o

Objective No. Two

7. P56sent evidence:

The Self-Regarding Attitudes rating scale employed to

measure "self-regarding" attitudes and behavior is a highly

specialized rating scale. That is, each of the five points

in each category represents distinctly discernible and

Obseivable differences in student performance. Thus, a one-

point difference in rating represents a real, observable

difference. It should be noted that the ratings staff members

assign to students represent each student's typical attitude

and behavior over an 8-week period. Thus, daily fluctuation

in student behavior is taken into account.

I

7B
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PART II-,-Effectiveness/Success (cont.)

Objective No. Three

By the timevf the final 1973-74 post-test; 70% of the
FOCUS student population will demonstrate acceptable
performance (minimum rating of 3) and 30% of the stu-
dent population will demonstrate superior performance
(rating of 4 or 5) on at least four of the five be-
haviors specified on the Self-Regarding Attitudes
rating instrument*.

* Please refer to previous section, Objective 2, for general

description of the Self- Regarding Attitudes rating scale.

Also see copy of this instrument in Appendix C.

4 1

AP'

1

-73
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PART II--Effectiveness/Success (cont.)

Objective No. Three

2. Description of needs assessment and findings:

-74

Analysis of student attitudes and behaviors during the first two

yearsyears was conducted on a group baqp. This procedure.

was revised following: the second operational year for two reasons:

1. Teachers wanted detailed infOrmation regard individual

students for day-to-day formative purposes as well as for longitudinal

summative dat
ti

2. Group findings did not offer a completely accurate analysis

f the project's impact in affective areas because they included

data on students who were already functioning at siatisfactoiy

levels.

As iAlicated in' the. materials written for the previous objec-

tive (#2), there has been a clear-cut need for ftrong efforts

directed toward modifying the attitudes and behaviors of some

students. The intent of this objective is to identify the degree,

to which modification efforts shoUld be pursued with an ,particular

student. Thus, the FOCUS student population is divided i to two

groups - -- those students with less than satisfactory "entr be-
,

haviors" and those with acceptable "entry_ behaviors." The objec-

tive is written ,in such a way as to establish.different "success,

criteria" for each group: It is felt that project staff members

and observers from other sChools will be provided more accurate,

useable information by this process Of dience specification.

As in ObjeCtive #2, the instri used to establish baseline

and terminal Conditions is the locally-developed Self-Regarding

AttitudeS rating scale. (See Appepdix C for copy of this instrument.)

78.
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PART II--Effectiveness/Success (cont.)

Objective No. Three

3. Describe activities for the attainment of the objective:

Please refer to the description of activities for Objedtive #2,

Strategies.for achieving Objective #2 and#3 are

identical.

79
o;
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PART II--Effectiveness/Success (cont.)

Objective No Three

4(a). Describe evaluation design:

-76

Evaluation of this objective is by' discrepancy. Final student

yarding Attitudes scale ratings are analyzed following

the April collection of data. The objective is considered

accomplished if:

1. 70% of all project students have achieved a rating

of at least 3 in four of the five attitude/behavior categories

of the scale.

2. 30% of all project students have achieved a rating of

4 or 5 in four of the five attitude/behavior categories of the

scale.

4
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for Validation

PART IIEffectiveness/Success (cont.)

Objective No. Three

4(b). Describe the procedures used for evaluation:

Please refer to preirious section, Objective #2-4(b) p. 61.

Evaluation procedures for Objectives #2 and #3 are identical.

8i
,1
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Applicatiori
for Validation

PART IIEffebtiveness/Success' (cont.)

Objective No. Three

4 (c) . Describe the activities:

4k,

Please refer to previous section, Objective #2-4(c) #. p.62.

SuppOrting evidence for Objectives #2 and #3 is identical.

0'

8'2

-78
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.'';PART LIEffectiveness/Success (cont.)

012j6btive ,Ttif_tee:'77-`

.,4(d). rApsdr 'technique:

I '

The 'coTripleteAttiCal universe -- FOCUS Students

, 4.
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for Validation

.yr PART II- =Effectiveness /Success (cont.)

Objective No. Three

4(e). Describe procedure, give evidence of equivalency:

Not applicable.

4

4

I

-80



Application .

for Validation

C

c

-PART-II--EffectiveiAs/Succes.s (cont.)

Objective No. Three

t

4(f). Identify and describe the instrument: .

.

.;=-81

Please refer to the prel4ous section, Objective - 4(f), P-65:

Instrumentation foi Objectives #2 and-43 is. iAe.nticaT.

o.

.

.. ".

r

t
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4' Application
for Vaiidatipn:"

AT,

PART IIEffectiveness/Success (cont.)

ObjectiVe No ' Three 1

.. .
A -

,
5. 4 (g) Give evidence of qualifications:

. .
..

,
t i . . L

O'
V ...: .0

,

0 i /
), 'Pleasdrefer'to PreviblA Section, Objective #2t4(g), p.66.

.0.

,
The

,
, .

The same personnel:Are rivoliied in dAta collection and analysis.,.
.. ,, ss . ,.

.

-82

for Objectives 42 and #3. :
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Application
for Validation

PART IIEffectiveness/Success (cont.)

Objective No. Three

4(h). Describe the procedures:

Please refer to previous section, Objective #2 - 4(h). P- 67.

Verification procedures for Objectives #2 and #3 are identIcaL.

: A'

A

j
-.'"'.. t. a

:

'Ar
.

'$ *:,..
,,
:,,,,":

,,t.

'

t ,....

, t

,?..

..'.

.

.
a

-
vt.

4
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PART II--Effectiveness/SucCess (cont.)

Objective No. Three

4(i). Describe the. procedures:
1

Please refer to previous section, Objective #2 - 4(i), p. 68.

Da a analysis and interpretation procedureq for ObjeCtives

and #3 are identical.

k

t
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:.'
for Validation

PART 4II--iXfectivenesS/Suacess,,( cont. )

Objective'No. -Thrise

Present-evidenpe-of Objective Attainment:

-85

The following data were ;-ecordeti following pre/poSt ratingS

for FOCUS students.

ering this objective

of 3,4; or 5, andi30%

four rating categories.

(Fall/Spring) Cri

attained were 70%

orstudents.with ratingis'iof 4 or* 5, in least

416

terion, levels for ccInsid-

of students with ratings

,v
Attitudes Behavios*

A ' B C
Fall Spr. Spr. Fall Spr

Total Numbers -

ol,students, 94 77
,,t rated

No. of students
wah ratings.

18 51)

No..of students
with ratings .

of ,3 45 '. 26

% of students
.with"tatings ,

4 19 64.9

"% 6f stUdehts
with rating
of 3 48 20.7

al% of,otudents
.with ratings *

3 f 67- -98.7
.

D E
Fall Spr: Fall Spr.

93 77. 94 77 94 77 94 77,

25 49 27 52 29 51 12 68

42 26 53 23 46 24 35

27 63.6 29 67.5 31 66.2 34 88.3

45 33.8 56 29.9 49 31.2 37 11.7

72 97.4 85 97.4, 80 97.4 71 100
r

* A. The student ghows involvement in class and project activities.
. B. The. student works productively 'with both staff and other

students in small groups.
C. The student sows ability to handle own feelings and other

peoples' 'feelings in a manner not destructive to self or
others..

D. The student deals effectively with feedback regarding his
behaxdor from other students and staff members.

.E. The student shows a commitment to the Fop§ project.
'

(See Appendix D for display of pre/post ratings for individual students.)
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for ValidationrIL

PART II--Effectiveness/Success (conk.)
6 4

ObjectiVe No. Three

State the conclusions:
----

The goal was very definitely reached! As indict ted in the

preceding section, Objective 3-(5),-an overwhelming majdrity of'
.

#

FOCUS students achieved ratings of 3,4, or 5 on the fknal
.1

Regarding Attitudes rating scale.. a

..

Percentage

,Behavior Number Rated 3,4,or 5 (Goal)
F

A 76 98:7% (70%)
B 75 97.4% (70%)

C 75 97.4%. (70%)'
D - 75 97.4% (70%)

E 77 100'%- (70%)

Similarly, the number of-studen'ts achieving final reabings of

4 or 5 far surpassed the 'level established for "superior" behavior

and attitude. .
,"--

Percenta4e
Behavior Number^ Rated 4.= 5 (Goal.)

-

A 50 '64.9% (30%)
B, 49 63.6%

...

(30%)
C 52 67.5%

E 68 88.3% C30%)
(0%)D 51 66.2%

se

O

ti o

?,"
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for Validation

PART II-- EffectivenesslSuccess (cont.)
0

Objective No. Three.

7. Present evidence:

FOCUS students, chakacteristicallY disenchanted and

' a

A

indffferent,

upon entry into the project, now demons*ate.involvement, commit-

ment,, and competepce in various areas of behavior, and attitude,
1 '' ; .

presumably because,of their experience in FOCUS.
.

For validity aid' reliability. Of thit
i instrument in+meaauring

. $

_student attitudewand behavior, see discussion, of d4ta,c'ollectIon .

. -

.

, -
),

P .

in preious sections, Objective #2-(4)ff)4 p.65 mid qbjectfve r
...

, .

1

2-(7)`, p. 72. '
''

a

01.

4

t
t-

yK

1/4

r

s.

1.
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Application
'for Valid4tion

4

Objctiye No.

PART II-=Effectiv4ness/SucCess
s

(cant.): :

Atthe time of the final 103-74 poSt-tqst., at least
60% of the FOCUS students who had pre -test scores
worse than one standardtdeviation below"the norm on,
any of the sub-tests (readin4, composition, math) of
the T.A.P. will demonstrate improvement of at least
five standard score points. ft

I

f

4

4

4.

;

ti

e
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for Validation

PART II -- Effectiveness /Success (cont..) 1,1

Objective No. ,FAAt:

2. Description-of needs assessment and findings:

Part of the FOCUS evaluation program involves the pre/post

administrations of tie Test of Academic Progress's sub=,Sections

for reading, composit4on, and matheMatics. The'intent of the T.A.P.

testing is to identify two target audienceS within the FOCUS popula-
.

tion: .,1.) students who haVe scores falling below 40 (ne standard

deviation under the test meari), and 2) students who have scores

falling.lietween '40 and 45 (one-half to one standard deviation under

the test mean)-. This objective addresses the academic improvement
4 le

of the first group, those students withseverely ''sub-standard"

0

achievement scores.

Analysis of fall pre-test data identified the number and per-
,

cent of FOCUS students whose basic skill performance was at this
. -

inadequate lev (Tablel, below.)

.Grade Sub- Number Of No. of Students t "of Students
Ieve3. test* Students With Scores '39 With Scores f5.39

R
9 C

M
...

Z
10 ,C

. M
.... ... .....

20.

20
20

29 21 72
29 15 52
29 18 62

13 65
13 65
8 AO

.

3 30
4 40

. 20
01,

12 80
11 73
11 73

--N

R .1.0#
11 . C 10 .

,

M , 10 2

R 15.-0:9
.

12 .0 15 ,

-M; *15

Table 1. Students' Status ,in Basic Skills
Achievement, Lowest Group,'73-74

r ,/

* Sub-test sections: R= reading, 6= composition, and M= 'mathematics.
d

83.tv
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Analysis of Table l'reveals that the majority of FOCUS

students are severely deficient in the area of basic skill

achievement. The possible exception would be the achievement

level of tenth and eleventh graders in the area of math. Twelfth

graders, especially, are facing serious basic skill problems, with

more than 70% of thelil scoring one standard deviation oilmore below'
A !,

the mean in all three sub-sections of the test.

Please refer, also, to Figure 2, p.11, for a display of data

concerning thesnentry'behaviors"-of FOCUS students.

+1.

11111"."

4",

94 - .
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PAftT II -- ,Effectiveness /Success . (cont. )

ObjA dive,No. Four

3. Describe activities for the attainment pf the objective:

As an educational'enterprise, the FOCUS prOject must assume

responsibility of the cognitive dextelopmeht of its students.

This' responsibility is addressed thiough 'the project's instruc-

tional progrdm. A complete desdription of this instructional

program is given in the FOCUS Program Operational Handbook, pp.
0

23 ff., and FOCUS Monographs #2 FOCUS Curriculum Model, #13

FOCUS Curriculum Summary, and #3'. Utilizing Community Resoprces.

95
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Application
, for Validation

PART II--Effectiveness/Success (cont.)

Objective No. Four

4(a). De'Scribe evaluation design:

Evaluation of this objective is'by CoMParison/Discrepeacy.

Students are given the Test of Academic Progress. All students

who have severe basic skill problems (one standard deviation or

more below the test mean) are identified and become the target

audience for this objective. . At the erid bfthe year hq pre:-

test scores for these students are opMpared with spring post-
,.. .

test scors. Resulting data 'are then viewed in terms of the

objective. If 60% of the target audienbe shows atleast

standard score* improvement, the objective is considered

accomplished.

!, .
,, '

6* = Tegt Pilblishers indicate a Change of 2.5- standard score poants
,

..: .....,

as, being statisticallY significant. Thus,'an improvement bf
.

5 standard score points between pre and post-tests can be

said to indicate that the FOCUS project has had significant

on a Student's cognitive development.

9 (



Application
for Validation

PART II--Effectiveness/Success (cont.)

Objective No. Four

A

4(b). Describe procedures used for evaluation.

1. Pre-test administered under direction of project director.

2. Answer sheets-forwarded.to testing department, Portland

Public Schools for scoring.

3. 'Raw scores converted to standard scores and forwarded to

project evaluator.

4. Baseline data recorded and displayed by project evaluator.

a. identify target audience for objective.
b. set up comparison model for summative evaluation.'
c. distribute to teachers as formative guide.

-93'

5. Post-test administered under direction of project director.

6. Answer sheet's forwarded to testing department for scoring.

7. Raw scores converted to standard scores, forwarded to

project evaluator,

8. Data recorded and compared with pre-test data.

9. Project evaluator determines degree of objective attainment.

40,
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Application
for Validation

PART II--Effectiveness/Success (cont.)

Objective No. Four

Descrilthe activities:

Evidence to support claims that project activities impact-.

"on student academic developmept is inferential. Since project ,

classes provide the overwhelming majority of any student's

educational exposures during the school year, it is assumed

that any significant improvement can be credited 'to the instruc-

t i.onal program and general "treatment" provided through the pro-

.: ject. Please refer, also,/to Part II-B "Reactions to FOCUS -

Case #4" for additionl comments regarding the efficiency of

the FOCUS program!s.academic.thrust.

As mentioned in Objective 4-4(a),-the evaluation goal CYf

a 5 standard score point gain is based on the fact that a 2.5

standard score point gain is statistically significant. While

it would be jefilpossible to state that any gains couldbe exclusively

attributable to the project, it seems reasonable to that

a 5 standard score point improvement, twice the "significant change

level," might be credited to program activities.

,9
t '
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Application
ft- Validation

PART II--Effectiveness/Success (cont.)

Objective No. Four

4(d). Describe sampling technique:

The complete statistical universe-- i.e., a1). stufents

with T.A.P. pre-test scores ons'or mare standard deviation below

the mean -- male up the sample.

a

99
,
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PART II--Effectiveness/Success (cont.)p

Objectiye No. Four

4(e). Describe procedure, give evidence of equivalency)

Not applicable.

1,11111l

140
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PART LI--Effeaiveness/Succqss (cont.)

Objective No. Four

4(f). Identify and describe the_iitrument:

1
The instrument used to monitor student achievement in

-97

reading, composition; and mathematiCs is*the Test of 'Academic
. ,

Progress (Form S). This test is authored by Dale S. Scannel,
e '

University of Kansas, and is published by the Houghton Mifflin

Company, Boston. The T.A.P. is used throughout the Portland
4

district's secondary schools. The tesb has a mean of 50 and a

_

standard deviation bf 10. Only three sections of the T.A.P. are
A

used-- reading, composition, and math. The social studies, science,
...

and literature sub-tests are not used, either in FOCUS ipr
..

in
.

other
)1k

Portland high schools.
. .

. _.
Validity. To determine validity, the T.A.P. (Composite) was

) - . .

compared with the Cognitive Acti ities Test, verbal, quantitative,

and non-verbal. The following intercorrelations have been published 4

by Houghton Mifflin. .N440%.

Gr.9 Gr.10 Gr.11 Gr.12*

C.A.T. Verbal/T.A:P. Compositek .85 .85 .81, .86

C.A.T. Quantitative/T.A.P. Compookite .78 .78 .7'3 .79

C.A.T. Non-Verbal/T.A.P. Compodite .70 . .69 .64 .704'

n.= 1690 1503 1268 1113' ,,

Table 3. Validity Coefficients, Intercorrelations,
of T.A.P. and- C.A.T. Tests

,*

.101
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Reliability and Standard Deviation., The publishers have

announced the following reliability coefficients and standard

deviations regarding the intercorrelations of T.A.P2 standard
0

scores.

Sub-test
Gr. 9 ,

Re].. S.D.
Gr.

Rel.
10
S.D.

Gr.
Rel.%

11
S.D.

4 Gr. 12
Rel. S.D.

Reading .92 11.33 .94 12.53 .93 12.85 .93 4, 12:151

Composition .91 11.29. .91 11.42, .92 11.64 .91 11.33:

Mathematics .86
9
7.83 .89 8.84 .91 9.94 10.651

Table 4. _Standard Deviations and Reliability
Coefficients Showing IntercorrelaJions
Among-T.A.P. Sub-Tests

S13it -half liability data are quite high, with correlations
S

ranging from .86 to across grades 9-12.

102
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PART II--Effectivenets/SucceSs (cont.)

Objective No. Four

-99

4(g): Give evidence of qualifications;
.

T.A.I3. testing in 4'OCUS'iscarried out under the direction

of the project director.' The:directo has had advanced training

in the administration and imEerpretation of both gKoup and individual
v.-\

tests aqd successfullycompleted the ags2.4-n, administratfon, and

'
internietation of 'Several tests as part4of his doctoral dissertation.

,.-

The scoring of the student answer sheets is carried out, by the

testing staff of the Poirtland district's Child Services Division.

All personnel employed by thiS department have.been.c ietely
..

.

V (

l''' screened for appropriate trainng and 'background.
. , t

Display, analysis, and interpretation of the test ata are

Nfundtions of the project evaluat or, Mr. Barry Reinstein. He is

'a research and avaluatiO n specialist on the staff of the.Research
4

and Evaluation Division, Portland Public Schools. He h.is had

extensive experience in the area -of testing and measurements and
1r

is current ly. completing work on a doctorate in educational research

and evaluation.

.
Final audit of the. projeCt evaluation and ,subsequent reports

N
is condlictedby staff members of the Northwest Regional Educational

,

. ,

Laboratory; an, agency known nationally for professional_excellence.
1 r,

The auditiscarriedlout under.a separate'contract let by the

Oregon Title III admirifstration.
.\

In summary, all personnel involved in data, collection and

interpretation are suitably qualified for their assigned taskkm.

103'
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PART II--Effectivened.s/Success (cont.)

4(h).1 Describe the procedures:
A

1. Administer pre-test early in schotl year.

2. Scoth answer sheets,*ecord amid display data.

3. Identify target audience.

4. Supply teaching staff with data for formative purposes.

5. Administer post-test in late sprihg.

'6. Scote answer sheets, record
(-

and display data.

Compare pre-test and post-test data.

-1 -

Administer
Pre=test'
(prpjec
director).

-2-
Score answer
sheets. (test-
ing dept., PPS.)

-3-
Recoid and
display pre-
test data.
(evaluator)

\le

-4-
Supply pre
test data to
FOCUS staff
for formative
purposes and
identify
target
audience

-5-
Administer
post-test.
(project
director)

104

-6-
Score answer
sbeets. (test-
ing dept., PPS.)

Word and display
post -test data.
(evaluator)

-8-
Analyze and compare
pre-test and post-
test scores.
(evaluator)

-9-
Report degree of
objective attain-
rnt (evaluator)

-100

r
-10-

Evaluation
report veri-
fied by, Titre
III auditor
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PART'n--Effectiveness/Succebs (cont.)

Objective No. Four

.4(i). Describe' the procedures:

Director's
Activities

Evaluator's
Activities

'Auditor's
Activities

Data Supervise admin-
Collection istration of

Data
Reduction

T.A.P. testing',
fall and spring.

Forward test,
sheets tti
Testing Depart-
ment, PPS, for
scoring.

s

R

Data Include evaluators's
Reporting findings in final'

operational report

Review test roster
to verify cOmplete-
nesssof student
participation in
testing.

IdentiTY::target
group of objective.

Dl
sc

Display post-test
scores.

4

Compare score for
each student.

Interim report and
"final report based
on-Apalysis of tdata
and comparisons of
pre-test and post-
test scores.

Spot check' answer
sheets, verify
accuracy of
scoring.

Spot check evaluator's
analysis and procedures
v.

II

Exdmination.of re-
ports for accurate
and proper conclusions
regarding degree of
objective attainment.

0

Personnel Project Director,.
Dr.. Ralph Nelsen

"project EvaluatorAO'Dr. Mark Green,
Mr. Barry Reinstein, Northwest Regional
Research and E&ralu- Educational Laboratory
ation Division, PPS

*:"-

10
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for Validation

PART II -- Effectiveness/Success (cont.)

Objective No. Four

5. Present Evidence of Goal Attainment:

-102

. The following data were recorded following the pre/post test-
ing of FOCUS students.. Criterion level for considering this goal
was 60% of students who scored less than 40 standard score points
on the pre-test making at least a five standard score gain on the
post-test. 4-

No. of students No. of students
Grade Sub- with' pre -test 'wither or more

test*' scores = 39 standard score
gain. on post-test

% of students
with 5 or more
standard score
gain on post-test

4

R 16 7 43.8,

9 11 8 81.8
15 9 60

R 8 7 87.5
10 -C 9 7 77.7

M 6 5 83.3

R 16 A 11 68.8'

11 16 11 68.8
M 7 5 71.4

C

R 9 , 5 55.5
12 10 2 20.0

M 9 8 88.,8

R 49 30 61.22(qoal met)
Totals C 46 28 60.87 (goal met)

M 37 23 62.16 (goal met)

4.

* - Sub-test areas: R=Reading, C=Copposition, and M=Math

(See Appendix D for display of pre/popt-test scores for-individual
students.) \

106 tir
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PART II -- Effectiveness/Success (cont.)

Objective No. Four

6. State the. conclusions,:

-103

The goal,'of helping students with "severe" basic skill defic-

iencies,was clearly met. Of 49 students Who had pre-test reading

scores one standard deviation or more below the test mean, 30 (61.22%)

demonstrated a gain of at least five standard score points. Similarly,

of the 46 students with pre -test composition scores one standard devi-

ation or more below the mean, 28 (60.87%) demonstrated a gain of at
, .

least five standard score points.. In math,.37 Students had pre-test

scores one standard deViation or more below the mean and 23.(62.16 %)

showed an increase .of at'least five standard score ints.

It should again Pe noted that FOCUS is not a program primarily

concerned with the improvement of students' basic skills. (Such'

endeavors might better .be the task of a ull-time basic skills pro-
,

gram.) However, the abOve findings do indicate that as a by-product

of the program's affective emphasis, students do, in fact, improve

in basic skill areas.

10
taw

I
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Application
for Validation

PART II - Effectiveness/Success (cont.)
.

. Objective No,. Fol4r

7. Present:Evidence:

The,significance of thei.eported improvement in reading, ,
.10

composition, and math is based on the estimated standard error

of measurement. of the instrument used in the testing program.,

(Test of Academic Progress.) ,Based*on previous empirical studies

in he Portland school district, it;has been found that 2.5

standard score points represent a reliable estimate of the Standard

error of.) measurement. (pus, an iMproveMent of 2.5 standard score

points or more represents real (statistically signifiCant) -Change/

in performance. Specifically, A change of '2..5 standard score points

is significaht at the .32 level, and'a change of 5 standard score .

points is significant at the .05 level.

F.

-

106' ,.
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for Validatidn

PART II-- Effectiveness /Success (cont.)

Objective No. Five'

At the time of the final 1973-74 post-test, at least
60% of,the FOCUS students who had pre-test scores
between one-half and one standard deviation below
the norm On any sub-test (reading, composition, math)
of the T.A.P. will demonstrate improvement of at least
2.5 standard score points.

k

109
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PART IIEffectiveness/Success (cont.)

Objective No. 'Five,

-106,

2. Description of needs atsessment aildi findings:

Part of the FOCUS evaluation prog'eam involves the pre/post

administratiohs of the Test of Academi:c Progress's. sub-sections

for reading, composition, and mathentatics. The intent of the

testing is ,to identify two target audienceg "within the
. ,

FOCUS student population: 1) studeAtsswho have scores falling

below,40 (one standard deviation un the test mean),` and 2)

r /

students who have score's falling betwoem.40 and 45 (one-half and

one standard deviation under the test Tnean). This objective

addresses the acdemic improvement of the second group, those

students with mildly, sub-standard achfeveMent scores:

Analysis of fall 'pre -test data identified the'number and

percent of FOCUS students whose 'basic skilt performance was at

this mildly sub-standard level. (Table'.5 below;)

Grade Sub- Number of No. of Students With
Level test* Students Scores Between'40-45:

% of Students Wi
Scores Between 40-

R 29 4 14
9 C 29 8 28

- M _ - -- -29 5 17_ _ .,

R 20' 1' 5

10 C 20 1 5

M 20 7
, .

35

R 10
I 1 ' 10

11 C 10 0 ., 0

_ _ _ - _ M _ - _ _ 10.0 6 60

R 15 3 20

12 P C 15 4 27
15 3 20

$

* Sub-test sec!t14;ions: 'R=reading, C=composition, and M=mathematics

Table 5. Students' Status in Basic Skills
Achievement, Middle Group, '73-74

Nob
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PART IIEffectiveness/Success (cont.)

Objective No. Five

3. Describe activities for the attainment of the objectiIet

-107

Please -refer to previous section, Objective 4 (3), p. 91 for

discussion of this material.. Activities for Objectives #4 .

and #5 are identical.
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PART II-- Effectiveness /Success (cont.)

Objective No. Five

a

Describe evaluation design:

J.

-108

4

Please refer to previous section, Objective 4-(4)(a), p. 92.

Evaluati9n design for Objectives #4 and #5 are identical.

4

1,1
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PART II--Effectiveness/Success (cont.)

Objective No. Five

4Cbl. Describe the procedures used for evaluation:
s,

,\
Please refer to preVibtis section, Objective 4-(4)(b), p. 93.

Evaluation prOcedures for Objectives #4 and #5 are identical.

,

VV. J

113

('
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PART IIEffectiveness/Success (cont.)

lb

ObjectiVe No. Five

41c). Describe the acti ties:

Please, refer to prey ous section, Objective 47(4)(4p-9d.
.

Supporting, evidence for jectives #4 an #5 are identical.

-110

A

1.14
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PART II -- Effectiveness /Success (cOnt.)

,Objective No. Five

4(d). Describe sampling technique:

S

The complete statistical universe-- i.e., all students

with T.A.P. pre-test-sdbresbetween one-half and one standard

deviatiob below the test mean-- make up the sample.

.

115_

1

4
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Objective

4 (e) .

PART 117Effectiveness/Success (cont.)

4
Describe procedure., give evidence 'caeguivalency: .

Not applicable.

0,

4

-112

r.



Application
for V'alidatibn

. /

t

.00

t

PART IIEffectivdness/Success (cont.)

Objective No. Five

4(f). Identify and describe-the instrtment:
.

Please refer to the, prevbus section, Objective 4-0600,P. 97.

Instrumentation for Objectives44 and #5is identical.

fi,

1'

.1111111111W

117
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PART II -- Effectiveness /Success (cont.Y

Objective No. Five

4(g). Give evidence of qualifications:

I-3.1414

Please refer to previous section, Objective 4-(4)(g), P. 99.

. .

Qualifications of personnel involved gathering and interpreting

data for Objectives #4 and #5 are identical.

118'

.s
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PART II - -Effectiveness/Success (cont.)
...

Objective No. ,dive
\ - ,

.t l .
.

Describe the procedures:( /4(h).

Please refer to previous section,
!

C5jctive-,:.4 -(4) th)

Procedurei for Objective-#4 and #5 are identical.

119'

-115
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PART IIEffectiveness/Success (cont.)

Objective No. Five

4(i). Describeihe procedures:

-116,

Please refer to previous section; Objective 4-(4)(i),p. 101.

Data analysis procedures for Objectives #4 and #5 are identical.

It.

120
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I
PART II. EffectivenesS/Success (cont.)

Objective. No . Five

5. Present Eviderite of Goal Atta.thment:

The following data were recorded following"the pre-post test-
ing of FOCUS students. criterion level for considering this goal
attained was 60% of students who had pre-test scores between 40
and 45 standard score points making at least a 2.5 standard score
gain on the post-test.

0

Grade' SUb-
test*

9'

10

Totals,

Not of §tudents
wi.kh prettest
scores between
40 and' 45

of students
with 2.5 or more
standard score
gain on post-test

% of students
with 2.5 or more
,standard score'
gain on post-test

R
C
M

4

7

3

3

6

2

75.0
85.7
66.7

R 1- 1" 100
C 1 1 100
M 4 3 75.0

R 2 2 100
5 1. 20

10 3 33.3

R 2 100
C 3 66.7
M 3 2 66.7

R

M

* - Sub-test areas:

10
16

. 20

8

10
10

80.0 (goal me't)
62.50(goal met)
50.0 (not met)

R=Readimg, C=Composition, and M= Math.

(See Appendix D for display of pre/post-test scores for individual
students.)

,
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PARR II -- Effectiveness /Success

Objective No. Five-

,

-118

6. State the Conclusions: ",

The goal of helping students with "mild" skill deficiencies in

reading and mathematiCs was met. Of the,10 students who scored

between ghe=haif and one standard deviation below the mean on the
u I

reading pre-teet, 8 (80.0%) demonstrated improvement of at ,least

2.5 standardl.score points on the p6st-test. Similarly, of the 16

4*

., , , .

1 ,students who scored between one-half and one'Oandard deviation
1 i
*1-;below the mean,,on the composition pre-te& 10 (62.5%) demonstrated

1
,

. 1

.

nprovement'of at least 2.5 standard score points ow'. ,,post-test.
"4. ,

_

.

The goal of helping students with "mild" mathematics deficiencies,
.

was not met. Of the 20 students' who scored between.one-hairand one
,

standard deviation below the mean on the composition pre-test, only
. -

1

10 (50.0%) were able to demonstrate improvement of 2.5 or more
,

,

standard score poin ts on the post-test. It should be noted, however,

that. only two. more students achieving a 2.5 improvement would have

resulted in tris goal being accomplished at the 60.0% level. Ftlither-

more, many students failing to meet the 2.5-standard score criterion

would have done so be answering only one additional test item
M

correctly.

The conclusion is that FOCUS has had a significant 'impact on the

:development and improvement of students' basic skill competencies
<ifo

even though, as pointed out in other sections of this document,

cogpitive growth is not the primary goal Qf the project. There is

no evidence to contradict the project claim that students do not

suffer academically because of their'participation in the FOCUS
\

program, but do,-,on the Contrary, accomplish r6asonable and ineasur-

able academic gains.,

122
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PART II -- Effectiveriess/Success (cont.)

Objective No. Five

7. Present Evidence:

Please refer tosprevious section, Objective #4 (7), P. 104.

Evidence of significance for Objectives #4 and #5 is identical.

J

.123

-119
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1973-74 Budget Breakdown

ITEM

100 - Administration I

Scfiool district,
overhead -$ 1,950.

200 - Instruction

.1 Project Director
(10 mo.) 11,500

.2 Counselor (10mo.)

. 3 Teachers (5 FTE
10 mo.) 17,600,

.4 Evaluator (.2 FTE
10.mo.) 3,500

.5. Secretary (10 mo.) , 7,200

.6 Extra Preparation
Time 3,600

. 7 Summer Staff
Training 2,700

.8 Local Mileage Reiml 450

.9 Out-of-Town travel! 880
. 10 Consultant fees ' 2,175

Total Cost

ESEA III LOCAL

. 11 Consultant travel
& per diem expense 800

.12 Testing services

.13 Dissemination
activity 1 1,150

.14 Non-consumable
supplies I 1,300

.15 Consumable suppli0 1,0'00

. 16 Of-campus facilities
and student train. 1,200

.17 Field trip trans. 1 1,595

.18 Adcrn Secretary time 350

. 19 Telephone 400

.20 Postage 300
. 21 Office supplies 200

400-Health Services

1

-120

Deve lopmental Operational
Costs , Cbsts

ESEA III LOCAL AESEA III .LOCAL
1

14,500
12,000

27,000

200

100
150

1,042

00
600-Operation of Plant 4,000

800-.Fixed Charges
! 4,70.0 6,968

1278- Capital Out 500

124

$ 1,950

1,500 14,500

3,500
5,000

1,600.

2,70'0

450
4 80

-1,200
(Staff
Devel.

400

1,150
(Print.fi
Duplic.)

350
400
150.:

200

3,744

1

`12,000

17,600127,000

2,200

2,000

400:
975

(in-service)

200,

50,,

1,898

$55,050

0121,51-0

$66,460 $22,824

$39,472 $82,038

$12!,510

400

1,300
1,000,

1,200,
1,595I

, 1

100
100

1501
1,042'

500f

4,0001

9561 5,070

5001

1,2,2260,9,812'
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PART III -- Cost Information (cont.)

1. Total expenditures for the FOCUS project during the 1973-74
school year were $121,510. The grant period extended from
July 1, 1973 to June, 30, 1974.

4

Estimated Start-up Costs for Schools Adopting the FOCUS.Model

Total Costs Developmental.
Costs

Operational
Costs

LOCALITEM e

/00 - Instruction
ESEA IIII LOCAL

.1 5 teachers, est.
$10,000 ea, 10 mo,

. 2 Team leader,
FTE, 10 mo.

:4 EXtra Preparation!
time, staff
Student teaching 1

program-selection
and coordination

.5 Regional travel,
workshops and
conferences 1

.6 Consultant serlicd
-Staff training
-PrograM Davelcipt*
-Travel & per diem

.7 Non consumables
(materials & supplies)

. 8 Consumables'
(materials & supplies)

.9 Off-campus resources
and student train-'
ing 1,000

.10 Summer Workshop
-teacher .tipends,

x 10 da. x $40 , 2,000
-team leader sti-
pend, 15 da.x$40 600

.11 Academic year in-,
service 1 400

1

50D-Pupil Transportation 750

$50,000

5,000

1,200

250

425

300

1,000

1,000'

800-Fixed Charges

Totals

8, 30

T
$72,655

12

ESEA III! LOCAL

600

;425

25.0

150

'1 2,000

600

4,025

ESEA III

50,000

000

600
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PART III -- Costs Information (cont.)

2. Per-Learner Operational Cost Pei- Month

1

Let X = per-learner operational cost per Month.
A = total operatiodal costs

number of participants
C = number of months in,,grant period

The FOCUS project served 100'students during thp twelve

month period, July 1, 1973 to-June 30, 1974. Total operational

costs, including teacher training during six sumn4r weeks were

$82,038.

($82,038
X =0 ) 100 1 = 820

C 12 12

126

$68.33
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PART III -- C6st Information (cont.)

1 ,

3. Estimated Average Total'Number of Hours Per. Learner

A. Total Number of Learner Hours.
r

1). Students: 180 days x 5 hours a day = 900 hours per
student. One lundredztudents x 900 hours per stu-
dent = 90,000 total hours for students.

2).. Teachers and 8taff: 30 days summer workshop per
teacher x 6 hours per day = 180 hours per person.
Seven teachers and staff members x 180 hours each =
1,260 total summer workshbp hours-

B., Average Total,Number'of'Hours Per Learner.

'Let X = Average Total plumber of Hpurs Per-Learner
TLH = Total Number of Learner Hours
TNL,= Total Number of Learners

.

3'

X =' TLH = 91,260 = 852.9
TNL 107
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. PART III -- Cost Information (cont.)

4. Estimated Start-up Costs for Project Replication

A. Staff Development.

c -124

Item Sub-
Costs Totals

Summer Workshop, 2 weeks. /'
-Teacher stipends, 5 teachers x.S40.da. x

10 da.
, -

- $2,006
-Teak Leader stipend, 15 da. x $40 da. 600

e

Academic Year In-Service .,
.

-Congultants for staff develonent, 2da.@$125 250
-Consultants for program develOpment, 2da.@$125 1250
-Teacher time, est. 51/2 da..ea. @$40 da. x

5 persdns
-Team leader time, est. 121/2 da. @$40

B. Materials.

Textbooks, films, learning kits, non-'.
consumables 1,000

) Consumable supplies (audic-visual
1,000 ($2,000)

1,100
500 ( 4,700)

paint, etc.)

C.4 F

Off-campus facilities (recreational fees,
'admissions, job training costs, etc.) 1,000

Existing campus facilities, estimated at
1 classroom per 20 students plus teacher
work/office space, should be adequate' .

apd cost nothing. . % .

($1,6-0b,k

D. Contracted Services

Evaluation services are recommended strongly.
but not budgeted since this.is viewed as a
service to be decided upon locally. ($0)

E. ' Equipment.

Project can operate on a minimal basis
utilizing only equipment commonly found in
urban,secondaty schools.

41

128

($0)
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F. Trave .

Staff artlApation in various local and
Teg ona fessional workshops and,,
con erences 425

Select'on and coordination of student
teacher program - campus visitations
and interviews 250

Consultant travel and per diem expenses 300

Fieletrip transportation for students, est.
1;000 mi. @ $.75 per mi. ',730

G. Other.

Teacher Salaries (5 FTE calculated @ 1 FTE per
20 students, est.$10,000 190da. salary)

$50,000

Team Leader (.5 FTE, est. @$5,000 190 da. 5,000
salary)

Fixed cos-ft of employee benefits, cala.@13% 8,230 ($63,230)

H. Total EstimatIO Star -up Costs $72,655

I. Numbed of Learners.

The budget projections above were made on the
basis of 100 participating students, served by
5.5 professionals staff.

J. Basis, for Projected ,Budget.

The start-upscosts indicated above are based on the

actual budget submitted by the FOCUS,.project when

requesting complete local support for the 1974-75:'

It ehoula be noted that coats are-approximate and,

further, determined in relation to conditions which
7

currently obtained in the metropolitan (Portland)

area during the 1973-74 school year.

12J

aro

ro
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PART III -- Cost Information (cont.)

5. Estimated Per-learner Start-up Costs

-126

$ 726.55: per-learner start-up cost, not including indirect

' costs of such items as:

f

local school administration
custodian services
heat, powe9,,
plant maiAltenancd
cafeteria services
depreciation of plant
insurance
inter - scholastic. athletics
etcetera

44'

130
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PART IV -- Exportability

Description and documentation of toe needs for M. in
the school district.

Conditions noted in the "Statement of Needs" section of

the original FOCUS 'proposal were accepted by school;:
SN, -C

distridt, and state officials as accurate and responsible.

0

Additional statements have been made previously in this

application. (Part IB, Project Description, .1.. ";Context"

and 2. "General Explanation," pp. 2 ff.)

13J.

4
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PART IV -- Exportability (cont.)

. Will .the project be, continued with State.or local funds?
(Other than ESEA Title Ill)

YES X NO

At the time of this writing, the Madison High School adminis-
.

tration has made acommitment to continue' the FOCUS project follow-
.

ing the.termination of federal support in June. Teachers have .

already been assigned to FOCUS on a priority basis for 1974 -75..
4

and 87 students have been accepted and forecast. for participation:

\(-

in the project., Additionally, several other Portland-area schools '

hive indicated their plans to use the 1974-75 school year to

complete planning for project replication in 1975-76.

School officials have always indicated their wiliingnes
7

continue the successful and validated portions of the project

after outside funding ceased. The staff is extremely pleased to

know that the entire program dill be continued and supported by

funds from the school distri t' a general fund.
.v.

132
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PART IV -- Exportability (cont.)-

If the project is validated, is the Board of EducatiOn
willingto operate the project as a demonstration site
(i.e., accept the role as a producer schodl. See.
definition.)

*YES X) NO

The Portland schools have encouraged the FOCUS project in

#s efforts to extend the program to other schools in the area.

29.

As indicated in a previous section, several schools have expresed

their interest in becoming validation sites, beginning in the

1975-76 school year. Please refer to letter of agreement written

by Dr. Robert Blanchard? Superintendent of Schools, which appears
/,

on the next page.

"olipos+

44
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CERTIFICATION! BY SCHOOL SUPERINTENDENT

NAME OF PROJECT FOCUS

-130

SCHOOL DISTRICT School District No. 1, Multnomah County

ADDRESS

I.hlleby

under my

state or

national

631 N.E. Clackamas Street, Portland, Oregon 97208

I V,s,.. -

w.

certify that the above cited project, which is

administration, will, if validated, and if federal

otherr funds are available, serve as a state or

demonstration site for a period of at least one

calendar year from the date of notification of such

selection.

SUPERINTENDENT
April 19, 1974

DATE.

134
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PART IV - -- Exportability (cont,

4. Provide in the space below a detailedAdescriptid
target population (e.ir, age, ethnic composition
level,"teacher experience, family, urban/rural)..

Please refqr to Part 1;13, Project Description, 2.

gxplanation, Student Population," pp.to ff, and also to

POCUS,Monographs #1 and #12, Student Selection ixi FOCUS

Procedures for Admitting and Releasing Students.

of the
income

0

and
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PART IV -7, Exportability (cont.

$. Describe the'nature of the, institutional variables (e.g.,
the school administration teaching ataff,_pyysical facilities)
which are critical to the success of the Ooject.

Please refer to the FOCU$ Program Operatiqiivl Handbook for

information on specific variables.

136
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PART IV -- Exportability (cont:

6. Describe any community and, home variables critical to the
success of the project (e.g., thellecessity for parental
and community involvement,

NV

Please refer to the FOCUS Program Operational Handbook for

information and specific variables:

5

137,
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,PART IV -- Exportability (cont.)

-134

Z/). Describe' clearly and precisely the activities critical to --i

' the success of the:project.

Please refer to "DOs and DON'Ts," FOCUS. Program Operational

Handbook, p. 124 ff., for statement cif critical "survival"

activities:

r

438..
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The project has developed a rather Complete series of

monographs which describe the FOCUS and its various components.

Additionally, there is a comprehensive Program Operational.

Handbook available for adopter use as well as two multi-media
0

productions. The materials are all designed to serve as

guides for didtricts and schools considering replication of

FOCUS or ally of its major elements..

4.

139
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PART Exportability (cont.)

8. List essential' materials (software) used by students, teachers,
and others and the source and cost of items. Describe the
availability of the materials.

The FOCUS project is, generally, quite like any other secondary

school progrkm in the materials it requires for day-to-day operation.,
,

It might be said, however, th0 the project does use fewer books

and "nonTconsumable materials and more consumables.such as film,

film processing mailers, flash cubes, art and craft materials, and

ditto sheets than might be the case with many traditional programs.

All materiali utilized in the FOCUS project are available either

through the school district 's supply warehouse or from local

specialty suppliers. The project, in short, does not depend upon

4k "exotle'materials and supplies in its daily operations.

Whi le, not technically classi d as a "softwaien_expenge, the

project does spend an uncommon amount o the funds available to it

in support of out-of-school activities. The FOCUS budget for field

trip transportation, admission fees, recreational facilities, etc. .

is the envy of the school. On the other hand, the total sums spent

per 100 student are not in great excess of those spent per 100 stu-
!,

dents in the regular school program. FOCUS, generally speaking,

has the same resources as other school programs but elects to

allocate that differently.

As stated previously,, exact definition or explanation on this,

point is impossible since what materials, software and other, are

used in the project are decided upon by the individual teachers and

students conducting the,project's daily activities. Teadhers and

students in other schools will certainly make choices determined by

their goals, activities, and needs:
0

140
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PART IV -- Exportability (cont.)

-137

Describe the. types, numbers and qualifications of personnel
.requir4d to'operate the project Successfully.

1 '

Teachers L
It is recommended, t1at a program based on the FOCUS, model

provide one teacher for each twenty students enrolled.. 'Teachers

should, of course, meet state certification requirements. FOCUS

staff members, as has peen, tat previoutly, are selected as

much for-their "outside" intere s and abilities as for their

formal schooling and academic specialties. In general, teachers

assigned to a FOCUS-type program should be inclined toward the

"humanistic" philosophy and have sound interpersonal skills.

Team Leader

A critical need far any project built on the FOCUS model is

for internal 'direction. At the minimum, FTE should be allocated

for in-house leadership-- more if at all possible. While the title

for, this function may vary locally (chairman, teamjeader,, co-

ordinator, director), the present FOCUS teat is in agreement with

the Oregon State Advisory Council visitation team which specified

"at least half-time leadership" as an'imperative for and validation

effort,in another school. This' Berson will be half-time as pro-
,

jest coordinator and half-time in the classroom, probably, and

should have skills which qualify him as. an instructAnal leader

and as an efficient administrator. The following"FTE resources

are considered 'vital:

NUmnber of Student Teacher FTE Leader FTE

25-40 2 .5
40-60 3 .5
60-80 . .5
so-lop

.4-

5, .5

141
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Other Personnel

While not seen as being 'absolutely necessary-..for .schools

438

deciding to validate the FOCUS model, it might be anticipated

that add .ti- nal-personnel will increase the effectiveness of a

similar_mx graM.

COup/ selor,. If local ,resources allow, the services of a

special counselor should be made available to project students.

The producer FOCUS project had such a resource, a very compentent,

experiencad counselor.
4

Secretary /.Clerk. As is -'the case in all institutions, the,

services of an efficient secretary can lighten the load on all

perspnnel and improve ,h manner in which almost all project:

activities are conducted: 'Particularly if attendance and formal

evaluation are to be key 'features of the program, the role of the
,4

secretary in recording, displaying, and recalling data is a,signif--

i:carit 6ne. (Anticipating the Ulm when the project's budget will

not ,include an item for secretarial or clerical help, FOCUS has

embarked,on an "in-house training prOgram in which,selected'stu-
s

dents are given on-the-job training in these roles Preliminary to

making this completely student-oriented fpnction.)

Evaluator. In the event that fOrmel evaluation is made-a'part

of 'the replication program, the services of a qualified ecipcationa

research/evaluation specialist will be required. PROJECTS SHOULD

NOT ATTEMPT TO-CO;i3bCT EVALUATION EFFORTS WITH TEACHING PERSONNEL.

Student Teachers and IT4ernd. If at all possible, projects

attempting to duplicate the FOCUS model should attempt to, establish

apse linkageswithwegional teacher training institutions'. The
. '

FOCUS project includes one or two student teachers from the

..142
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Universlty of IdahO on its staff at all times, a relationship

which serves to provide experience for practicum students and

greater'flexibility for project scheduling. Also, top-notch

student teachers provide "model behavior:for many students who

have all too few, opportunities to deal,closely with attractive,-
=

successful young peo le close to theix own" age.

The third component of the-FOCUS staff development effort

involves staff-travel to local, regional, and occasionally,

national workshops and conferences. FOCUS teachers have attended

special sessions on reading, sexism, values, visual inquiry,

curriculum devejopment, physical education, and many other subjects.

The director has been involved'in conferences in the areas of

counseling, career education, evaluation, dissemination, ,and similar

concerns of an "administrative" nature. Students have also taken

part in the developmental program, attending several state and

national conferences with staff members and playingian important

part in dissemination program deireloped for FOCUS over a three

year period.

It must be re-emphasized that direction for the staff develop-
.

ment program is dependent entirely upon the needs and concerns Of the

OCUS team. Consequently, no detailed advice or specification of

required resources and materials can be offered here., It should

be enough to say that schools considering..the ,FOCUS.model shduld

1) alloCate resources specifically for staff development, needs

which will emerge, and 2) be alert to clues as to who critical

needs arise which can best be addressed through'a staff training/

in-service effort.
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10. Describe procedure and materials necessary for personnel
training.

Staff development in FOCUS consists of a three-part procedure.

First, a summer workshop has been held each summer since 1971.

These workshou, have concentrated on different problems and activ-
1 e

,itieb each year. For example, 'the emphasis during the first wb

shop was team building, interpersonaCrelationships, program

philosophyT-and "start up" Alarming. The second workshop conc ra-,

ted on 'review of the first ,operational year, literature searches for

informat'ion on successful practices in other alternative mOgrams,

and Orientation activities for teachers joining the FOCUS team.

The third workshop emphasized the identification of continuing ,pro-

ject problems (Force Field Analysis procedure) and possible solutions

and thd training of several teachers from other mTbropolitan-area

iChools and districts. Materials required for such workshops,

obvio y depend entirely upon the agenda to be piarsued. It

shoule be pointed out, also, that eadh: summer workshoi5Ito date has

been conducted on the campus of Pottla4d4State University, a co-,

operative linkage which has added lreatly to the conduct of the

summer adtivities.

The second element in the staff development/training effort44

involves short-term workshops for project teachers. For example,

when reading emerged.as a primarwproject probleC- the'services
,/

of ,a reading expert were obtained and a series of half-day and

full-day learning sessions were held for all s a members.

Similarly, when relationships among project sta f members became

strained-to the Yreaking pOint, specialists from the National Train-

ing Laboratorr(NTL) were employed to 'conduct a week-end "retreat"

for the FOCUSwkeam. .1.41
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11. Discuss the' feasibility of adopting the entire 'project or
components of the project.

Thd pages immediately following include materials appropriate

to this section. These pgds are copies df 1) the Oiegon Title III

Aduisoryj l"Council's Site Visitation on -site report, and 2)

the project director's Summary of Validation Efforts (Februa and

March, le74). Both documents were prepared at a time when the

Oregon Title III office was considering the possibility of a large-

scale effort to establish FOCUS validation units in secondary schools

thioughout the state.
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4

Site Visitors notations.

Evidence of increased effectiveness with students

Conversation with students and parents indicated that the project
is effective.in motivat ig school attendance and an inte'rest in
projectabtivities.

Classroom observations indicated that studerlts were present and
actively involved in,classroom activities. Students appe
enthRsed by the alternative in subject and environment ffered

Evidence of reasonable operational cost

if the question of "reasonable cost" kp view-Vd
project philosophy then the cost is ndt really
perhaps be viewed as a redirection of existing
spent on the target population for which there

in terms of the
additional; it should
funds lre dy being
is t4.now an a ate

'return in traditional settings.

Therefore if the operational cost is $1,100/6tudent for the project
and the cost/student ofs traditional program is $1,000-1,100, there
really is no additional cost - just greater mileage out of existing
monies. 41

0

The'project visitation team consisted of

a

Alton Smedstad, Supt. Hillsboro
Gerry Berger, Specialist, SDE
mike Call, Specialistr, SDE

. Mel Jordan, Counselor, COCC

Nt,

rr-

14 9

a,
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Although some very general discussions 4,the validation-

peOcess were held between project staff meMbers and representatives

Of the. Title III office during the early 'winter monthsl no formal

validation program could be starred until the

cil site visitation' wa% comeletedl in mid-

planning for a FOCUS

annual Advisory Coun

January. Following'this visitation, serious consideration was

k.
given the possibility of validating FOCUS procedures and

Qutcome

s

in other schools in the state., Several preWninary,meetings were

held at which personnel from the project,..tlze Portland central

administration, and the Title III offie discusded.goals, funding
o

requirements and various strategies mhibh might be used in

establishing a sound validation program.

After general agreement was reached regarding overall

direction, a number of scho6ls were contacte4 and ineormed of the

validation proposal. Contacts were made first.with schools which

had previously expressed interest in '40CUS. Personal visits and

phone calls were made and each School was given 'Zt package of the

project's'descriptiV materials. Each 'school was, also asked to

send a representative to one of several orientation/observation

meetings held at the Msultson producer site. personnel from the
I

'following schools met with FOCUS and' Title III staff members at

these meetings:

Aloha High Sdhoof (Beaverton)
,S-unset High School ,(Beaverton)
Franklin High School (Portland)
Reynolds High School (Troutdale)
South Salem High School (Salem),
Hillsboro High School (Hillsbbro)

150
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Subsequently similar efforte_wIl.emade to interest other schools,

including:

'' Barlow High Schdol- (Gresham) y:
Parkrose High School (Portland)
Bend Senior High School -(Bend) -
David Douglas High School (Portland)
Cleveland High School (Portland)
Marshall" High School (Portland)
Tigard High School (Tigard) -

.

Hdod River Valley High'Schoor (Hood River),
Rainier High gchOol. (Rainier)

lq ile all schools contacted expressed interest in the FOCUS

project and indicated general support of its goals and procedures,

lone were'able to accept,the invitation to participate in the

validation program. There were a variety of reasons' expressed,

but the primary problem was that notification of the validation

opportunity came too late in the school year. This created the

following related difficulties:

1. Local budgets lorthe 1974-75 school year already had been
. .

prepared and submitted and did not include items to provide adequate

financial resources fOr establishing a new major program.

2. Severe staff.reductions were anticipated, creatirig such

strong feelings of uncertainty that firm commitments of teacher

resources were impossible.

3. The limited ,resources budgeted for new projects had been,

in the main, promised to:Other school Programs and activities., To

suddenly redirect these funds would have createdibad feelirigsis

internally.

4. Most schools felt that the Title III office should offer

stronger financial support to validation schools.



It should be oihted out again that none 6f the schools
. /

,t contacted iejected validation on the basis of program philosophy,.

operation, or methodology. Indeed, Aloha, Tigard, David Douglas,

-.148

Marshall, and South Salem have all, indicated that they will probably

move to FOCUS-type programs in 1975-76 after they have-had time for

adequate local discussion and fiscal planning. (These schools have

asked for help during the, next year.)

Finally, I feel that there would beep no problem negotiating

three or four validation sites if 1) Title III funds had'been avail-

able for day-to-day site leadership (.5 FT8) and summer staff train-

ing and, 2) the validation, effort could have been started earlier

in the school year, probably before November.

Sincerely,

.Ralph T. Nelsen
FOCUS Project
Madison High School
Poftland, Oregon 87220
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, Application
for Validation

PART IV -- Exportability ont.)

12. Describe any special equipment (hardware) and/or unique
facilities required foir the project.

-149

Please refer to Section IV, FOCUS Program Operational Hand-

book for &scriptions of resources utilized in the project.

Apart from an unusually complete bank of mediaware, the

FOCUS project doe's not require of utilize any item which are not

commonly available in.-most modern secondary schools. The decision

to use an unusually large portion of available funds for mediaware

and supplies has been strictly a local one, made in accordance to
I

the preferences of the particular staff operating the program at

Madison High School. Other teachers in other schools might' opt

for a completely different set of expenditures according to their

local needs and individual, preferences. (One of the strengths of

the FOCUS program is the fact that teachers and students are given

almost complete decision power concerning the wallocationjf available

resources.)

In terms of apace, the FOCUS project does not have any special

facilities in the school building. As noted earlier in this document,

the program operates from four standard classrooms and has, in additIon,

sections of two former sthool hallways available for an activities

center and teacher work space. Finding space for a similar program

should not be a. difficult problem for any school.
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for Validation

V

PART IV -- Exportability (colt.)
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13. Identify special problems encountered in implementation of
the project and describe solutions: (.unique.to this kind
of project) 0 .

A general discussion'of the various r;roblems encountered.
. _

.1n develOping and maintaining. the FOCUS project can be found in

the FOCUS Program Operational Handbook, pp. 124 ff. Also see

comments made' in Part fT-B regarding various problems dnd solutions

s.

encountered in Operating the project.

re)It might be said, broadly, that the main problems to be expected by

an they staff attempting to implement a FOCUS-type program would. be:

1. Initial reluctance of colleagues, studentS, and school

Pa tons to accept a "humanistic philosophy" 'in operation. Solution:

Pa ience, lots of PR work, and willingness 10 look at Diur operation

critically.

2. Initial reluctance to re-allocate existing resources., for
A

'purposes not common to traditional school programs. I.E., drastic

reduction of monies 56ended for textbooks and parallel increase in

monies expended for media supplies and out-of-school resources.

3. On-going reluctance pf some colleagues to accept the fact

that some students really need an alternative to,the traditional

program. (Suggestions that change is important are frequently

taken, as an attack on what these teacheri have been and are

continuing to do with their classes and students,) SolutAn:

More patience, fewer bold statements in the faculty lounge, and
1.*

a. lot of "soft-sell" activity around the school.
.
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4. Staff exhaustion is a real problem in FOCUS. The day-..

to-day demands on staff members .:- time, energy, interpersonal

r input -- are terrific. Added to this are the dem.ands,of a variety

of hietarchial figures -- local.school adninistration,

level administration, state Title III administration, FOCUS

staff members have often said that they can handle theldual roles
X

of teacher and .counselor, but the third role-- educational researcher--
.

is often impossible to tolerate. Still, members'of the FOCUS team

have managed to carry out their daily tasks and,, with a minimum of

rebellious behavior, compile formative and summative data _sufficient

to convince the upper-layers of officialdom that the project is

successfully, eetin' its objectives and is worthy of continued

support. Solution: ne. FOCUS teachers and directors have

proventO be "24-hour a day" people, managing to squeeze the

inevitable "extra" into overloaded days and nights:
/
Professionals

.

moving into a FOCUS-type alternative- program-must-accept the fact.

that the work load and energy drain is excessive, impossible, and

unreasonable: and, then, they must jump in bead first because it's

the only way they can justify their Osignation as professional

educators.

5. Monitoring student attendance on a tight schedule is
1

cr'tical if an adopter has established improved student attendance

kaas n'important project goal. This will call for an efficient

system for recordirig absences and some strong commitment on the

part of .all personnel to follow-up on a daily basis with phone

call's, 'informal notes, and home calls. Again, this adds another

task on the program staff. Solution: not much can be Suggested

155 L
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r.

to "lighten the burden required for a concentrated attendance

improvement effort, but a well-conceived, well instrumented

attendance procedure°can be helpful, particularly if everyone

on the project team follows it faithfully.
4 .

Obvidusly, other problems have appeared. during the three

-years of project operation at Madison High SChool. Just as

obvious, however, is the fact that th e problems have been

addressed and, in the main, resolved by the staff,.

4

-t.
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V

EVALUATION PLAN
1973- 4

The purpose of the-propose evaluation is to provide all relevant

information needed to facilitate the decision-making process concerning

the continuation, modification, and/or termination of various elements of

the project. Essentially, evaluative information will serve three functions:

(a) provide evidence of, and explanations for, the extent to which project
r.

...."-geals..,are being achieved; (b) provide information leading to program modifi-

cation to increase effectiveness or efficiency; and (c) provide detailed

documentation of project operations by which other schools could implement

specific project elements.

opbsed project evaluation will be formulated within the fraTework

of a discrepancy model, similar to those *developed by Stake and Provus.

Esientially, the evaluation strategy will be to compare the proposed &Tee-

tives or outcomes of the project with the actual attainment of those objec-
,

_Lives. That is, the evaluation will attempt ,to determine the extent to which

the project has chieved or is achieving that which i9( set out to do. A

discrepancy w be identified whenever there is a lack of congruence between

what is proposed and what is achieved.

Further, analysis of the project's progress and development during its

tenure will be accomplished with attention to the accountability system pre-

vailing within the Portland school system. Specifically, Portland School

Diiifict No. 1 is employing the Plaaning-Programming-Budgeting,System (PPBS)

to assess the'effectiyeness and efficiency of'all programs within its juris-

diction. An integrT117at of the PPBS system is `the sub-division of programs

thte three components based on the function performed. These three components

are Management, Support, and Education/Training. .211e Management component

pertains to those decisions concerning the establishment, impl4entation, and

59
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maintenance of efficient and effective organization and procedures by which

the project is to be administered. The Support component pertains to those

services provided for the 'project and those services provided by the project,

Finally, the Education/Training component pertains to learning outcomes pro-

posed for the participants of the particular proSect.

Consequently, the evaluation will comprise separate analyses for each

of the three program components (Management, Support, and Education/Training)

and will revolve,jaround analysis of the proposed objecteves (desired outcomes),

activities (to achieve objectives) and observed outcomes relevant to each com-

ponent. In addition, evaluative information obtained will be utilized coritin-

uously to adjust and/or modify various elements of the program. ,Specifically,

information relative to project jectives will be collected, analyzed, and

fed back to the project staff in three stages:

(a) Ongoing - informal weekly review and discussion'between
the project staff and evaluator concerning the execution
and results of project activities.

(b) Cumulative --. covering first half of school year - inter-.
pretations pertinei to-the likelihood that the current
year's objectives 4111 be met.

(c) Cumulative - covering the entire school_year - interpre-_
tatiOns pertinent to subsequent years' operations.

The retationships,between the thiee program components, therefore, might be

diagrammatically represented as follows:

Management

Component

Support

Component

Education

Training

Component
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The above diagram could be ifterpreted as follows: decisions made' at

the Management level will have direct affect upon decisions at the Support

level, which in turn will affect decisions at the Education/Training level.

In addition, as evaluative information is obtained concerning the Support

function, it may be fed back to affect (adjust, modify) previously established

and proposed decisions at the Management level. As evaluative information is

obtained concerning the Education/fraining function, it may be fed back to

affect (adjust, modify) either or both Support or Management decisions. As

the' evaluation process functions in this manner, it may be considered to be

an integral part of the project itself.

It is imperative to note at this point that it is fully recognized that

Management and SuppOrt.components exist only for the purpose of achieving

Education/Training components.' However, it is bplieved that the actual impLe-
.

mentation of the program fboias through the sequLice indicated-above; that is,

Management, Support, Education/Training. Consequently, the three components

will be,presented and analyzed in accordance with this sequence. It should

be kept in mind, however, that the ultimate goal is the education and/or

training of the students participating inthe project. a.

In summary, the proposed evaluation WIll take into consideration the

Planning-Programming-Budgeting System (PPBS) currently being employed in the

Portland Public Schools. That is, separate analyses will be performed pertain-

ing to the project's Management, Support,. and Education //raining components.

SpecifiC objectives, activities, and evaluation procedures have'been

identified and grouped for each of the three compo ents. Tables:1, 2, and 3

contain the specification's of these objectives, ac`tlyities, and evaluation

procedures for the Management, Support, and Education/Training components

tespectively.

161



P
r
o
j
e
c
t
 
O
b
j
e
c
t
i
v
e
&

T
a
b
l
e
 
1

P
r
o
g
r
a
m
 
A
b
s
t
r
a
c
t

M
a
n
a
g
e
m
e
n
t
 
C
o
m
p
o
n
e
n
t

F
O
C
U
S
 
1
9
7
3
-
7
4
,

A
c
t
i
v
i
t
i
e
s

E
v
a
l
u
a
t
i
o
n
 
P
r
o
c
e
d
u
r
e
s

T
h
e
 
p
r
o
j
e
c
t
 
d
i
r
e
c
t
o
r
s
 
w
i
l
l
 
e
n
r
o
l
l
,

b
y
 
O
c
t
o
b
e
r
 
1
,
 
1
9
7
3
,
 
1
0
0
 
M
a
d
i
s
o
n

H
i
g
h
 
S
c
h
o
o
l
 
s
t
u
d
e
n
t
s
 
t
o
 
w
h
o
m
 
t
h
e

t
t
a
d
i
t
i
o
n
a
l
'
s
c
h
o
o
l
 
T
m
o
g
r
a
m
 
h
a
s
 
n
o
t

b
e
e
n
 
m
e
a
n
i
n
g
f
u
l
.
'
=

T
h
e
 
p
r
o
j
e
c
t
 
d
i
r
e
c
t
o
r
s
 
w
i
l
l
 
p
r
e
p
a
r
e

f
o
r
 
d
i
s
t
r
i
b
u
t
i
o
n
 
b
y
 
M
a
y
 
1
,
 
1
9
7
4
,
 
a

r
e
v
i
s
e
d
 
p
r
o
g
r
a
m
 
o
p
e
r
a
t
i
o
n
s
 
m
a
n
u
a
l

W
h
i
c
h
 
w
i
l
l
 
i
n
c
l
u
d
e
 
F
O
C
U
S
:
 
p
h
i
l
o
s
o
p
h
y

s
e
l
e
c
t
i
o
n
 
c
r
i
t
e
r
i
a
 
a
n
d
 
p
r
o
c
e
d
u
r
e
s
,

c
u
r
r
i
c
u
l
u
m
 
m
o
d
e
l
,
 
c
l
a
s
s
 
p
l
a
n
n
i
n
g
 
a
n
d

o
r
g
a
n
i
z
a
t
i
o
n
,
 
c
o
m
m
u
n
i
t
y
 
u
t
i
l
i
z
a
t
i
o
n
,

s
t
u
d
e
n
t
-
t
e
a
c
h
e
r
 
i
n
v
o
l
v
e
m
e
n
t
,
 
s
t
a
f
f

a
n
d
 
f
a
c
i
l
i
t
i
e
s
 
d
e
s
c
r
i
p
t
i
o
n
s
,
 
a
n
d

s
t
r
a
t
e
g
i
e
s
 
f
o
r
 
d
i
s
t
r
i
c
t
 
a
d
o
p
t
i
o
n
.
,

T
h
r
o
u
g
h
o
u
t
 
t
h
e
 
1
9
7
3
-
7
4
 
s
c
h
o
o
l
 
y
e
a
r

t
h
e
 
F
O
C
U
S
 
s
t
a
f
f
 
w
i
l
l
 
p
r
e
p
a
r
e
 
t
w
o
 
(
2
)

p
e
r
f
o
r
m
a
n
c
e
 
o
b
j
e
c
t
i
v
e
s
 
(
d
e
s
i
r
e
d

s
t
u
d
e
n
t
 
b
e
h
a
v
i
o
r
 
a
n
d
 
s
u
c
c
e
s
s

c
r
i
t
e
r
i
a
)
 
w
i
t
h
 
l
e
a
r
n
i
n
g
 
s
t
r
a
t
e
g
y

e
m
p
l
o
y
e
d
 
f
o
r
 
a
t
 
l
e
a
s
t
 
8
5
%
 
o
f
 
t
h
e

i
n
s
t
r
u
c
t
i
o
n
a
l
 
C
l
a
s
s
e
s
 
p
r
e
s
e
n
t
e
d
.

T
h
e
 
p
r
o
j
e
c
t
 
d
i
r
e
c
t
o
r
s
 
w
i
l
l
 
p
r
e
p
a
r
e
,

f
o
r
 
d
i
s
t
r
i
b
u
t
i
o
n
 
b
y
 
M
a
y
 
1
,
 
1
9
7
4
,
 
a

r
e
v
i
s
e
d
 
F
O
C
U
S
 
C
u
r
r
i
c
u
l
u
m
 
S
u
m
m
a
r
y
 
i
n

m
o
n
o
g
r
a
p
h
 
f
o
r
t
h
 
w
h
i
c
h
 
w
i
t
l
 
i
n
c
l
u
d
e

b
r
i
e
f
 
d
e
s
c
r
i
p
t
i
o
n
s
 
a
n
d
 
e
v
a
l
u
a
t
i
o
n
s

(
m
o
s
t
/
l
e
a
s
t
 
e
f
f
e
c
t
i
v
e
 
a
n
d
 
o
b
t
a
i
n
i
n
g

c
o
n
d
i
t
i
o
n
s
)
 
o
f
 
p
e
r
t
i
n
e
n
t
 
a
n
d
/
o
r

u
n
i
q
u
e
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
u
n
i
t
s
 
p
r
e
s
e
n
t
e
d

a
n
d
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
s
t
r
a
t
e
g
i
e
s

e
m
p
l
o
y
e
d
 
b
y
 
t
h
e
 
p
r
o
j
e
c
t
 
s
t
a
f
f
.

1. 2
.

3
.

'
T
h
e
 
p
r
o
j
e
c
t
 
d
i
r
e
c
t
o
r
s
 
W
i
l
l
 
e
m
p
l
o
y
 
t
h
e

e
s
t
a
b
l
i
s
h
e
d
 
s
e
l
e
c
t
i
o
n
 
C
r
i
t
e
r
i
a
 
a
n
d

s
c
r
e
e
n
i
n
g
 
p
r
o
c
e
d
u
r
e
s
 
t
o
 
e
n
r
o
l
l

s
t
u
d
e
n
t
s
.

T
h
e
 
p
r
o
j
e
c
t
 
d
i
r
e
c
t
o
r
s
 
w
i
l
l
 
p
r
e
p
a
r
e
 
a

p
r
o
g
r
a
m
 
o
p
e
r
a
t
i
o
n
s
 
m
a
n
u
a
l
 
w
h
i
c
h
 
w
i
l
l

d
e
s
c
r
i
b
e
 
i
n
 
s
p
e
c
i
f
i
c
 
d
e
t
a
i
l
 
a
l
l
 
t
h
e

e
s
s
e
n
t
i
a
l
 
f
e
a
t
u
r
e
s
 
a
n
d
 
p
r
o
c
e
d
u
r
e
s
 
o
f

t
h
e
 
F
O
C
U
S
 
p
r
o
j
e
c
t
 
a
n
d
 
i
t
s
 
f
u
n
d
a
m
e
n
t
a
l

c
o
m
p
o
n
e
n
t
s
.

T
h
e
 
F
O
C
U
S
 
s
t
a
f
f
 
w
i
t
h
 
t
h
e
 
a
s
s
i
s
t
a
n
c
e

o
f
 
t
h
e
 
p
r
o
j
e
c
t
 
d
i
r
e
c
t
o
r
s
 
w
i
l
l
 
i
d
e
n
t
i
f
y

d
e
s
i
r
e
d
 
s
t
u
d
e
n
t
 
l
e
a
r
n
i
n
g
s
 
f
o
r
 
e
a
c
h

i
n
s
t
r
u
c
t
i
o
n
a
l
 
c
l
a
s
s
 
a
n
d
 
p
r
e
p
a
r
e
 
p
e
r
f
o
r
m
s

m
a
n
c
e
 
o
b
j
e
c
t
i
v
e
s
 
t
o
 
m
e
a
s
u
r
e
 
t
h
e
 
a
t
t
a
i
n
-

m
e
n
t
 
o
f
 
t
h
e
s
e
 
l
e
a
r
n
i
n
g
s
.

T
h
e
 
p
r
o
j
e
c
t
 
d
i
r
e
c
t
o
r
s
 
i
n
 
c
o
n
j
u
n
c
t
i
o
n

w
i
t
h
 
a
l
l
 
F
O
C
U
S
 
s
t
a
f
f
 
w
i
l
l
 
r
e
v
i
e
w
,

t
h
r
o
u
g
h
o
u
t
 
t
h
e
 
s
c
h
o
o
l
 
y
e
a
r
,
 
i
n
s
t
r
u
c
-

t
i
o
n
a
l
 
u
n
i
t
s
 
p
 
e
s
e
n
t
e
d
 
a
n
d
 
i
n
s
t
r
u
c
-
,
'

t
i
o
n
a
l
 
g
t
r
a
t
 
g
i
e
s
 
e
m
p
l
o
y
e
d
 
a
n
d
 
i
d
e
n
t
i
f
y

d
e
s
c
r
i
b
e
 
a
n
d

v
a
l
u
a
t
e
 
t
h
o
s
e
 
t
h
a
t
 
a
r
e
 
o
f

U
t
m
o
s
t
 
p
e
r
t
i
n
e
n
c
e
 
a
n
d
 
u
n
i
q
u
e
n
e
s
s
 
f
o
r

i
n
c
l
u
s
i
o
n
 
i
n
 
t
h
e
 
F
O
C
U
S
 
C
u
r
r
i
c
u
l
u
m

S
U
m
m
a
r
y
.

l
a b

.
 
a
b
m
p
a
r
i
s
o
n
 
o
f
 
n
u
m
b
e
r
o
f
 
s
t
u
d
e
n
t
s
 
e
n
r
o
l
l
e
e

i
n
 
F
O
C
U
S
 
p
t
o
j
e
c
t
 
b
y
 
O
c
t
o
b
e
r
 
1
,
 
1
9
7
3
,
 
w
i
t
l
'

a
n
t
i
c
i
p
a
t
e
d
 
e
n
r
o
l
l
m
e
n
t
.

3

.
 
O
p
l
i
a
r
l
s
o
n
 
o
f
 
s
t
u
d
e
n
t
s

e
n
r
o
l
l
e
d
 
w
i
t
h

/
p
r
e
-
 
e
s
t
a
b
l
i
s
h
e
d
 
s
e
l
e
c
t
i
o
n
 
c
t
i
t
e
t
i
g
.

I
2
.

A
v
a
i
l
a
b
i
l
i
t
y
 
f
o
r
 
d
i
s
t
r
i
b
u
t
i
o
n
 
b
y
 
M
a
y
 
1
,

1
9
7
4
,
 
o
f
 
t
h
e
 
r
e
v
i
s
e
d
 
F
O
C
U
S
 
p
r
o
g
r
a
m

(
o
p
e
r
a
t
i
o
n
s
 
m
a
n
u
a
l
,
 
i
n
c
l
u
d
i
n
g
 
a
l
l
 
s
e
c
-

t
i
o
n
s
 
d
e
s
i
g
n
a
t
e
d
 
a
n
d
 
i
n
 
s
u
f
f
i
c
i
e
n
t

d
e
t
a
i
l
 
t
o
 
p
e
r
m
i
t
 
t
h
e
 
r
e
a
d
e
r
 
t
o
 
i
m
p
l
e
-

m
e
n
t
 
t
h
e
 
d
e
s
c
r
i
b
e
d
 
p
r
o
c
e
d
u
r
e
s
 
a
n
d

a
c
t
i
v
i
t
i
e
s
.

3
.

Q
u
a
r
t
e
r
l
y
 
e
d
i
t
o
r
i
a
l
 
e
v
a
l
u
a
t
i
o
n
 
o
f
 
a
'
2
0
7
.

s
a
m
p
l
e
 
o
f
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
c
l
a
s
s
e
s
 
p
r
e
s
e
n
t
e
d

t
o
 
a
s
c
e
r
t
a
i
n
 
t
h
e
 
d
e
g
r
e
e
 
t
o
 
w
h
i
c
h
 
a
t
 
l
e
a
s
t

2
 
o
b
j
e
c
t
i
v
e
s
 
h
a
v
e
 
K
e
e
n
 
w
r
i
t
t
e
n
 
f
o
r

i
n
s
t
r
u
c
t
i
o
n
a
l
 
c
l
a
s
s
e
s
 
p
r
e
s
e
n
t
e
d
 
a
n
d
 
t
h
a
t

t
h
e
 
o
b
j
e
c
t
i
v
e
s
 
c
o
n
t
a
i
n
 
s
t
u
d
e
n
t
 
b
e
h
a
v
i
o
r
,

s
u
c
c
e
s
s
 
c
r
i
t
e
r
i
o
n
,
 
a
n
d
 
l
e
a
r
n
i
n
g
 
s
t
r
a
t
e
g
y

c
o
m
p
o
n
e
n
t
s
,
 
a
n
d
 
c
o
m
p
a
r
i
s
o
n
 
o
f
 
t
h
e
 
p
e
r
-

c
e
n
t
a
g
e
 
o
b
t
a
i
n
e
d
 
w
i
t
h
 
t
h
a
t
 
a
n
t
i
c
i
p
a
t
e
d
.

A
v
a
i
l
a
b
i
l
i
t
y
 
f
o
r
 
d
i
s
t
r
i
b
u
t
i
o
n
 
b
y
_
M
a
y
 
1
,

1
9
7
4
 
o
f
 
t
h
e
 
r
e
v
i
s
e
d
 
F
O
C
U
S
 
C
u
r
r
i
c
u
l
u
m

S
u
m
m
a
r
y
.
i
n
c
l
u
d
i
n
g
 
b
o
t
h
 
d
e
s
c
r
i
p
t
i
o
n
s
 
a
n
d

e
v
a
l
u
a
t
i
o
n
s
/
o
f
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
u
n
i
t
s
 
a
n
d

i
n
s
t
r
u
c
t
i
o
n
a
l
 
s
t
r
a
t
e
g
i
e
s
 
i
d
e
n
t
i
f
i
e
d
.

4
.

03



P
r
o
j
e
c
t
 
O
b
j
e
c
t
i
v
e
s

T
a
b
l
e
 
1
 
(
C
o
n
t
.
)

P
r
o
g
r
a
m
 
A
b
s
t
r
a
c
t

M
a
n
a
g
e
m
e
n
t
 
C
o
m
p
o
n
e
n
t

F
O
C
U
S
 
1
9
7
3
-
7
4

A
c
t
i
v
i
t
i
e
s

E
v
a
l
u
a
t
i
o
n
 
P
r
o
c
e
d
u
r
e
p

T
h
e
 
p
r
o
j
e
c
t
 
d
i
r
e
c
t
o
r
s
 
w
i
l
l
 
p
r
e
p
a
r
e

f
o
r
 
v
i
c
w
i
n
g
 
b
y
 
N
a
 
Y
 
1
,
 
1
9
7
4
,
 
a
 
m
e
d
i
a

p
r
o
d
u
c
t
i
o
n
 
d
e
s
c
r
i
b
i
n
g
 
t
h
e
 
o
r
g
a
n
i
z
a
-

t
i
o
n
 
a
n
d
 
c
o
n
t
e
n
t
 
o
f
 
t
h
e
 
L
O
C
U
S
,

i
n
s
t
r
u
c
t
i
o
n
a
l
 
p
r
o
g
r
a
m
 
(
c
o
v
e
r
a
g
e

p
a
r
a
l
l
e
l
 
t
o
 
e
l
e
m
e
n
t
s
 
d
e
s
c
r
i
b
e
d
 
i
h

F
O
C
U
S
 
C
u
r
r
i
c
u
l
u
m
 
S
u
m
m
a
r
y
 
M
o
n
o
g
r
a
p
h
)
.

.
T
h
e
 
p
r
o
j
e
c
t
 
d
i
r
e
c
t
o
r
s
 
w
i
l
l
 
p
r
e
p
a
r
e
 
a

m
e
d
i
a
 
r
e
p
r
e
s
e
n
t
a
t
i
o
n
 
o
f
 
t
h
e
 
e
s
s
e
n
t
i
a
l

f
e
a
t
u
r
e
s
 
a
n
d
 
p
r
o
c
e
d
u
r
e
s
 
o
f
 
t
h
e
 
F
O
C
U
S

p
r
o
j
e
c
t
 
a
n
d
 
i
t
s
 
f
u
n
d
a
m
e
n
t
a
l
 
c
o
m
p
o
n
e
n
t
S
.

I

0

A
v
a
i
l
a
b
i
l
i
l
y
f
o
r
l
y
i
e
w
i
n
g
b
y
 
M
a
y
 
1
,
 
1
9
7
4

o
f
 
a
 
c
o
m
p
l
e
t
e
 
m
e
d
i
a
.
(
p
i
c
t
u
r
e
-
a
n
d
 
s
o
u
n
d
)

p
r
o
d
u
c
t
i
o
n
 
a
n
d
 
r
e
p
r
e
s
e
n
t
a
t
i
o
n
 
o
f
 
t
h
e

t

F
O
C
U
S
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
p
r
o
g
r
a
m
 
i
n
c
l
u
d
i
n
g

.

t
h
e
 
o
r
g
a
n
i
z
a
t
i
o
n
 
p
r
o
c
e
d
u
r
e
s
 
a
n
d
 
c
u
r
r
i
-

c
u
l
u
t
h
 
c
o
n
t
e
n
t
 
d
e
s
c
r
i
b
e
d
 
i
n
 
t
h
e
 
F
O
C
U
S

C
u
r
r
i
c
u
l
u
m
,
 
S
u
m
m
a
r
y
 
M
o
n
o
g
r
a
p
h
.

4



41

P
r
o
j
e
c
t
 
O
b
j
e
c
t
i
v
e
s

T
a
b
l
e
 
2

P
r
o
g
r
a
m
 
A
b
s
t
r
a
c
t

S
u
p
p
o
r
t
 
C
o
m
p
o
n
e
n
t

F
O
C
U
S
 
1
9
7
3
-
7
4
,

A
c
t
i
v
i
t
i
e
s

E
v
a
l
u
a
t
i
o
n
 
P
r
o
c
e
d
u
r
e
'
s

6

D
u
r
i
n
g
 
t
h
e
 
1
9
7
3
 
-
7
4
 
s
c
h
o
o
l
 
y
e
a
r
 
a
t

l
e
a
s
t
 
1
5
7
 
o
f
 
t
h
e
 
p
a
r
e
n
t
s
 
o
f
 
F
O
C
U
S

s
t
u
d
e
n
t
s
 
w
i
l
l
 
a
c
t
i
v
e
l
y
 
p
a
r
t
i
c
i
p
a
t
e

(
s
e
r
v
e
 
a
s
 
a
c
t
i
v
i
t
y
 
c
h
a
p
e
r
o
n
s
,
 
c
o
n
-

d
u
c
t
 
f
i
e
l
d
 
t
r
i
p
s
,
 
p
r
o
v
i
d
e
 
c
l
a
s
s
r
o
o
m

i
n
s
t
r
u
c
t
i
o
n
,
 
o
r
g
a
n
i
z
e
_
 
p
a
r
e
n
t
 
a
c
t
i
-

v
i
t
i
e
s
 
a
n
d
 
g
a
t
h
e
r
 
m
a
t
e
r
i
a
l
s
 
a
n
d

e
q
u
i
p
m
e
n
t
)
,
 
a
t
 
l
e
a
s
t
 
o
n
c
e
 
i
n
 
t
h
e

o
p
e
r
a
t
i
o
n
 
o
f
 
t
h
e
 
F
O
C
U
S
 
p
r
o
g
r
a
m
.

D
u
r
i
n
g
 
t
h
e
 
1
9
7
1
-
7
4
 
s
c
h
o
b
l
 
y
e
a
r
 
a
t

l
a
s
t
 
2
5
 
'
c
o
m
m
u
n
i
t
y
 
o
r
g
a
n
i
z
a
t
i
o
n
s
,

p
r
i
v
a
t
e
'
 
i
n
d
u
s
t
r
i
e
s
,
 
c
i
t
y
 
/
s
t
a
t
e

a
g
e
n
c
i
e
s
;
 
a
n
d
/
o
r
 
i
n
d
i
v
i
d
u
a
l
s
 
w
i
l
l

p
r
o
v
i
d
e
 
a
t
 
l
e
a
s
t
 
o
n
e
 
i
n
s
t
a
n
c
e
 
o
f

d
i
r
e
c
t
 
a
s
s
i
s
t
a
n
c
e
'
o
r
 
e
x
p
e
r
t
i
s
p
.
(
h
o
s
t

f
i
e
l
d
 
t
r
i
p
s
,
 
p
r
o
v
i
d
e
 
r
e
s
o
u
r
c
e

s
p
e
a
k
e
r
s
,
 
o
f
f
e
r
 
j
o
b
 
s
a
m
p
l
i
n
g

p
l
a
C

m
e
n
t
s
 
t
o
 
s
t
u
d
e
n
t
s
,
 
a
n
d
 
p
r
o
v
i
d
e

m
a
t
e
r
i
a
l
s
 
a
n
d
 
e
q
u
i
p
m
e
n
t
)
 
i
n
 
t
h
e

o
p
e
r
a
t
i
o
n
 
o
f
 
t
h
e
,
 
F
O
C
U
S
 
p
r
o
g
r
a
m
.

f

D
u
r
i
n
g
 
t
h
e
 
1
9
7
3
-
7
4
 
s
c
h
o
o
l
 
y
e
a
r
 
a
t

l
e
a
s
t
 
1
0
 
r
e
g
u
l
a
r
 
M
a
d
i
s
o
n
 
H
i
g
h
 
S
c
h
o
o

f
a
c
u
l
t
y
 
m
e
m
b
e
r
s
 
w
i
l
l
 
p
r
o
v
i
d
e
 
a
t

l
e
a
s
t
 
o
n
e
 
i
n
s
t
a
n
c
e
 
o
f
 
d
i
r
e
c
t
 
a
s
s
i
s
t
-

a
n
c
e
 
o
r
 
e
x
i
d
e
r
t
i
s
e
 
(
d
i
r
e
c
t
l
y
 
i
n
s
t
r
u
c
t

F
O
C
U
S
 
s
t
u
d
e
n
t
s
,
 
p
r
o
v
i
d
e
 
s
p
e
c
i
a
l

i
n
s
t
r
u
c
t
i
o
n
a
l
.
 
f
a
c
i
l
i
t
i
e
s
 
a
n
d
 
e
q
u
i
p
-

m
e
n
t
,
 
a
n
d
 
p
r
o
v
i
d
e
 
r
e
s
o
u
r
c
e
s
 
t
o
 
F
O
C
U
S
'

_
t
e
a
c
h
e
r
s
)
 
i
n
 
t
h
e
 
o
p
e
r
a
t
i
o
n
 
o
f
 
t
h
e

F
O
C
U
S
 
p
r
o
g
r
a
m
.

,

1
.

T
h
r
o
u
g
h
o
u
t
 
t
h
e
 
1
9
7
3
-
7
4
 
s
c
h
o
o
l
 
y
e
a
r
 
t
h
e

,
e
n
t
i
r
e
 
F
O
C
U
S
 
s
t
a
f
f
 
w
i
l
l
 
m
a
i
n
t
a
i
n

r
e
g
u
l
a
r
 
c
o
n
t
a
c
t
 
w
i
t
h
 
p
a
r
e
n
t
s
,
 
o
f
 
F
O
C
U
S

s
t
u
d
e
n
t
&
 
a
n
d
 
i
n
 
d
o
i
n
g
 
s
o
 
e
n
l
i
s
t
 
t
h
e

p
a
r
e
n
t
s
 
a
i
d
 
i
n
 
t
h
e
i
m
p
l
e
m
e
n
t
a
t
i
o
n
 
o
f

F
O
C
U
S
 
l
e
a
r
n
i
n
g
,
e
x
p
e
r
i
e
n
c
e
s
.

,

T
h
r
o
u
g
h
o
u
t
 
t
h
e
 
e
n
t
i
r
e
 
1
9
7
3
-
7
4
.
s
c
h
o
o
l

y
e
a
r
 
t
h
e
 
e
n
t
i
r
e
 
F
O
C
U
S
 
s
t
a
f
f
 
w
i
l
l
.
 
i
n
i
-
,

t
i
a
t
e
l
b
o
n
t
a
c
t
s
 
w
i
t
h
 
c
o
m
m
u
n
i
t
y
 
o
r
g
a
n
i
-

z
a
t
i
o
n
s
,
 
i
n
d
u
s
t
r
i
e
s
,
 
a
g
e
n
c
i
e
s
,
 
a
n
d

i
n
d
i
v
i
d
d
a
l
s
 
a
n
d
 
i
n
 
d
o
i
n
g
 
s
o
 
e
n
l
i
s
t

t
h
e
i
r
 
a

i
n
 
t
h
e
 
i
m
p
l
e
m
e
n
t
a
t
i
o
n
 
o
f

F
O
C
U
S
 
l
e
 
m
i
n
i
 
e
x
p
e
r
i
e
n
c
e
s
.

.
 
°
T
h
r
o
u
g
h
o
u
t
 
t
h
e
 
1
9
7
3
-
7
4
s
c
h
O
o
l
e
a
r
 
t
h
e

.
e
m
i
r
 
a
 
F
O
C
U
S
 
s
t
a
f
f
 
w
i
l
l
 
m
a
i
n
t
a
i
n
 
r
e
g
u
-

l
a
r
C
o
n
t
a
c
t
 
w
i
t
h
 
o
t
h
e
r
 
M
a
d
i
s
o
n
 
H
i
g
h

S
c
h
o
o
l
.
 
f
a
c
u
l
t
y
 
m
e
m
b
e
r
s
 
a
n
d
 
i
n
 
d
o
i
n
g
 
s
o

e
n
l
i
s
t
 
t
h
e
i
r
 
a
s
s
i
s
t
a
n
c
e
 
i
n
 
t
h
e
 
i
m
p
l
e
-

m
e
n
t
a
t
i
o
n
 
o
f
 
F
O
C
U
S
 
l
e
a
r
n
i
n
g
 
e
x
p
e
r
i
-

e
n
c
e
s
.

1.
C
o
m
p
a
r
i
s
o
n
 
o
f
 
t
h
e
 
n
u
m
b
e
r
 
o
f
 
p
a
r
e
n
t
s

w
h
o
 
p
a
r
t
i
c
i
p
a
t
e
d
 
(
a
l
s
o
 
t
h
e
 
f
r
e
q
u
e
n
c
y

o
f
 
s
u
c
h
 
p
a
r
t
i
c
i
p
a
t
i
o
n
)
 
i
n
 
t
h
e
 
i
m
p
l
e
7

m
e
n
t
a
t
i
o
n
 
o
f
'
F
O
C
U
S
 
l
e
a
r
n
i
n
g
 
e
x
p
e
r
i
e
n
c
e

w
i
t
h
 
a
n
t
i
c
i
p
a
t
e
d
 
p
a
r
t
i
c
i
p
a
t
i
o
n
.

2
.

C
o
m
p
a
r
i
s
o
n
 
o
f
 
t
h
e
 
n
u
m
b
e
r
 
o
f
 
c
o
m
m
u
n
i
t
y
,

o
r
g
a
n
i
z
a
t
i
o
n
s
,
 
n
d
u
s
t
r
i
e
s
,
 
a
g
e
n
c
i
e
s
,
 
,
'

,
a
n
d
/
o
r
 
i
n
d
i
v
i
d
u
a
l
s
 
w
h
o
 
p
r
o
v
i
d
e
d
 
a
s
s
i
s
t

a
n
c
e
 
a
n
d
/
o
r
 
e
x
p
e
r
t
i
s
e
 
(
a
l
s
o
 
t
h
e
'
f
r
e
-

q
u
e
n
c
y
 
o
f
 
s
u
c
h
 
a
s
s
i
s
t
a
n
c
e
)
,
i
n
 
t
h
e

i
m
p
l
e
m
e
n
t
a
t
i
o
n
 
o
f
 
F
O
C
U
S
 
l
e
a
r
n
i
n
g
 
e
x
p
e
r

i
e
n
c
e
s
 
w
i
t
h
 
a
n
t
i
c
i
p
a
t
e
d
 
a
s
s
i
s
t
a
n
c
e
.

3
.

If

C
o
m
p
a
r
i
s
o
n
 
o
f
 
t
h
e
'
n
u
m
b
e
r
 
o
f
 
r
e
g
u
l
a
r

M
a
d
i
s
b
n
,
H
i
g
h
,
 
S
c
h
o
o
l
 
t
e
a
c
h
e
r
s
 
w
h
o
 
p
r
o
-

v
i
d
e
d
 
a
s
s
i
s
t
a
n
c
e
 
a
n
d
/
o
r
 
e
x
p
e
r
t
i
s
e
 
(
a
l
s

t
h
e
 
f
r
e
q
u
e
n
c
y
 
o
f
 
s
u
c
h
 
a
s
s
i
s
t
a
n
c
e
)
 
I
n

t
h
e
 
i
m
p
l
e
m
e
n
t
a
t
i
o
n
 
o
f
 
F
O
C
U
S
 
l
e
a
r
n
i
n
g

e
x
p
e
r
i
e
n
c
e
s
 
'
w
i
t
h
 
a
n
t
i
c
i
p
a
t
e
d
 
a
s
s
i
V
a
n
c
:

=

1-
u

0



P
r
o
j
e
c
t
 
O
b
j
e
c
t
i
v
e
s

.

.
'
 
B
y
 
t
h
e
 
e
n
d
 
o
f
,
t
h
e
 
1
9
7
3
-
7
4
 
s
c
h
O
o
l

y
e
a
r
,
 
6
0
7
;
 
o
f
 
t
h
e
 
F
O
C
U
S
 
s
t
u
d
e
n
t
s

W
i
t
h
 
p
o
o
r
 
a
t
t
e
n
d
a
n
c
e
 
r
a
t
e
s
 
.
(
a
b
s
e
n
c
e
'

g
r
e
a
t
e
r
 
t
h
a
n
 
1
2
.
7
.
 
-
o
f
 
t
o
t
a
l
,
 
d
a
y
s

e
n
r
o
l
l
e
d
)
 
d
u
r
i
n
g
-
 
t
h
e
 
1
9
7
2
-
7
3
 
s
c
h
o
o
l
.

-
y
e
a
r
,
 
,
w
i
l
l
 
d
e
r
n
O
n
s
t
r
a
t
e
 
a
t
&
l
e
a
s
'
t
 
a

-
1
0
%
 
i
n
c
r
e
a
s
e
 
i
n
 
a
t
t
e
n
d
a
n
c
e
 
r
a
t
e
s

d
u
r
i
n
g
 
t
h
e
 
1
9
7
3
-
7
4
 
S
c
h
o
o
l
 
y
e
a
r
.

.

A
t
 
t
h
e
 
e
n
d
 
o
f
 
t
h
e
 
1
9
7
3
-
7
4
 
e
d
k
o
o
l

.
y
e
a
r
,
 
t
h
e
 
a
v
e
r
a
g
e
 
a
b
s
e
n
t
e
e
 
r
a
t
e
:
f
o
r

a
l
l
 
t
U
d
e
n
t
s
 
i
,
r
1
 
t
h
e
 
F
O
C
U
S
 
p
r
o
j
e
c
t

w
i
l
l
 
n
o
t
 
e
x
c
e
e
d
 
t
h
e
 
a
v
e
r
a
g
e
 
a
b
s
e
n
t
e
e

r
a
t
e
 
f
o
r
 
s
t
u
d
e
n
t
s
 
i
n
 
a
 
s
a
m
p
l
e
 
o
f

s
e
v
e
n
 
o
t
h
e
r
 
P
o
r
t
l
a
n
d
 
h
i
g
h
 
s
c
h
o
o
l
s
.

B
y
 
t
h
e
 
e
n
d
 
o
f
 
t
h
e
 
1
9
7
3
-
7
4
-
s
c
h
o
o
l

y
e
a
r
,
 
7
0
%
 
o
f
 
t
h
e
 
F
O
C
U
S
 
s
t
u
d
e
n
t
s

(
-
i
t
h
 
i
n
i
t
i
a
l

ra
tin

gs
o
f
 
1
,
 
2
,
 
o
r
 
3
)

w
i
l
l
 
d
e
m
O
n
s
t
r
4
e
.
i
m
p
r
o
v
e
d
 
p
e
r
f
o
r
m
-

a
n
c
e
 
(
a
 
p
o
s
i
t
i
v
e
 
c
h
a
n
g
e
 
o
f
 
a
t
 
l
e
a
s
t

o
n
e
 
s
c
a
l
e
 
p
o
i
n
t
 
o
n
 
p
r
e
-
p
o
s
t
 
r
a
t
i
n
g
s
)

i
r
r
 
e
a
c
h
 
o
f
 
t
h
e
 
f
o
l
l
o
w
i
n
g
 
"
p
o
s
i
t
i
v
e

s
e
l
f
-
r
e
g
a
r
d
i
n
g
"
 
b
e
h
a
v
i
o
r
s
:

a
)
 
T
h
e
 
S
t
u
d
e
n
t
 
s
h
o
w
s
 
t
n
v
o
l
v
e
m
e
n
t

i
n
 
c
l
a
s
s
 
a
n
d
 
p
r
o
j
e
c
t
 
a
c
t
i
v
i
t
i
e
s
.
.

b
)
 
T
h
e
 
s
t
u
d
e
n
t
 
w
o
r
k
s
 
p
r
o
d
u
c
t
i
v
e
l
y

w
i
t
h
 
b
o
t
h
 
s
t
a
f
f
 
a
n
d
 
s
t
u
d
e
n
t
s
 
i
n

s
m
a
l
l
 
g
r
o
u
p
s
.

c
)
 
T
h
e
 
s
t
u
d
e
n
t
 
s
h
o
w
s
 
a
b
i
l
i
t
y
 
t
o

h
a
t
a
l
e
 
o
w
n
 
f
e
e
l
i
n
g
s
 
a
n
d

ot
he

r
p
e
o
p
l
e
'
s
 
i
n
 
a
 
m
a
r
i
n
e
r
 
n
o
t
 
d
e
s
-

t
r
u
c
t
i
v
e
 
t
o
 
s
e
l
f
 
o
r
 
o
t
h
e
r
s
.

T
a
b
l
e
 
S

P
r
o
g
r
a
m
 
A
b
s
t
r
a
c
t
'

E
d
I
x
a
t
i
o
n
r
:
r
a
i
n
i
=
z
 
C
o
=
?
o
n
e
n
t

F
O
C
U
S
 
1
9
7
3
-
7
4

-
A
c
t
i
v
i
t
i
e
s

1
.
 
'
T
h
r
o
u
g
h
o
u
t
 
t
h
e
 
1
9
7
3
-
7
4
 
s
c
h
o
o
l
 
y
e
a
r
 
t
h
e

F
O
C
U
S
,
 
s
t
a
f
f
 
w
i
l
l
 
e
n
c
o
u
r
a
g
e
 
s
t
u
d
e
n
t
'

a
t
t
e
n
d
a
n
c
e
 
b
y
 
d
e
s
i
g
n
i
n
g
 
l
e
a
r
n
i
n
g
 
e
x
p
e
r
-

i
e
n
c
e
s
 
a
r
o
u
n
d
 
s
t
u
d
e
n
t
 
i
n
p
u
t
,
.
 
m
a
i
n
t
a
i
n
-
~

i
n
g
 
f
l
e
x
i
b
l
e
 
s
c
h
e
d
u
l
i
n
g
,
 
a
n
d
 
c
o
n
d
u
c
t
i
n
g

i
n
d
i
A
d
u
a
l
 
c
o
n
f
e
r
e
n
c
e
s
 
c
o
n
c
e
r
n
i
n
g
 
s
p
e
-

c
i
f
i
c
 
a
t
t
e
n
d
a
n
c
e
 
p
r
o
b
l
e
m
s
.

4.

a
.
 
'
T
h
r
o
u
g
h
o
u
t
 
t
h
e
 
1
9
7
3
-
7
4
.
s
c
h
o
o
l
-
y
e
a
r
 
t
h
e

F
O
C
U
S
.
s
t
a
f
f
 
w
i
l
l
 
e
n
c
o
u
t
a
g
e
 
s
t
u
d
e
n
t

a
t
t
e
n
d
a
n
c
e
 
b
y
 
d
e
s
i
g
n
i
n
g
 
l
e
a
r
n
i
n
g
 
e
x
p
 
g
i
i
i
.

i
e
n
c
e
s
 
a
r
o
u
n
d
 
s
t
u
d
e
n
t
 
i
n
p
u
t
,
m
a
i
n
t
a
i
n

i
n
g
 
f
l
e
x
i
b
l
e
 
s
c
h
e
d
u
l
i
n
g
,
 
a
n
d
 
c
o
n
d
u
c
t
i
n
g

i
n
d
i
v
i
d
u
a
l
 
c
o
n
f
e
r
e
n
c
e
s
 
c
o
n
c
e
r
n
i
n
g
 
s
p
e
-

c
i
f
i
c
 
a
t
t
e
n
d
a
n
c
e
 
p
r
o
b
l
e
m
s
.

3
.

T
h
e
 
p
r
o
j
e
c
t
 
s
t
a
f
f
,
 
t
h
r
o
u
g
h
 
c
o
o
r
d
i
n
a
t
e
d

e
f
f
o
r
t
s
,
 
w
i
l
l
 
i
d
e
n
t
i
f
y
,
 
d
e
v
e
l
o
p
,
 
a
n
d

i
m
p
l
e
m
e
n
t
 
v
a
r
i
o
u
s
 
p
r
o
c
e
d
u
r
e
s
 
a
n
d
 
a
c
t
i
-

v
i
t
i
e
s
 
d
e
s
i
g
n
e
d
 
t
o
 
e
n
c
o
u
r
a
g
e
 
a
n
d
 
f
a
c
i
-

l
i
t
a
t
e
 
i
m
p
r
o
v
e
m
e
n
t
,
 
o
n
 
t
h
e
 
p
a
r
t
 
o
f
 
t
h
e

s
t
u
d
e
n
t
s
,
 
i
n
 
e
a
c
h
 
o
f
 
t
h
e
 
"
p
o
s
i
t
i
v
e

s
e
l
f
-
r
e
g
a
r
d
i
n
g
"
 
b
e
h
a
v
i
o
r
s
 
s
p
e
c
i
f
i
e
d
.

4

E
v
a
l
u
a
t
i
o
n
 
P
r
o
c
e
d
u
r
e
s

1
.

C
o
m
p
a
r
i
s
o
n
 
O
f
 
1
9
7
3
-
7
4
,
a
n
d
 
1
9
7
2
-
7
3

s

a
t
t
e
n
d
a
n
c
e
 
r
a
t
e
s
 
o
f
 
F
O
C
U
S
 
s
t

e
n
t
s
 
(
w
i
t

-
p
r
e
v
i
o
u
s
,
 
1
9
/
2
-
3
,
 
p
o
o
r
 
a
t
t
e
n
 
a
n
c
e
 
r
a
t
e

t
o
 
a
s
c
e
r
t
a
i
n
 
t
h
e
.
r
i
u
m
b
e
r
 
a
n
d
 
p
e
 
c
e
n
t
 
o
f

s
t
u
d
e
n
t
s
 
w
i
t
h
 
a
t
 
l
e
a
s
t
 
1
0
7
0
 
i
m
p
r
o
v
e
d

a
t
t
e
n
d
a
n
d
e
 
a
n
d
 
c
o
m
p
a
r
i
s
o
n
 
o
f
 
t
h
e
 
'
r
e
s
u
l
t

i
n
g
 
p
e
r
c
e
n
t
a
g
e
:
w
i
t
h
 
t
h
e
 
a
n
t
i
p
i
p
a
t
e
d

p
e
r
c
e
n
t
a
g
e

2
.

C
o
m
p
a
r
i
s
o
n
 
o
f
 
t
h
e
 
1
9
7
3
-
7
4
 
'
a
v
e
r
a
g
e

a
b
s
e
n
t
e
e
 
r
a
t
e
s
'
 
f
o
r
-
F
O
C
U
S
 
s
t
u
d
e
n
t
s
 
a
n
d

.

f
o
r
 
s
t
u
d
e
n
t
s
 
i
n
 
a
 
s
a
m
p
l
e
 
o
f
 
s
e
v
e
n
 
o
t
h
e
r

P
o
r
t
l
a
n
d
 
h
i
g
h
 
s
c
h
o
o
l
s
,
 
t
o
 
a
s
c
e
r
t
a
i
n

w
h
e
t
h
e
r
 
t
h
e
 
f
o
r
m
e
r
 
e
x
c
e
e
d
s
 
t
h
e
 
l
a
t
t
e
r
.

2
a
.
 
P
r
o
j
e
c
t
 
t
e
a
c
h
e
r
s
 
w
i
l
l
 
o
b
s
e
r
v
e
 
d
a
i
l
y
 
e
a
c
l

s
t
u
d
e
n
t
'
s
 
b
e
h
a
v
i
o
r
 
p
e
r
t
a
i
n
i
n
g
 
t
o
 
"
p
o
s
i
-
.

t
i
v
e
 
s
e
l
f
-
r
e
g
a
r
d
i
n
g
"
 
a
c
t
i
o
n
s
 
a
n
d
_
p
e
r
i
o
d

c
a
l
l
y

(q
ua

rt
er

ly
)
r
e
c
o
r
d
 
a
 
s
u
m
m
a
i
n
,
 
r
a
t
i
i

o
f
 
t
h
e
 
p
r
e
v
a
l
e
n
c
e
 
o
f
 
e
a
c
h
 
'
s
t
u
d
e
n
t
'
s

a
c
t
i
o
n
s
.

2
b
.
 
C
o
m
p
a
r
i
s
o
n
 
o
f
 
p
e
r
i
o
d
i
c
 
r
a
t
i
n
g
s
,
 
b
y

p
r
o
j
e
c
t
 
t
e
a
c
h
e
r
s
,
 
o
n
 
l
o
c
a
l
l
y
 
d
e
v
e
l
o
p
e
d

c
h
e
c
k
l
i
s
t
,
 
o
f
 
s
t
u
d
e
n
t
s
'
 
"
p
o
s
i
t
i
v
e
 
s
e
l
f
-

r
e
g
a
r
d
i
n
g
"
 
b
e
h
a
v
i
o
r
 
t
o
 
a
s
c
e
r
t
a
i
n
 
t
h
e

.

p
e
r
c
e
n
t
a
g
e
 
o
f
 
s
t
u
d
e
n
t
s
 
d
e
m
o
n
s
t
r
a
t
i
n
g

.

i
m
p
r
o
v
e
d
 
p
e
r
f
o
r
m
a
n
c
e
 
(
a
 
p
o
s
i
t
i
v
e
 
c
h
a
n
g
e

o
f
 
a
t
 
l
e
a
s
t
 
i
o
n
e
 
s
c
a
l
e
 
p
o
i
n
t
 
o
n
 
p
r
e
-
p
o
s
t

r
a
t
i
n
g
s
)
 
a
n
d
 
C
o
m
p
a
r
i
s
o
n
 
o
f
'
t
h
e
.
r
e
s
u
l
t
i
n

p
e
r
c
e
n
t
a
g
e
 
w
i
t
h
 
t
h
e
 
a
n
t
i
c
i
p
a
t
e
d
 
p
e
r
c
e
n
t

a
g
e
.

rn
r.



P
r
o
j
e
c
t
 
O
b
j
e
c
t
i
v
e
s

(
c
o
n
t
.
)

d
)
 
T
h
e
 
s
t
u
d
e
n
t
 
d
e
a
l
s
 
c
o
n
s
t
r
u
c
t
i
v
e
l
y

w
i
t
h
 
f
e
e
d
b
a
c
k
 
f
r
o
m
 
o
t
h
e
r
 
s
t
u
d
e
n
t

a
n
d
 
s
t
a
f
f
 
a
b
o
u
t
 
o
n
 
b
e
h
a
v
i
o
r
.

o
v

e
)
 
T
h
e
 
s
t
u
d
e
n
t
 
s
h
o
w
s
 
c
o
m
m
i
t
m
e
n
t
 
t
o

F
O
C
U
S
 
p
r
o
j
e
c
t
.

B
y
 
t
h
e
 
e
n
d
 
o
f
 
t
h
e
 
1
9
7
3
-
7
4
 
s
c
h
o
o
l

y
e
a
t
;
 
7
0
%
 
o
f
 
t
h
e
 
F
O
C
U
S
 
s
t
u
d
e
n
t
s

w
i
l
l
 
d
e
m
o
n
s
t
r
a
t
e
 
a
t
 
l
e
a
s
t
 
a
c
c
e
p
t
a
b
l

p
e
r
f
o
r
m
a
n
c
e
 
(
s
t
a
f
f
 
r
a
t
i
n
g
 
o
f
 
3
)
 
a
n
d

3
0
%
 
o
f
 
t
h
e
 
s
t
u
d
e
n
t
s
 
w
i
l
l
 
d
e
m
o
n
s
t
r
a
t

s
u
p
e
r
i
o
r
 
p
e
r
f
o
r
m
a
n
c
e
 
(
s
t
a
f
f
 
r
a
t
i
n
g

o
f
 
4
 
o
r
 
5
)
 
o
n
 
a
t
 
l
e
a
s
t
 
4
 
o
f
 
t
h
e
 
5

b
e
h
a
v
i
o
r
s
 
i
d
e
n
t
i
f
i
e
d
 
i
n
 
t
h
e
 
p
r
e
c
e
d
-

i
n
g
 
o
b
j
e
c
t
i
v
e
.

B
l
r
'
4
t
h
e
.
e
n
d
 
o
f
 
t
h
e
 
1
9
7
3
-
7
4
 
s
c
h
o
o
l

y
e
a
r
,
 
6
0
%
 
o
f
 
t
h
e
'
F
O
C
U
S
 
s
t
u
d
e
n
t
s

(
w
i
t
h
 
T
A
P
 
p
i
e
-
t
e
s
t
 
s
c
o
r
e
s
 
w
o
r
s
e

t
h
a
n
 
o
n
e
 
s
t
a
n
d
a
r
d
 
d
e
v
i
a
t
i
o
n
 
b
e
l
o
w

t
h
e
 
n
o
r
m
 
o
n
 
a
n
y
 
s
u
b
t
e
s
t
)
 
w
i
l
l

d
e
m
o
n
s
t
r
a
t
e
 
i
m
p
r
o
v
e
m
e
n
t
 
(
a
 
p
r
e
-
p
o
s
t

m
i
n
i
m
u
m
 
g
a
i
n
 
o
f
 
5
 
P
-
s
c
o
r
e
 
p
o
i
n
t
s
)

i
n
 
t
h
e
 
b
a
s
i
c
 
e
d
u
c
a
t
i
o
n
a
l
 
s
k
i
l
l
s
 
o
f

r
e
a
d
i
n
g
,
 
a
r
i
t
h
m
e
t
i
c
,
 
a
n
d
 
w
r
i
t
i
n
g
.

T
a
b
l
e
 
3
 
(
C
o
n
t
.
)

P
r
o
g
r
a
m
 
A
b
s
t
r
a
c
t

E
d
u
c
a
t
i
o
q
T
r
a
i
n
i
n
g
C
o
m
p
o
n
e
n
t

F
O
C
U
S
 
1
9
7
3
-
7
4

A
c
t
i
v
i
t
i
e
s 1

T
h
e
 
p
r
o
j
e
c
t
 
s
t
a
f
f
 
w
i
l
l
.
 
i
d
e
A
k
i
f
y
;

d
e
v
e
l
o
p
 
a
n
d
 
i
m
p
l
e
m
e
n
t
 
v
a
r
i
o
u
s
 
p
r
o
c
e
-

d
u
r
e
s
 
a
n
d
 
a
c
t
i
v
i
t
i
e
s
 
d
e
s
i
g
n
e
d
 
t
o

e
n
c
o
u
r
a
g
e
 
a
n
d
 
f
a
c
i
l
i
t
a
t
e
 
t
h
e
 
s
p
e
c
i
f
i
e
d

b
e
h
a
v
i
o
r
s
,
 
w
i
t
h
 
t
h
e
 
i
n
t
e
n
t
 
o
f
 
n
o
t
 
j
u
s
t

i
m
p
r
o
v
i
n
g
 
s
t
u
d
e
n
t
 
b
e
h
a
v
i
o
r
 
b
u
t
 
i
m
p
r
o
v
-

i
n
g
 
i
t
 
t
o
 
a
n
 
a
c
c
e
p
t
a
b
l
e
 
o
r
 
e
v
e
n

s
u
p
e
r
i
o
r
 
l
e
v
e
l
.

5
.

T
h
e
 
p
r
o
j
e
c
t
 
s
t
a
f
f
,
 
i
n
 
t
h
e
 
p
r
o
c
e
s
s
 
o
f

c
r
e
a
t
i
n
g
 
a
 
m
e
a
n
i
n
g
f
u
l
,
 
r
e
l
e
v
a
n
t
,
 
a
n
d

e
x
c
i
t
i
n
g
 
s
t
u
d
t
n
t
-
o
r
i
e
n
t
e
d
 
c
u
r
r
i
c
u
l
u
m
,
:

w
i
l
l
 
i
n
c
l
u
d
e
 
v
a
r
i
o
u
s
 
e
x
p
e
r
i
e
n
c
e
s
 
o
f

a
n
 
a
c
a
d
e
m
i
c
 
n
a
t
u
r
e
 
a
n
d
 
e
m
p
h
a
s
i
z
e
 
b
a
s
i
c

s
k
i
l
l
 
e
x
p
e
r
i
e
n
c
e
s
 
w
i
t
h
 
F
O
C
U
S
.
-
 
s
t
u
d
e
n
t
s

d
e
f
i
c
i
e
n
t
 
i
n
 
t
h
e
s
e
 
s
k
i
l
l
s
.

E
v
a
l
u
a
t
i
o
n
 
P
r
o
C
e
d
u
r
e
s

A

C
o
m
p
a
r
i
s
o
n
 
o
f
 
L
"
p
e
r
c
e
n
t
a
g
e
 
o
f
 
F
O
C
U
S

r
:
P
e

s
t
u
d
e
n
t
s
 
r
e
c
e
i
v
i
n
g
 
f
i
n
a
l
 
(
p
o
s
t
)
 
r
a
t
i
n
g
s

o
f
 
3
 
a
n
d
 
r
a
t
i
n
g
s
 
o
f
 
4
 
o
r
 
5
,
 
o
n
 
t
h
e

b
e
h
a
v
i
o
r
 
c
h
e
c
k
l
i
s
t
,
 
o
n
 
a
t
 
l
e
a
s
t
 
4
 
o
f
 
t
h
e

5
 
i
d
e
n
t
i
f
i
e
d
 
b
e
h
a
v
i
o
r
s
 
w
i
t
h
 
t
h
e
 
a
n
t
i
c
i
-

p
a
t
e
d
 
p
e
r
c
e
n
t
a
g
e
s
.

5
.

C
o
m
p
a
r
i
s
o
n
 
o
f
 
p
r
e
-
p
o
s
t
 
b
a
s
i
c
 
s
k
i
l
l
 
t
e
s
t

d
a
t
a
 
(
P
-
s
c
o
r
e
s
 
o
n
 
T
e
s
t
s
 
o
f
 
A
b
a
d
e
m
i
c

P
r
o
g
r
e
s
s
:
 
R
e
a
d
i
n
g
,
 
M
a
t
h
e
m
a
t
i
c
s
,
 
a
n
d

C
o
m
p
o
s
i
t
i
o
n
)
 
f
o
r
 
F
O
C
U
S
 
s
t
u
d
e
n
t
s
 
w
i
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FOCUS

I. Introduction

A. Preface

Although the present Interim Evaluation Reportappears as a separate

document, in reality it should be considered an extension, addition, or

supplement to the Progress and Activity Report submitted as part of the

application for continuation. This relat onship between the Interim

\Evaluation Report and the Progress and Acti ity Report was adopted in

order to minimize the amount of repetition or duplication of information.

Consequently, throughout this report the reader will continually be

referred to specific sections of the Progress and Activity Report for a

more extensive explication of various points. In addition, the reader

will occasionally be referred to the FOCUS "Evaluation Plan 1973-74" for

specific details pertaining to the evaluation aspects of the project.

B. Nature of the Project

The overall purpose of the FOCUS project is to develop and present

an alternative school program for Madison High School students who have

been previously identified-as students who have lost enthusiasm for school

work, have had few successful experiences in the traditional classroom,

and consequently are highly likely to drop out of school. Within such an

alternitive -school program the classroom will become the center of a flex-
.

ible, objective, cooperative, useful, and supportive educational process.

To achieve such a classroom climate, the FOCUS program will be developed

in accordance with approaches and strategies which provide affirmatiVe

answers to the following three questions:

170
40
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a. Are the educational objectives based on the needs and
interests of the studenta?

4

b. Are the tasks assignedto reach these objectives one(
0 in which the student can reasonably be expected and

expect himself to succeed?
se

c. Is the school program (structure) such that if questions
a and b are answered "Yes,"-we can expect to see the
objectives reached?

167
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Simply stated, the FOCUS project is intended to develop and imple-

ment an alternative school program for high s hool students which will

%isprovide relevant opportunities for student grow (both personal and

academic) and thereby reduce the number of high school dropouts, academic,

failures, and pupil indifference and disenchantment.

C. Nature of Project Evaluation

The purpose of the project evaluation, as set forth in detail in

the "Evaluation Plan 1973-74," is to provide relevant information needed

to facilitate the decision making process concerning the continuation,
AL

modification, and/or termination of various elements of the project.

Essentially, the evaluation will attempt to determine the extent to which

the project has achiev40Aor is achieving that which it set out to do. To

facilitate the above determination, a discrepancy eValuation model is being

employed. Siniply sthted, the 'strategy will be to compare the prtrged

objectives or outcomes of the project with the actual httainment of these ,

objectives. A discrepancy will be identified whenever there is a lack of

congruence between what is proposed and what is achieved. In such instances

some remediation would be indicated.

Further, analysis of the project's progress and development will take

into consideration the Planning-Programming-Budgeting System (PPBS) cur-

rently being employed,in the por and Public Schools. That is, separatet.,

j.7
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discrepancy analyses will be performed pertaining to the project's Manage-

ment, Support, and Education/Training com ne ts.

It should be noted that the present Interim'EValuation Report pertains

specifically to project activities,'both operational and developmental,

during the four and one-half-month interval extending from September 1973

to mid-January 1974. Many of these activities are of continually ongoing

nature that extends throughout the school year. Thus, sufficient informa-

tion to render definitive judgments as to the achievement of specific objec-

tives will not be available until the end of the school term. Consequently,

the present,review will be concerned with the degree to which project objec-
.

tives are being approached. Specifically, various accomplishments toward

the achievement of each component objective will be discussed and a judgment

made as to whether progress to date has been: \

(a) excellent - implementation equal to or exceeds interim
expectations

(b) good - implementation just short of interim expec-
tation

(c) fair - implementation considerably short of interim
expectation

(d) - minimal or no implementation toward objective
achievement

(e) undetermined - evaluative judgment dependent upon Aar-end
data collection.

1'2
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Objective ,;....1 The project directors will enroll, by October 1, 1973,
. ..

100 Madison High School students to whom the traditional school program has
not been meaningful.

>.

Progress toward objective achievement:

Excellent Good 0 Fair El Poor Li Undetermined 0

Accomplishments toward objective achievement:

As of September 1, 1973, the FOCUS project directors were successful

in enrolling 105 Madison High S of ninth, tenth, eleventh, and twelfth

grade students to whom 'the tra tional school program had not been meaning-

ful. Specifically, 31 ninth, 21 tenth, 37 eleventh ,and 16 twelfth graders

were Tolled in the FOCUS project at this time. The selection criteria

employed by the project directors were 12 in number. A student need only

meet one of the criteria to be considered for the program. Specifically,

the selection criteria employed were as follows:

1. Students who do not like school.
2. Students who have not acquired sufficient command of basic skills.
3. Students who do not,beli044g,in themselves.
4. Students who do not work ;4/1 with groups.

-
5. Students who do not respect or respond to authorf.ty (or leadership

roles).
6. Students who have not found studies meaningful to them.
7. Students who have not viewed teachers or adults as approachable. .

8. Students who do not set long-range goals.
9. Students who may have left school and are re-enrolling.°

10. Students who have failed two or more of their subjects their first
year in high school.

11. Students who are seen as likely to have trouble in the remainder
of school.

12. Students who h:17e-.4.4.tlayed high academic potential, but are not
responding to school due to boredom, rebellious behavior, etc.

It shomld be noted that although some students drop from the program throughout

the year, thd project directors attempt to fill these vacancies as they occur

with other qualified students. Currently 93 students are enrolled in the program.
1,
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Objective 2 The project directors will prepare for distribution

by May 1, 1974, a revised program operations manual which will inclUde

FOCUS: philosophy, selection criteria and procedures, curriculum model, class
planning and organization, community utilization, student - teacher involvement,
staff and facilities descriptions, and strategies fit district adoption.

Progress toward objective achievement:

Excellent God Fair 0 Poor ID Undetermined J
Accomplishments toward objective achievement:

The project directors cave done an excellent job in preparing a

revised FOCUS Program Operations Manual. Toward this end, the direCtors

have completed preparation Of five new monographs describing aspects of

the FOCUS program not covered in the initial version of the Opelia,tions

Manual. The titles of these new monographs aie:

16. Evaluation vs. Accreditation

17. Staff, Development In FOJS

18. Visual Literary in FOCUS

19. Opening School Activities

20. Affective Measurement

Material included in Monograph #16 "Evaluation vs. Accreditation" is

especially valuable for the reader interested in the development of a

program modeled after FOCUS.

In the coming months the contents of the above and other monographs,

in addition to revisions of old material, will'be incorPo ed into one

source document to be distributed as the revised FOCUS Progr Operations

`Manual.
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Management

Program Corponent

ObiOctive 3

Throughout the 1973-74 4school year the FOCUS staff
will prepare two (2) performance objectives (desired student behavior and
succest criteria) with learning strategy employed for at least 857. of the
instructional classes presented.

Progress toward objective achievement:

Excellent Good '0 Fair 0 Poor I] Undetermined 0
0

Accomplishments toward objective achievement:

To date, the FOCUS staff have completed four curriculum cycles

involving the presentation to FOCUS students of 123 instructional classes.

Of these classes, 26 were selected for quarterly editorial evaluation to

ascertain the degree to which at least two performance objectives, with

accompanying learning strategies, had been written for each class presented.

The classes selected represented a cross section A FOCUS teachers, modules,

and instructional ldbs. These classes are listed in Table 1. The editorial

review revealed that in each of the classes presented the required performance

objectives and learning strategies were specified.



Table 1

SaMple of FOCUS Classes
.Subjected to Editorial Review

Cycle Mod

,

Classification*

a

eacher
**

Teacher**

Ib 2 A .Math-Division P

I 'N-\ 3 R Driver Education ,r-

I 4 V Leadership- Seniors F

I 5 C Creative Writing K

I 6 R Building & Decorating F

I 6 A Science-Insects & Bugs P

II 2 A Math-Decimals & %'s E

II 3 V Law & Justice K.

II 4 R Stage Performance L

II 5 V PersO641-Bellefs 2, M

II 6-7 E PE-Softball P

II 6 -7 E Cooking L

2 A Math-Division F

III 3 R Sociology-People
in Groups

L

III 4 C Creative Writing K

III 5 R Rumen Aelationt-
Prejudice

III 6-7 E Art-Stone Carving

III 6-7 E Sewing Camping Gear

IV 2 t A' 0 Math-Multiplication

IV , 3 A Sociology- Women's
Studies

F

IV 4 V Occult Arts- E

IV 5 C Poetry L )

IV ' 6-7 E PE-Soccer - M
IV 6-7 E Art-Pottery & P

Sculpture

*Classification ** Teacher

A = Analysis P = Petrevics

R = 'Realities K = Kanter
V = Values F = Fitch
C = Communication L -=rLincoln

E = Elective E = Bvenson
C = Cagen (student teacher)

= Maynard (student teachet)

176
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Objective 0 4
The project directors will prepare prdistriblition by

May 1, 1974, a revised FOCUS Curriculum Summary intmonograph forewhiChyill
include brief descriptions and evaluations (most/least effective and obtaining
conditions) of pertinent and/or unique instructional units presented and
instructional strategies emproyed.by the project staff.

Progress toward objective achievement:

Excellent D Good 13 Fair D Poor tj Undetermined 0

Accomplishments toward objective achievement:

The project director,a har4 currently laid the groundwork for the

revision of the FOCUS Curriculum Summary. To date,. the directors have

compiled and organized the "Instructional ,Class Objectives and Evaluation

Sh ets" for all classes presented's° far during the school year, and

conducted preliminary discussions, with -FOCUS staff pertaining to the

4.

description and evaluation of pertinent andlor unique instructional units

presented and learning strategies employed. At the present time, however,

no format revision of the Curriculum Summary has been made. Such revision

will be dependent uponthe completian,,during March and April, of an

in-depth review by FOCUS staff of the instructional units pre'sented and

corresponding student performance in Case units.
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_Management

Prof; am Cor'pon.-:nt

Ojective
The project directors will prepare for viewing by

May 1, 1974, a media production describing the organiption and content
of the FOCUS instructional program (coverage parallel to elements described
in FOCUS Curriculum Summary Monograph).

Proress toward objective achievement:

Excellent El Good D Fair ID Poor t:1 Undetermined 0
Accomplishments toward objective achievement:

As of this writing, the project directors have comp/%ted the

preparaTtrn of the media pr uction describing the organi/iation and

4

content of fheFOCUS instructional program, and in addition have pre-

sented the ,slide/tape production to a State Title III advisory council

team. The media production is now available for viewing by school

peisonnel from other schools or schodl districts interested in

replicating the FOCUS model.

k
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Ob'e-tive 4 1 '
During the 1973-74 school year at least 15% of the

parents-,of FOCUS students will actively participate (serve as activity.
' chaperons, conauCt trips, provide classroom instruction, organize
perent activities and gather materials and equipment), at least once
in' the operatic!) -tof the FOCUS program.

6:

s toward objective achievement,: '

'txcqalent Gobd pg Fair D Poor n Undetermined 0
.

AccOiplishmentg toward objective'achievemeut:

TO,date the_FOCUS project has received direct support and assistance

from eight-patents of FOCUS students. Six parents actively participated

in the ongoing operation of the FQQDS'program via'the provision of the

following, services :

a. :,providing transportation for FOCUS students to attend.
FOCUS activities -.

. providing special materials andequipment necessary for
the conauction of FOCUS classes and/or

c. providing facilities fox special FOCUS activities.'

Two other parents met with State Title III advisory council members to

express their belief in the value of the FOCUS program for their children.

The parents singled out for special acclaim the "motivational"

and "caring'. aspects of the program. Specifically, the parents emphasized

that FOCUS was particularly effective in getting 'students interested and

stimulated in learning and that the FOCUS staff genuinely cared about'

individual students.

The project directors are confident that such parental!support as

above will increase throughout the second half of the curreftt school

' .,year.

7 9
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Support

Prov:Tmi Co-ponont

Objective 2' Burin the 1973-74 school year at least 25 community
organizations, private industries, city/state agencies, and or individuals

will provide at least one instailce of direct assistance or expertise (host

.field trips, provide resourceic0eakers, offer job sampling placements fo

students, and provide materials and equ ent) in the operation of the FOCUS

pruram.

Progress toward objective achievement:

Excellent pq Good D Fair fl Poor n Undetermined 0
Accomplishments toward objective achievement:

Community support and assistance to the FOCUS project have already

exceededexpectatibns.made at the beginning of the school year. 'To date

4

26 community organizations, private industries, city/state agencies, and
4

individuals have piovided 'direct,assistance and/or expertise in the

operation of the FOCUS program. Among these organizations hevg_been the

Multnomah County Juvenile Court
Oregon State Penitentiary
Portland Police Bureau
U.S. Forest Service
Fischer Implement Company
*Sauvies Island Game Preserve

Oregon Museum.of Science & Ihdustry
Portland Rape Relief Hot Line
Girl Scouts of America
Oregon Athletic Club
Metropolitan Youth Commission
Urban Indian Program

Assistance rendered by these organizations have included:

(a) providing information and materials for FOCUS students in

"Law & Justice" classes

(b) providing infbrmation, materials, and, equipment lot FOCUS
students in environmental studies. classes

(c) providing opportunities for FOCUS students, to observe and
photograph a variety of animals sheltered in natural preserve areas

.

(0 'providing special lecture 'services forAtudentsstudying fungi and
mushrooms

(e), planning and'conducting special classes on American Zndian Problems

(f) providing facilities for a variety of FOCUS phjrsical education. ,

classes

1.8



L
(g) : providing opportunities for FOCUS students to .function as

tutors and activity leaders

(h) providing information and materials for Women's-Studies
classes

A full detailed description of community support and assistance tb the

FOCUS project is containe4.on pp. 2 & 3 of the Application for Continu-

ation, Validation Proposal.

ea,
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Support

Prol;ram-Cor,nonc.nt

3
During the 1973-74 school year at least ten regular

dison High School faculty members will provide at Least one instance of
direct assistance or expertise (directly instruct FOCUS students, provide
special instructional facilities and equipment, and provide resources to
FOCUS' teachers) in the operation of the FOCUS program.

Progress tcward objective achievement:

Excellent 1: Good D Fair 0 Poor 0 Undetermined 0

Aciomplishments toward objective achieiement:

Support and assistance to the FOCUS project from regular Madison

High School faculty has also been excellent. To date 15 faculty members

have participated in one way or another toward facilitating the FOCUS

program. Included in this assistance have been the following:

' (a) tools, supplies, and special instructional materiatp7have
been.provida. to project teachers

(b) arrangement for use of school darkroom and photo lab
facilities

(c), special instruction in!a series of weaving and other craft
classes

(d) the inclusion of interested FOCUS students-into several
regular Madison classes onboth short-term and long-term
arrangements.

A full description of Madison High School faculty support and assist-

ance to the FOCUS project is contained on pp. 3 -5 of the Application for

Continuations Validation PropoSal.

L\
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C. Education/Training Component Objectives

y
Education/Training

4

01)iteciv:(.:
By the end of the 1973-74 school year, 60% the FOCUS

students with poOr attendance rates(absence gieater than 12.5% of total
days enrolled) during the 1972-73 school year, will demonstrate at least a
107. increase in attendance rates during the 1973-74 school year.

Progress toward objective achievement:

Excellent 0 Good D Fair 0 Poor 3 Undetermined

Accomplishments toward 'objective achievement:

A determination of the percentage of FOCUS students with poor prior

year (1972-73) attendance rates demonstrating the anticipated improvement

in their current (1973-74) school attendance, cannot be made until complete

student records become available at the close of the school year. At

present, th1973-73 attendance rates for current FOCUS students have been

assembled and analyzed to identify the number and percent of students with

poor (absentee rates equal to or greater than 12.5%) prior year attendance.

The results of this analysis are indicated in Table 2. It can be seen from

Table 2 that 727., 40/, and 387. of the firsts,. second, and' third year FOCUS

students respectively are in need of school attendance remediation. Year-

end (19 3-74) attendance records for these students will.indicate the

extent to which remediatiOn has occurred.
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'Year-in FOCUS

Table 2

Number and Percent of Current FOCUS Students
with Poor* 1972-73 Attendance Rates

Total NumblE
of Studerr

-180

Number of Students Percent of Students
With Poor* Attend.. With Poor* Attend.

First .- 43 31 72

'....,

Second 15' 6

.-

40

Third 29 11 38

*. Days absent equal to or greater than 12.57. of total days enrolled.

P
1&j4 r.



Objective 2
the end of the 1973-74 school year, the average

absentee rate for 11 students in the FOCUS project will not exceed the
average absentee ate for students in a sample of seven other Portland
high schools.

Progress townrd objective achievement:

Excellent]: Good Fair Ej Poor Undetermined

Accomplishments toward objective achievement:

A determination of the 1973-74 average absentee rate for all FOCUS

,students cannot be made until complete student records become available

at the Close of the school year. At that time a comparison between the

-181

average absentee rate for FOCUS students and for students in a sample of

seven other Portland high schools will be made. At this time a random

selection of Portland high schools has yielded the following schools to

be used in the year-end comparison:

Monroe

RoOsevelt,

Cleveland

Franklin

Grant

Adams

Wilson

185
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,Education/Training

Propram Conponc.nt

Objective 4 3 By the end of the 1973-74 school year, 70% of the FOCUS
students (with initial ratings of 1, 2, or 3) will demonstrate improved
performance (a positivelhange of at least one scale point on pre-post,
ratings) in each of five. specific "positive Self-regarding" behaviors -

Progress toward objective achievement:

Excellent Good Fair p Poor :3 Undetermined 0

Accomplishments toward pjective achievement:

A final determination of the percentage' of FOCUS students demonstrating

improved performance in each of the-five specific "positive self-regarding"

behaviors cannot be made until "post" data is collected at the beginniftof

May 1974. HoWever, data collection during the first tw15-6D'servation periods

1(October and December) 'proceeded smlopOly and the results of" h se observe-
.-

tion periods are reported in Table, It should be noted that on the rating .

scale employed for these observati6ns, five (5) is the best scote and one

(1) is the worst score. Inspection.of Table 3"reveals that to date-the most

FOCUS students demonstrating improvement has been in. relation to Behavior B

(works productively with both staff and students in small groups),' followed'

by Behaviors E, D, A, and C respectively (see footnote on Table 3 fbr speci-
.

fication of these behaviors). In addition, ninth grade students consistently.

showed the most improvement. Filly, it will be noted that the majority

of these students are still in need of improvement.

G



Behavior*

nv

Table 3

Number & Percent of FOCUS Students With Initial
Ratings Equaf to or Less Than 3

Demonstrating Improved Performance

Gr. 9 Gr. 10 . 11

0

Gr. 12

v` -1R3

Total

A

.
4=N 3

.

27

..

16 .18 10 71

# pos. change :P.1, 8 3 5 2 18

7. pos. change 7 1 , 19 , 28 20 25

B

.

N de.. 3 24 7 63

I Os. change i.l. 11 7' 5 3 26

% pos. change :.-.. 1 ;

-
46' 47, . 29 '43 41

,-----

C

- N dd 3 ,25 14 r 14 9 62

t#rpos. change ......> . 1 7
, 3 1 14

, Z pos. change ......,1 28 21
e

21 11 , 23

,

D

N 4c 3 25 ,13 '' 13 10
1>

61'

# Psf. change .... 1 10 2-
b

0 4 16

% pos: change' 6. 1
_

( 40
..

15 0 40 , ..26
.

,

N 4:: 3 'N . 23
.

A 13

.

15 ,

.

6 - 57
,

i pos. change ...-,-.1
. -.

10
.

0 17

.1 pos. change .-i?.. 1 43 38 13 , 0,
r

30

.

The.atildent shows involvement in class and project activities.,
B. The s'eudent works productively with both staff and students it small grolvs..
C. The student shows ability to handle own feelings and other peciple,1.s in a

manner not destructive to self or others.
D. The student deals' constructively with feedback from other students and staff

about own behavior.
E. The student shows commitment to FOCUS project.



Education/Training
Prof:ram cOMponeaL

184

,

Objective -:- 4
.:,' ,, -, ....

By the encl.-'of the 1973-74 schoo year, 70% of',the FOCUS
students will demonstrate at ;least acceptable perf nce (staff rating of
3) and 30% of the students will demonstrate superior performance (staff. .

rating of 4 or 5) on at least 4 of the 5 behaviors identified in the preceding
objective.

Progress toward objective achievement:

Excellent El Good Fair El Poor .1:] Undetermined 0

Accomplishments toward objectille achiciretent:

A final determination of the percentage of FOCUS studentsdemonstrating-.

'acceptable performance, and students demCnstrating iiverior performance.in
4

the five specific "positive self-regarding" behaviors cannot be made until

"post" data is collected in May 1974. --HoOever, data have been collected

for the first two observation periods (October and December) and the results
I

of theke obsevvations are reported in Table 4'. Inspection of Table 4 reveals

that, as of the second observation period, 707. or more of the'FOCUS students

had demonstrated- at least acceptable performancg on each of the five behaviors.
4

HOwever, superioi performance was not demonstrated by 307. of the students on

any of these behaviors. Finally, although the FOCUS staff.was able to increase

the number of students demonstrating acceptable performance on each of the

behaviors, they were only able to increase the number of students demonstrating

superior performance in one of the behaviors (i.e., Behavior B, the student,

works productively with both staff and students, in.small groups). It would'

appear; therefore, that the FOCUS staff must make greater efforts to enhance

the number.of students able to perform at the, supeiior level.

A



owe Table 4

Number & Percent of FOCUS Students
Demonstrating Acceptable & Superior

Performance'ori Five Specific Behaviors

Behaviors*

185

if

,A B C D E

Obs.

I

Obs.

II

Cbs.

I

Obs.

II

Obs.

I

Obs..

II

Obs.

I
Obs.

II

Obs. Obs.
1 II

Total Number of
Students ' 94 89 93 89 94 89 94 89,. 94 89

Number Of Students
il. 4, ' . 18 17 25 26

.

27 18 29. 23 --32 22

Number of Students
= 3 .-

,

45 48 42 42 ,*...53 -:5tr 46 51 35 45.

Percent of Students
.7.0 4 19 19 .27 29 29 20

. 0

31 26 34 25

Percent of Students
= 3 ' 48 54 45'7-- 47 56 65 49 .57 37 51

Percent of Students
7.16. 3 "
...._, 67 73 7 76 85- 85 .80 83 71 75

*A. The student shows involvement' in classand project activities.
B." The student works productively with both staff and students in small groups.
C. The student shows ability to handle own feelings and other people's in a

manner not destructive to self or 'others. .-

D. The'student deals constructively with feedback from ot4er students and
staff about own behavior. .

E. The student shows commitment to. FOCUS-project.

4
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Education/ Training
nrram Ccwsponont

OThetive ;-- 5 By the end of the 1973-74 school year, 60% of the FOCUS
_students (with TAP pre-test scores worse than one standard deviation below
the norm on any sub-test) will demonstrate improvement (a pre -post minimum
gain of,5 P-score points) in the basic educational skills of reading, arith-
metic, and writing.

`Progress toward objective achievement:

.Excellent Good 0 .Fair 0 Poor ID Undetermined El

Accomplishments toward objecti-e achievement:

A determinatiot of the/ percentageof "FOCUS students (with pre-test

scores worse than one standard deviation below the norm) demonstrating

improved basic skill performance. (a pre-Aost minimum gain of 5 P-score

(pbints) cannot,. be made until upost"=test data is collected in April 1974.

However, analysis of pre-test data, collected in October, has identified

t 'he number and perCent of students whose basic skill performance Ids at

this inadequateqevel. Table 5 reports these data. Inspection of Table

5 revealsthat the majority of FOCUS 'students, with the exception of

eleventh graders, and tenth graders on the math subtest, are severely

4eficient in the areas of basic skill achievement. This-is espeCially

Nent.witll respect to twelfth.grade students. Over 701' of these stu-

dents obtained test scores worse than one standard deviation below the

norm. These results are especially t4rving when one considers that

the majority.of these studentswill be'ending their formal education, at

the cl6se'of this school year.

180,



Grade Test*
Total #

of Students

Table 5

FOCUS Students' Status in
Basic Skills Achievement

,# of Students
with Scores

39

7 of Students
with Scores

39

# of Students
with Scores
*?.. 40 44

187

% !of Students
with Scores

40 =s 44

9

R '29

.

ill

21, 72 .

,

4

.

14

C 29 I\ 15
.

52
.,

8 28

M 29 18 62 . ''''.b,\

10

4.

R 20 13 65
_

. , 5

C 20 13 , 65 1 " 5

14 20 8 40

..-

.

7
,

35

..1,

R 10 z 3 /30 1 .1.0

C, / 10
.

4 40
,

0

.

0
.

.

M 10 2 . 20 6 60 "-

.

12

__ _

R 15 12. 80
.....,

3 20

C 15 11 73 . 4 27

..

M
.

15
.

,

11
--

73 3 , '20

*R = Reading, C = Computation, M = Mathematics

19i
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Objc.:tive Li 6 By the end of the 1973-74 school year
FOCI1S students (with TAP pre-test scores between one-half
deviation below the norm on any subtdst) will 'demonstrate

pre-post minimum gain of 2.5 P-score points) in the basic

aalthmetic, and writing.

, 60% Of the
and one standard
improvement (a
skillsof reading,

Prowss toward objective achievement:

Excellent Good El Fair 0 Poor tJ

Accomplishmtnts. toward objective achievement:

Undetermined

A determination of the percentage of FOCUS students (with pre-test

scores between one-half and one standard deviation below the norm) demon-
,'

strating improved basic skill performance (a pre-post minimum gain of

2.5P-score poilts) cannot be made until "post"-test data is collected

in April. 1974. However; analysta,.of pre-test data, Collected in October,

has identified the number and percent of stilddnts whose basic skill

performance was at this level. Table 5reports these data.. Inspection
,

of Table 5 reveals that; approximately one-fifth of the ninth.and twelfth

grade students are slightly deficient in all three skill areas, and that

approximately one-third and twco,thirds of the tenth and' eleventh graders

respectively are *deficidnt in mathematics skills:
.47

19
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Education/Training

Pro:,t am CC. :n);1.61t

Objective 7
- During the 1973-74 school year, FOCUS students will)

experience a predominance of successful learning experiences as evidenced
by a studentIclass objectives success rate of 70% or better in at least
657. of the classes presented.

Pro

Ac

ress toward objective achievement;

Excellent a( Good 11 Ej Poor ta UndeterMlned 0
complishments toward objective achievement:

To date the FOCUS staff have completed four curriculum cycles

involving the presentation to FOCUS students of 123 instructional classes.

T4ble 6 reports the number of classes presented during each cycle and in

addition the numbei and'percent of classes in which the student /class

objectives attainment rate was MI% or greater. It can be seen from
r

Table 6 that in each of the cycles more than the anticipated 657. of the

classes contained predominance of successfullearning experiences for

the students. All together, 89% of the classes presented contained such

learning experiences. Appendix A contains a complete listing of the ,

classes presentedhand the accompanying student/objectives success rates.

193
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Cycle

1.

Table 6

Instruction Classes Presented
eo FOCUS Students

#.of Classes
Presented

# of Classes With
Student / Objectives

Success Rate 707.

190'

7: of Classes With
Student /Objectives

Success Rate 70%

I
, .

31 .
.

22 .. .
. 71*

II 31 , . 97.

III
_

29
,.

29
.

100
.

IV 32

.

28

. ) .

88
* .

.

Total 123

.

_109 89

194
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III. Summary of Project Progress

As was 'in icated earlier in this report, the purpose of the present

project evaluation was to ascertain the extent to which the 'OCUS project

has achieved or is-achieving that which,it set out to do. With this in

mind,- it can be reasonably stated that the'FOCUS project is progressing

very well although there are areas in which continued imprOvement is

indicated.

'Current progress of Management Component Objectives is excellent.

Specifically; of the, five management objectives' progress toward the

accomplishment of four objectives (the enrollment of students, revision

of the program Operations manual, preparation of performce objectives,

and preparation of a media production) has been excellent, and one,objec-

tive (revision of the FOCUS Curriculum Summary) good. In the latter case,

final revisions are dependent upon an in-depth review during March and

April of instructional units presented and accompanying student performance.

In the area of community, Madison faculty and FOCUS parehtal support

and assistance,' the project hesidone exceptionally well. In fact, the

year long criteria for two of the support objectives (community and Madison

faculty assistance) have already been achieved. The third objective

cparental assistance) has beefi slightly more than half achieved. It appears

realistic to expect that this latter objective wilL be achieved by the close

of the school term.'"

Progress of Education/Training Objectives has been somewhat mixed.

.
.

That is, of seven objectives,pogress has been excellent on one (success

experiences in instructional classes); good on another (acceptable and.'

superior behavior performance); fair on a third (improvement in "positive'

self regarding" behaviors); and undetermined on the remaining four (attend-

ance improvemelt by poor attendees, average attendance of all FOCUS sEudents
?

11.)5
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basic skill improvement: students one standard deviation beim?. norm,

and basic skill improvement: students one -half standard deviation .

below norm). With respectto the acceptable and superior behavior
4

iftformance objective; the FOCUS staff has been able to increase the

number of students demonstrating acceptable performance on each of the,

behaviors ',tit has only been able to increase the number'of students

demonstrpting superior performance in one of the behaviors: Progress
.

has only been fair on. the objective pertaining to improvement In

"positiveself-regarding" behaviors because the majority of students
,

,.. . '. .

with iniltIal ratings of three. ox less are still in need of improvement. .

Finally., progress toward the achievement of the latter four objectiies

is dependent upon .year-end data collection. Judgments made at thfs

time, therefore, w ould be highly speculative and premature:

In conclusion, the overall progress of the FOCUS project toward

accomplishing its stated objectives has been quite good. The project

r

hasp been particularly extllent in mealing its Management and Support

commitments. Education/Training component progress, although4excellent

in some areas has also'been somewhat lacking in others. Specifically,

it is recommended that

the number of students

.

the project staff mice greater efforts to enhance

able to demonstrate not only an improvement in the

"positive self-regarding" behaviors, but an improvement to the superior

level of performance. In addition, the staff should continue their

efforts to impiove student attendance and basic skill achievement:

196
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FOCOE PROJECT 73-74

Class- Sturunry: Cycle 1st Dated 9/6-v10/5/73
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'V
a

=

'2
2

2

2

3

3 l'

3

3

4

-.4
4

4
4

____5^,

5

5

5

M-W-F
6

6.

6
, 6

T-Th
6 .

6

0,0c.6'

M-W-F
7

'7,

7
.

/

k.
A

' A

A
A ,

R
R
R
R

A
V
A'
R

E

-E
C

E°

C

E
R

IE

C

C
A

C

E

E
E -

Math-Division ,

Math-Addition & Subtraction
riMath=Multiplication

,..

Math-FractUns
Math-Decimals . .

Driver Education ..

Driver Education
Propaganda . .

Group Behavior

Geography-Map Reading
Leadership-Seniors, ,

Science-Seagulls & Salmon
Urban Living Skills ,

PE-Tennis
PE-Team Sports ,

Creative Writing
, .

Art-Batik

Deaf Sign Language
PE-Softball -

Building &-Decorating .

Art-Macrame '0, .- ,

,...

Animated Film "Production
Language Workshop'
Science-Insects & Bugs

Reading-Student Tutors
PE-Softball (cont. from 6th)
PE-Body Conditioning
Art-Macrame-(cont. from 6th)

.

(cont.) .
.

f' ,

,P

K
F.

. L,

E'

E

P

L.

E

F
K,

L I

P
L
K
F

- E '

P
Y'
K.

K
F

P

E

P

L',
K

,e

.

,

38
30
50

34
104

42

38
44
,36

2

3

58

66

26-

36
34
54

*

32
42
18

30 ,

52

- 20

34

30
42
30
30

..-

.4

-

,

.

31
-27

41
X22

b102

36

35
26

27

22

30
56
'38

35

"1.23

26

43

4

28

39
16

25

L.

20

10

23.

30
39

'0
25

. .

,

'

82%
90'/. ,

"82%
68% .

98%

86%
92%
59%
75%

.

1007.

94%
-977.

57%

97%

4
64%
767.

79%

,

88%
93%

100%

q%

- 38% .

50%
687.

1007.-

93%*

1007.:

83%

.

.

.

,

.

total Student/Objectives

Attained:

Not Attained: # %

BJR:sp

11/29/73

*Classification

A'= Analysis
R. Realities
V = Values
,C = Communication.
E = Elective

1 0 7 '

**Te.11cher

P = Petrevics
K = Kanter
F.= Fitch
L = Lincoln
E =.Evenson
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Class Summary: Cycle 1-st bates 9/6-10/5/73.
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T-Th

,C Animated Film Production
(cont. from th)

, ,

K , 52

.

20 38%

7 'E PE -Danbe . . L 38 .30 79%
7 A Science-Insects & Bugs (cont.

from 6th)
P 34 2, 68%

4
. .

.
.

.

. %

.

.

.
. .

.

.. .

.

.

.

..... . .

1

.s .
.

O

.

. .
.

.

s %

d

. .
. .

s
,

.

.

% .

.
. .

.

.

. o\ ,

r
i

N
% '

'... .

. 1
.

\\

Total Stude nt/ObjectiVes

Attained: 872 %

Not Attained: # 208 %

BJR:sp
11/29/73

1,080

81

19'

'198

*Classification

A. Analysis
R = Realities
V - Values
C = Communication
E ='Elective

**Teacher

P = Petrevics
K = Kanter
F = Fitch
L = Lincoln
E = venson
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, FOCUS PROJECT 73-74

Clash Summary: Cycle' 2nd Dates 10/8-11/2/73
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4Y
41
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4,
_10a

.917
4 '

4o

.k*? ,i.,.

,4, e

t , el 6

,,'
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\
c*

4.,

y Ag,
ii . ZV

.4) 6 Avic ,,

t, (7.? . A 1:, .

4.Z' b ,." 4'

..\. 6 0 , 4 ,

.2 A Math-Decimals & Percents E .129 112' 877.
2 A Math -t, ltiplication F 34 4 1007:.
2 A Math-Multiplication. K 38 31 82%
2 A Math-Fractions L . " 30 16 537.
2 A Math-Division # P 38 36 957.

3 C Readipg_Workshop 82 72 88%
3 . V Law and Justice K 56 48 867.t
3 V Sociology - People in Groups. L 18 18 1007

,

73 C Reading Workshop P 40 40 100%

4 C Slide Shows E 36' .' 26 ,

4 V Leadership F 22 20'. 917°
4 C Cieative Writing . K" 40 33 837.
4 R Spagd Performance L 22 22 100%
4 R Social Problems-No Money-No Job G 42f 38 907.

5 V Violence & Killing E 22 17 77%
5 C Writing Workshop ' F 30 24 807.
5, E PE Team Sports L 42 32 76%
5 E. PE Tennis P 30 25 837.
.5 V PerseNs4 Beliefs M. 40 29 737.

,..0M-W-F.

6-7 A SotenceElectricity. E 11 10 917.
6-7 E. 'Batik-Art F 22- 22 100%
6-7 C Drama ' K 20 20 1007.
6-7 E PE-Body Conditioniin L 12 10 '837. .

6-7 E Art -Pottery M 38 30 797.
6-7 - E PE-Softball

. .

P 44 , 38 867.

T-Th '

6-7 E Sewing-Camping Gear t E 14 ,' 13 ' 937.
6-!7 R Women's Studies F . 22 22 1007.

'

6-7 E Art-Drwihg
, K 48 38 . 797.

6-7 E Cooking L 28 2, 967.
6-7 E , Art-Pottery 14 38 30 797.
6-7 A Science-Nature Study

.

P .26 21 817,

P
Total Student/Objectives 1076

,Attained: # 924 % 86

Not Attained: # 152 7, 14

BJR:sp
11/29/73

' *Classification
. .

A = Analysis
R = Realities
V = Values

1 99C = Communication
E = Elective'.

**Teacher

P o Petrevics,
. K = Kanter

F = Fitch
L. Lincoln
E a 61enson
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Class Summary: Cycle Fourth

411
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FOCUS PROJECT 73-74 "11$

Da cs Nov. 26 - Dec.,21, 1973

.
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c, ,
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t

0)t,.cog

411r

NO

X "o?

Cs ' e
,tr .r.,.c.,

cii , ->
0)

4 .

4.

\ e eo '4" C)
t, tv4. 4 oz,

(1, , <7,? ,t, <7,9
03 c., *.f 4 .. 0 St
. 4 z' co' -.' .%

2
2
2
2
2

3
.3

3
3
3
13

4
4
4

4
4

5
5

5
5
5

M..114F

6-7
6.7
6-7
6-7

6-7

T-Th
6-7
6-7
6.7
'6-7

..

A

A
A
A.

R
C
R
C

C
C

V
V
V
,

C
E

C
A

C

A
C

E
.E ,

E
E

'E

E
R
C
E

Math - Decimals & Percents
Math - Division .

Math - Multiplicati.6n
Math . Individual Projects
Math - Fractions

Psychology
-

Remedial' Reading
Sociology -Women's Studies
Calligraphy
Sociology - People in Groups
Deaf Sign Langaage

Sex Education - Femalei_
Occult Arts ,

Psychology - Interpersonal
P.elation4

6reaiiie Writing .

PE . Bombardment, Prison Ball

.

Writing Improvement
Baboons and.Man
Poetry ' \
Health - First Aid
Developmental Reading Workshop

.

.

Christmas Crirfts
Art - Batik
Sewing Crafts
P.E. - Soccer
Cooking .

1
-

'Cooking
- Marriage

Theater art Puppcit Show
P.E. - Yoga-

Yollution Soluiion
ttery4Seapture

E"

F

K
L
P

C
E'

F

K

L -

M

C

E

F
K
P

F
K

L
M
P

E
It

L
M
p

C
E

. K

L
M
P

70
16

50
28'

501

34
46
20
44
20
8

.14
56

16
26
50

20.

46

75
38

14
.

36
46.

22
22
18

36
58'

6
24

\

57
13
41
24.

45

31
.

,36
17

38
, 13

8

12
41

c'10
18-

49

12-'

42

59
32
14

27

35
16

22

16

,

32

28
6

22

il

4

81%
81%

82%
86%

90%

91%
78%
85%
86%,

65%
1-00%

86%

73%

63%
69%.

98%
,

60%-

91%
79%
89%

100%

.

75%
'16%

73%
100%
89%

. 89%

714%

100%
, 92%

ga

'

Total. Student/Objectives

Attained:

Xot Attained:

11JR:ep

11/29/73

1037 *Classification * *
Teacher

4 857 % 82.6' A = Analysis
R = Realities
V = Values
C Comuunication

0E Elective

Petrevics
K r Kanter
F1/40 F4ch'

L c Linqoln
E c Evenson
C Cagens(st.tcher)

MetArwsw..A (et* Ahnv.I

.# 180. % 17.4
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D
a
t
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I
A

.
.

u
n
a
c
c
e
p
t
a
b
l
e
 
b
e
h
a
v
i
o
r

I

A
.

T
h
e
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t
u
d
e
n
t
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h
o
w
s
 
i
n
v
o
l
v
e
m
e
n
t
 
i
n
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l
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n
d
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j
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t
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v
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i
e
s
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4
,

2
1

D
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e
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n
o
t
 
a
p
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e
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r
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o
 
b
e
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n
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o
l
v
e
d
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n
t
e
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e
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e
d
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n
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o
j
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c
t
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e
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n
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n
g
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t
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t
i
e
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r
e
s
i
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t
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t
a
f
f
 
e
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o
r
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o
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e
n
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o
u
r
a
 
e
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n
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o
l
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e
m
e
n
t
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e
e
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n
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t
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p
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p
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e
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e
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p
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p
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p
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i
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B
.

T
h
e
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t
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d
e
n
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w
o
r
k
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p
r
o
d
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i
v
e
l
y
 
w
i
t
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b
o
t
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f
 
a
n
d
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t
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e
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i
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s
m
a
l
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g
r
o
u
p
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i
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t
e
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i
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r
o
u
p
;

c
a
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o
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p
r
o
d
u
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t
i
v
e
l
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w
i
t
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t
w
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o
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m
o
r
e
 
p
e
o
p
l
e
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.
 
;
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h
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t
u
d
e
n
t
 
s
h
o
w
s
 
a
b
i
l
i
t
y
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.
.
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e
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r
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l
v
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'
i
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t
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e
r
s
o
n
a
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o
n
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l
i
c
t
s
.

2

H
a
s
 
d
i
f
f
i
c
u
l
t
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i
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b
e
i
n
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p
r
o
d
u
c
t
i
v
e
 
g
r
o
u
p
 
m
e
m
b
e
r
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r
e
s
i
s
t
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s
t
a
f
f
 
a
t
t
e
m
p
t
s
 
t
o

-

e
n
c
o
u
r
t
 
e

r
o
t
a
 
i
n
v
o
l
v
e
m
e
n
t

o
 
h
a
n
d
l
e
 
o
w
n
.
.
.
f
e
e
l
i
n
g
:
a
n
d
 
o
t
h
e
r
 
p
e
o
p
l
e
'
s
 
i
n
 
a
 
m
a
n
n
e
r
 
n
o
t
 
d
e
s
t
r
u
c
t
i
v
e
 
t
o
 
s
e
l
f
 
o
r
'
o
t
h
e
r
a
.

W
o
r
k
s
 
p
r
o
d
u
c
t
i
v
e
l
y
 
o
n
l
y
 
w
i
t
h

p
e
r
s
o
n
a
l
 
f
r
i
e
n
d
s
.

4

W
i
l
l
 
w
o
r
k
 
p
r
o
d
u
c
t
i
v
e
l
y
 
w
i
t
h

s
t
u
d
e
n
t
s
 
a
n
d
 
s
t
a
f
f
 
w
h
e
n
 
d
i
r
-

e
c
t
e
d
 
t
o
.
d
o
s
o
 
b
y
 
s
t
a
f
f
.

.
5

,

T
a
k
e
s
 
r
e
s
p
o
n
s
i
b
i
l
i
t
y
 
f
o
r

4
p
l
a
n
n
i
n
g
 
o
r
 
r
u
n
n
i
n
g
 
a
 
c
l
a
s
s

o
r
 
p
r
o
j
e
c
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a
l
e
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i
v
l
t
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S
:
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c
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s
e
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.
 
o
p
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p
r
o
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u
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a
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v
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i
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a
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-

d
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n
t
s
.
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W
e
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n
t
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a
t
t
r
i
b
u
t
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o
w
n

m
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b
e
h
a
v
i
o
r
 
t
o
,
e
x
t
e
r
n
a
l

c
a
u
s
e
s
;
 
b
e
h
a
v
i
o
r
 
f
r
e
q
u
e
n
t
l
y

i
n
c
o
n
g
r
u
o
u
s
 
w
i
t
h
 
p
e
r
s
o
n
a
l

f
e
e
l
i
n
g
s
;
 
r
e
q
u
i
r
e
s
 
f
r
e
q
u
e
n
t

u
n
r
e
q
u
e
s
t
e
d
 
s
t
a
f
f
 
i
n
t
 
r
v
e
n
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t
I
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n
 
t
o
 
r
e
s
o
l
v
e
 
i
n
t
e
r
p
e

s
o
n
a
l
 
c
o
n
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l
i
c
t
s
.

3

B
e
h
a
v
i
o
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g
e
n
e
r
a
l
l
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a
p
p
e
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c
o
n
g
r
u
e
n
t
 
w
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t
h
 
o
w
n
 
f
e
e
l
i
n
g
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o
n
l
y
 
o
c
c
a
a
i
o
n
a
l
j
y
 
n
e
e
d
s

u
n
r
e
q
u
e
s
t
e
d
 
s
t
a
f
f
i
n
t
e
r
v
e
n
-

t
i
o
n
 
t
o
 
s
o
l
v
e
 
i
n
t
e
r
p
e
r
s
o
n
a
l

c
o
n
f
l
i
c
t
s
.

4

U
s
u
a
l
l
y
 
i
s
,
s
e
n
s
i
t
i
v
e
 
t
o

-

f
e
e
l
i
n
g
s
 
o
f
 
o
t
h
e
r
s
 
a
n
d
 
t
o

i
m
p
a
c
t
 
o
f
 
o
w
n
 
b
e
h
a
v
i
o
r
 
o
n

o
t
h
e
r
s
;
 
s
e
l
d
o
m
 
f
a
i
l
s
 
t
o

a
c
c
e
p
t
 
r
e
s
p
o
n
s
i
b
i
l
i
t
y
 
f
o
r

o
w
n
 
b
e
h
a
v
i
q
r
.

5

U
s
u
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l
l
y
 
s
h
o
w
s
 
a
w
a
r
e
n
e
s
s
 
o
f

a
n
d
 
s
e
n
s
i
t
i
v
i
t
y
 
t
o
 
c
n
e
d
 
f
e
e
l
-

i
n
g
s
 
e
n
d
 
t
h
o
s
e
 
o
f
'
o
t
h
e
r
s
,

"

d
i
s
p
l
a
y
s
 
a
p
p
r
o
p
r
i
a
t
e
 
r
e
e
c
t
i
o
n

t
o
 
s
u
c
h
 
f
e
e
l
t
i
n
g
s
;
 
c
o
n
s
i
s
t
e
n
t
l
y

a
c
c
e
p
t
s
 
r
e
s
p
o
n
s
i
b
i
l
i
t
y
 
f
o
r
 
a
w
n

b
e
h
a
v
i
o
r
.
.

D
.

T
h
e
 
s
t
u
d
e
n
t
 
d
e
a
l
s
 
c
o
n
s
t
r
u
c
t
i
v
e
l
y
 
w
i
t
h
 
f
e
e
d
b
a
c
k
 
f
r
o
m
 
o
t
h
e
r
 
s
t
u
d
e
n
t
s
 
a
n
d
 
s
t
a
f
f
 
a
b
o
u
t
 
o
w
n

b
e
h
a
v
i
o
r
.

1

R
e
j
e
c
t
s
 
a
l
l
 
-
f
e
e
d
b
a
c
k
,
 
f
r
o
m

o
t
h
e
r
 
s
t
u
d
e
n
t
s
 
a
n
d
 
s
t
a
f
f
.

2

O
v
e
r
r
e
a
c
t
s
 
t
o
 
m
o
s
t
 
f
e
e
d
b
a
c
k
;

o
r
 
i
s
 
v
e
r
y
 
d
e
p
e
n
d
e
n
t
 
o
n
 
p
o
e
t
-

t
i
v
e
 
f
e
e
d
b
a
c
k
 
t
o
 
m
a
i
n
t
a
i
n

p
r
o
d
u
c
t
i
v
i
t
y
 
a
n
d
 
a
c
c
e
p
t
a
b
l
e

b
e
h
i
l
V
i
o
r
.

3

C
a
n
 
a
c
c
e
p
t
 
n
e
g
a
t
i
v
e
 
f
e
e
d
b
a
c
k

m
o
s
t
 
o
f
 
t
h
e
 
t
i
m
e
 
w
i
t
h
o
u
t
 
o
v
e
r
t
.

r
e
a
c
t
i
n
g
;
 
i
s

h
a
t
 
d
e
p
e
n
-

d
e
n
t
 
a
n
 
p
o
a
i
t
i

e
e
d
b
a
c
k
 
t
o

m
a
i
n
t
a
i
n
 
p
r
o
d
u
c
t
i

t
y
 
a
n
d

a
c
c
e
p
t
a
b
l
e
 
b
e
h
i
v
i
o
 
.
t

4

4
e
c
e
p
t
s
 
f
e
e
d
b
a
c
k
 
f
r
o
m
 
o
t
h
e
r
s
;

i
s
 
n
o
t
-
o
v
e
r
l
k
 
d
e
p
e
n
d
e
n
t
 
o
n

p
o
s
i
t
i
v
e
 
f
e
e
d
b
a
c
k
.

A
c
c
e
p
t
s
 
a
n
d
 
p
r
o
c
e
s
s
e
s
 
f
e
e
d
b
a
c
k

a
b
o
u
t
 
o
w
n
 
b
e
h
a
v
i
o
r
;
 
I
s
.
 
n
o
t

o
v
e
r
l
y
d
e
p
e
n
d
e
n
t
,
u
p
o
n
_
p
o
s
i
t
i
V
e
r
:
'

f
e
e
d
b
a
c
k
 
t
o
 
m
a
i
n
t
a
i
n
 
p
r
o
d
u
c
*

t
i
v
i
t
y
 
o
r
 
a
c
c
e
p
t
a
b
l
e

b
e
h
a
v
i
o
r
;

u
s
e
s
 
f
e
e
d
b
a
c
k
 
t
o
 
c
h
e
c
k
 
s
e
l
f
-
,

4
p
e
r
c
e
p
t
i
o
n
s
.
'

.
T
h
e
 
s
t
u
d
e
n
t
 
s
h
o
w
s
 
c
o
m
m
i
t
m
e
n
t
 
t
o
 
F
o
c
u
s
 
p
r
o
j
e
c
t
.

I

C
o
n
s
i
s
t
e
n
t
l
y
 
b
a
d
m
o
u
t
h
s
 
p
r
o
-

j
e
c
t
 
t
o
 
o
u
t
s
i
d
e
r
s
;
 
r
e
f
u
s
e
s

t
o
 
c
o
m
p
l
y
 
w
i
t
h
 
p
r
o
c
e
d
u
r
e
s

a
n
d
 
p
o
l
i
c
i
e
s
 
o
f
 
p
r
o
g
r
a
m
 
w
i
t
h
-

"

a
n
t
 
c
o
n
s
t
a
n
t
 
s
t
a
f
f
 
s
u
p
e
r
v
i
-

*
i
o
n
;
 
e
n
c
o
u
r
a
g
e
s
 
o
t
h
e
r
 
s
t
u
-

d
e
n
t
s
 
t
o
 
d
i
s
r
e
g
a
r
d
 
p
r
o
c
e
d
u
r
e
s

n
A
 
n
i
t
s
*
.

.
2

R
e
q
u
i
r
e
s
 
c
o
n
s
t
a
n
t
 
s
u
p
e
r
v
i
-

s
i
o
n
 
a
n
d
 
s
t
a
f
f
 
c
o
u
n
s
e
l
i
n
g
 
t
o

m
a
i
n
t
a
i
n
 
c
o
m
p
l
i
a
n
c
e
 
w
i
t
h

F
O
C
U
S
 
p
r
o
c
e
d
u
r
e
s
 
a
n
d

3

R
e
q
u
i
r
e
s
 
i
n
f
r
e
q
u
e
n
t
 
s
u
p
e
r
-

v
i
s
i
o
n
 
a
n
d
 
s
t
a
f
f
 
c
o
u
n
s
e
l
-

i
n
g
 
t
o
 
m
a
i
n
t
a
i
n
 
c
o
m
p
l
i
a
n
c
e

w
i
t
h
 
F
Q
Q
U
S
 
p
r
o
c
e
d
u
r
e
s
 
a
n
d

p
o
l
i
c
i
e
s
.

4

4
'
,

G
e
n
e
r
a
l
l
y
 
a
p
p
e
a
i
s
 
t
o
 
u
n
d
e
r
-

s
t
a
p
d
 
a
n
d
 
b
e
 
w
i
l
l
i
n
g
 
t
o

l
i
v
e
 
w
i
t
h
 
F
O
C
U
S
 
p
o
l
i
c
i
e
s

a
n
d
 
p
r
o
c
e
d
u
r
e
s
,
 
s
e
l
d
o
m
,

r
e
q
u
i
r
e
s
 
s
t
a
f
f
 
s
u
p
e
r
v
i
s
i
o
n

o
r
 
c
o
u
n
s
e
l
i
n
g
 
t
o
 
m
a
i
n
t
a
i
n

c
o
m
p
l
i
a
n
c
e
.

5

U
n
d
e
r
s
t
a
n
d
s
 
a
n
d
;
l
i
v
e
s
 
w
i
t
h

E
Q
C
U
S
 
p
r
o
c
e
d
u
r
e
s
 
a
n
d
 
p
a
l
l
-

'

.
c
i
e
s
;
 
h
e
l
p
s
 
i
n
t
e
r
p
r
e
t

p
o
l
i
c
i
e
s
 
t
o
 
o
t
h
e
r
 
s
t
u
d
e
n
t
i
,

'

w
i
l
l
 
d
e
f
e
n
d
 
p
r
o
j
e
c
t
 
t
o
 
o
u
t
.
.

e
i
d
e
r
s
.
.

i
)

c
o
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